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Abstract 
It is an undeniable fact that in the past few decades the world has witnessed 
revolutionary advancements in every possible field known to humankind. These 
progressions do not confine themselves to one part of the world; rather, they are 
shared among like-minded people in every part of the world. Sharing thoughts and 
ideas require a common language. The place that English language has held for past 
many decades is irrefutable. In fact, English language has been commended by United 
Nations as the most internationally-acclaimed language.  
In India, English enjoys the status of second official language along with 
Hindi. In fact, in some parts of the country where people lack familiarity with Hindi, 
English forms the link. English language in India has become a mandatory language 
to gain success not only in the corporate world, but also in securing good jobs in 
colleges, banks, railways and in many other fields. Although the youth of India has 
realised the importance of English language, there still exist some major obstacles that 
block the path of successful English language learning that are required to be dealt 
with. 
This first chapter of the study is titled as “Introduction” and it provides an 
insight into the current position enjoyed by English language in the world, especially 
in India. The chapter also discusses the major challenges that come across in the path 
of acquiring English language. In order to look for the possible solutions to the 
problems, the later part of the chapter is devoted to the major factors which affect the 
language acquisition, with special reference to second language acquisition. There are 
internal as well as external factors affecting the language acquisition, some of which 
include age, motivation, cognitive ability, previous language knowledge, hemispheric 
dominance etc among the internal factors, and curriculum, syllabus, teacher, teachers’ 
instruction etc among external factors. 
The current research argues that teaching-learning materials are one of the 
most important factors for language learning and acquisition, and can compensate for 
the weakness of other external factors. In fact, a carefully and skilfully drafted 
teaching-learning material can cover for some internal factors’ failure as well.  
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Jocelyn Right in the work “The Importance of Learning Materials in 
Teaching” describes teaching materials as “a generic term used to describe the 
resources teachers use to deliver instruction. Teaching materials can support student 
learning and increase student success.” Making the above mentioned definition the 
ground of the second chapter, the research has devoted the second chapter to the key-
term ‘material.’ The chapter titled as “Review of Literature on Teaching Learning 
Materials” discusses what teaching-learning materials are, what the different kinds of 
materials are, and what role do they play in the teaching-learning process. 
 Apart from these theories, one section of the chapter has been dedicated to a 
detailed study of the history of evolution of the materials for the teaching of English 
language from early fifteenth century till date. The second chapter also discusses 
some important aspects of material development such as ‘material evaluation.’ This 
section studies the scholars’ view on material evaluation, its types and the principles 
involved in the process of evaluating the material. ‘Material adaptation’ forms an 
intrinsic part in material development. Hence, the second chapter includes some 
discussion on material adaptation; why and when to adapt a material, and what the 
underlying principles in adapting the material are. Finally, the second chapter 
concludes with the discussion on another significant area of material development i.e. 
‘material gradation.’ 
Education, in every field, has gained momentum in the past few decades, and 
various forms of spreading education have surfaced in society. One of the innovative 
steps in the field of education has been the ‘distance education.’ In distance education, 
the learners who are not able to get admissions in regular courses, due to financial and 
time constraints, are given education through the set of detailed materials in their 
respective subjects and tested at the end of the academic calendar. Such forms of 
education employ special kinds of materials called the self learning materials or SLM.  
In the introduction of Self-Learning Materials and Modules for Health 
Workers: A Guide for the Development, Utilization and Evaluation, self learning 
materials are defined as a “learning resource that can be used by the learner without 
the presence of a teacher. . .” (2). The flexible nature of SLMs enables the learner to 
choose what to learn, when to learn and why to learn it. These materials are directed 
towards learners’ autonomy and are specifically designed for the learners to give them 
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control of their learning. Discussing the self learning materials and their 
characteristics in details, the third chapter of the study has been titled “Theoretical 
Framework of Self Learning Material and the Evaluation of the Existing Compulsory 
English Study Material of Aligarh Muslim University.” This chapter proposes the 
redesigning of the material for English language teaching following the SLM format 
in order to ensure more productive language learning. 
Since the title of the chapter also includes the evolution of the existing English 
material, the second half of the third chapter is dedicated to a qualitative evaluation of 
the Compulsory English material currently being run in Aligarh Muslim University. 
For the purpose of evaluation, an evaluation checklist was formulated which was 
inspired by Adrian Tennant’s and N. Grant’s evaluation checklists. This evaluation 
checklist consisting of a 26 item questionnaire has covered domains of material 
layout, objectives of the unit, language use in the material, primary users of the 
material, material gradation, relevance and appropriateness of the topics covered in 
the unit, nature of tasks and activities, and other general frameworks of the material 
such as feedback and motivation. The findings of the qualitative evaluation of the 
Compulsory English material have been laid in detail within the third chapter and 
substantiated with examples from the material.  
The fourth chapter of the research has been titled as “Sample Self Learning 
Study Material for Integrated Skills in English at Undergraduate Level.” Since the 
current research proposes the inclusion of SLM in the mainstream English language 
teaching in Aligarh Muslim University, in the fourth chapter, a sample study material 
has been designed following the format of self learning materials. The material has 
been developed on the topics laid in the Compulsory English syllabi for the 
undergraduates. While the development of the sample material, the findings of the 
evaluation of the existing material have served as the base for the designing of the 
new sample material. The material has been created with a user-friendly outlook, and 
different font styles and colours as well as illustrations and pictures have been 
exploited to make the material more interactive. The sample material has been 
carefully graded internally to ensure the growth of learners from known to unknown 
and simple to complex with the help of learner-involving activities. The provision of 
the answer key at the end of the unit, and the theme-based material designing form 
some significant highlights of the sample material.  
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The fifth chapter of the research has been titled as “Conclusion” where the 
researcher has summarised the study. While evaluating the existing language teaching 
material and designing the sample material, the researcher came up with a few 
suggestions to be implemented in the materials. These suggestions have been included 
in the fifth chapter under the title of ‘Recommendations.’ The researcher 
acknowledges that no work can be perfect and that every work, failure or success, 
opens the doors to the betterment. Taking note of that, the research has been 
concluded with the outlining of a few limitations of the study.  
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 Researcher’s Note 
The current study has aimed for the designing of the English language 
teaching materials following the format of the self learning materials for the 
undergraduates in Aligarh Muslim University. For the same purpose, the sample 
study material has been provided with colourful pictures and illustration for making 
the study material more interactive and aid in visual cognition. The sample material 
has also made use of different font styles and font colours. This has been done to 
make the sample material more interactive and to help learners differentiate between 
the academic instructions and the text within the material.  
Before the designing of the sample study material, an evaluation of the 
existing English language teaching material has been conducted. For the evaluation of 
the existing Compulsory English material, the researcher has consulted the 
Compulsory English material available in the market under the title “B.A, B.Sc and 
B.Com I Year English Sheets” and “B.A, B.Sc, B.Com II Year English Sheets.” The 
findings of the evaluation are strictly based on the mentioned material. 
The referencing has been done to the best of the researcher’s comprehension 
of the seventh edition of the MLA Handbook for Writers of Research Papers. 
 
 
 
 
(Talaia Naz) 
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Chapter 1 
Introduction 
1.1  Introduction 
Over the years, with the advancement of globalisation, the world has realised 
the need of having a common language to carry its social and economic interactions. 
History suggests that half of the globe was once under the rule of British Imperialists. 
As consequences to it, some due to compulsion while others due to influence of 
British culture opted to learn English language. Countries like Germany, Japan, 
Switzerland, Austria, Argentina, Brazil, Venezuela, Vietnam, Mozambique and 
Mauritius, which were once under the domination of non-English speaking countries, 
also have begun viewing English proficiency as an important factor in international 
success. Today English has been recognised by the United Nations as one of the most 
internationally-acclaimed official languages of the world. It would not be wrong to 
say that English language is now regarded as the lingua franca of the world. 
1.2  Socio-historical Background of English in India 
In India, English came with the coming of British rule in the early seventeenth 
century. In the beginning, English was taught to the local population by the Christian 
missionaries without any intention of forcing the language on the masses; rather, it 
was done to preach Christianity. Later in 1823 when East India Company started 
setting its hold over the trade and commerce of the country, English was seen as a 
gateway to their success in the mission. The British believed that by teaching their 
language to Indians they can induce their culture, outlook and principles among 
Indians. Macaulay’s “Minute on Indian Education” in 1835 clearly defines his 
objectives behind teaching of English language to Indians as he remarks that it was 
“to form a class who may be interpreters between us [British Government] and the 
millions whom we govern—a class of persons Indian in blood and colour, but English 
in tastes, in opinions, in morals and in intellect.” (qtd. in Masson 6) 
English was made the language of administration and law; hence, it soon 
began to be viewed as the language necessary for social and economic development. 
With the opening of universities in Bombay, Calcutta and Madras (now Mumbai, 
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Kolkata and Chennai respectively), English was acknowledged as the language of 
government and press. In 1861, a motion was passed in the senate of the University of 
Calcutta that all the examinations would be conducted in English, making it necessary 
for schools to introduce English in their curriculum at much early stage. 
The newly independent India witnessed common masses’ anger towards the 
language, and it was demanded to eradicate English language from the 
administration of India. This anger was the result of hatred of Indians towards the 
British who used the language as a tool for oppression. This brought forth the 
question of selecting a new official language. The Official Language Act in 1963 
proposed Hindi as the national language of India. In response to it, the southern 
states of India, especially Tamil Nadu, showed their disagreement. Their argument 
was based on the fact that India is a country with the population of over one billion 
in which more than thousand languages are spoken, and hence it would be unfair to 
impose one national language as superior to all. Moreover, Hindi is widely-known 
language only in the northern part of India; whereas, in other parts of the country 
where different regional languages prosper, people lack such familiarity with Hindi. 
It was found that the common language which bridged the gap was English, uniting 
those who speak different languages. Hence, it was decided to have two official 
languages of the Union Government of the Republic of India—Hindi and English, 
along with twenty two other regional languages for official purposes.  
Parallel to this mayhem, there were several decisions that were being made in 
different parts of India regarding the position of English language in Indian society.  
In 1948, the first commission of free India i.e. The Radhakrishnan Commission 
proposed that English should remain a subject to be studied in high schools and 
colleges. From the Madras English Language Teaching (MELT) campaign in 1952, 
where the structural syllabus was prepared by the Institute of Education, London for 
making the learning of English easier for children by providing them with the basic 
English structures;  to the Bombay Project in 1977 and the Bangalore Project in 1974-
84, where structural syllabus was overthrown to replace it with skill-based and task-
based language teaching respectively; uncountable efforts were made to improve the 
standards of English language teaching in India. Arrangements were made to 
establish an institute solely for language teaching and learning, the first centre of 
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which was set in Allahabad in 1954. It was followed by the opening of Regional 
Institute of English in Bangalore in 1963.  
To improve the standards of teaching English in India, various seminars and 
workshops were conducted in different parts of the country. These were designed to 
help teachers and syllabus designers in planning curriculum keeping in mind the 
needs of the Indian learners of English language. The Curriculum Development 
Centre was established in Hyderabad in 1987 to revise the English language teaching 
curriculum by shifting its focus from the ‘teaching’ to ‘learning.’ This curriculum had 
more credibility as it focussed on the social needs of the learners. A new skill-
oriented methodology was used, and it was decided to follow different syllabi for 
learners of different competence. In 1990s, the British Council stepped forward and 
offered to train selected English teachers of class IX and X in revising the syllabi and 
to adopt interactive methodology under the CBSE Interact English project.  
1.3  Present Status of English in India 
As a fruit to all the contributions and efforts, English in the twenty first 
century holds an important place in the Indian sub-continent. In fact, the constitution 
of free India being written in English is symbolic of English being the most preferred 
language. With India expanding its root in the international market, English has 
become vital for official communication and formal agreements as major business 
deals are done in English. English language is seen to be widely used in information-
technology industries, banking areas as well as production and marketing sector, 
making it the de facto standard. 
Apart from the corporate world, it has become the need of the hour to have 
fluent speech in English to have decent jobs in universities and colleges. Government 
sectors such as Indian airlines, Indian railways, telephone services, Indian postal 
services as well as the armed forces are seen to be making use of English language 
along with a local language in their functioning. In other words, it can be said that 
individuals’ socio-economic status in Indian society has come in line with their 
fluency in English language. 
English is used extensively in print media like news articles and 
advertisements to reach to the common masses. Besides, the parliamentary sessions 
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and its proceeding are conducted in English language and broadcasted to the house of 
common man by electronic media.  
English has become the language of developments. The latest research and 
development in the field of science, technology, economy and medicine are made 
available to the young India through the medium of textbooks which are written in 
English. It has become unavoidable for the youth to have a command over English 
language to comprehend the books and journals which give them access to the latest 
advances in their respective fields of study. 
Masterpieces in literature from all around the world have today become 
accessible to all literature-lovers to read, comprehend and appreciate. This has 
become possible through their translations made available into the language which is 
most read and comprehended by all—English. English language is utilized in the 
exchange of schools of thought and diverse cultures of the world with India and vice-
versa.  
Besides these formal setups, English has found its place in the routine 
conversations of Indians, especially the youth. As English has become the language 
of education today, the youth of India is relatively more inclined towards it. Among 
young learners, knowledge of English language has become the vital need to browse 
over internet, update a Facebook status, comment on a friend’s update, talk to the 
customer care executives, enquire about the latest mobile recharge plans and fill 
forms to open a bank account or reserve a seat in the train. To add to it, majority of 
the actors in Indian film industries as well as Indian cricketers and footballers prefer 
to give their interviews in English language. Seeking inspirations from them, the 
youngsters of India today use English language or keep switching to English slangs 
while conversing in a social setting. Therefore, code switching and code mixing have 
occupied a prominent place in Indian milieu.  
Therefore, it is evident that English has become a vital tool for the survival in 
this fast-growing world. The same has been substantiated by Chaudhary:  
It may not be out of place to say that English is no longer just our window on 
the world, or the link language, or any other tool of restricted use as it was in 
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the past. It has now become the language of our daily life, and there is hardly 
any domain where English is not used. (52) 
1.4  Problems with ELT in India 
Despite English language acquiring such an important place in our society, 
there are certain challenges that come across the learner while learning English 
language, especially English as a second or foreign language. The biggest obstacle in 
learning English as a second language is the ‘status’ attached with the language. 
English is mostly seen to be used by the rich and educated class of society. Due to the 
place that English as a language has acquired for itself in the Indian society, it has 
begun to be looked upon as a language of the elite or more of a sacred language. This 
connotation prevents the learners of the language from using English in their 
communication with the fear of making mistakes. 
There are, however, other psychological factors also behind this problem. The 
fear from committing error is one of the biggest reasons behind people’s inhibition in 
using the language at all. The apprehension of being laughed at if made a mistake 
decreases the confidence among the learners to use the language in front of others. 
Therefore, most of the people, in spite of correct knowledge of grammar and 
structures of language, fail to acquire fluency in using English language because they 
keep their knowledge to themselves and do not exchange it with others. In other 
cases, this lack of confidence comes due to lack of active English vocabulary. Due to 
the insufficiency of words to express themselves clearly, learners, especially adult 
learners, find it frustrating and stressful to communicate in English language, and 
hence they avoid using it in order to avoid their embarrassment. 
It is observed that among Indian learners of English language, lack of 
exposure to the English language becomes one of the prime factors behind the delay 
in language acquisition. Language is not a memory; rather, it is a skill that is acquired 
with practice. The more the language is used, the more the skills are polished. 
However, in a country like India, where thousands of other languages exist as mother 
tongues spoken by a billion, English merely ends up being a classroom language. 
Even in classrooms, technical subjects such as science and mathematics are explained 
in the regional language of the place in order to ensure the maximum cognition by the 
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learners. The chapters of these subjects are in English and students do read and 
reproduce their answers in English in exams though, but spoken and listening skills 
are left untouched in such classrooms. Hence, English period becomes the only period 
in which a child listens to and is expected to reply in English language. To worsen the 
case, in some schools even the English lessons are explained in mother tongues of the 
learners. This bilingualism in classroom hampers the efficacy of language acquisition.  
Also, our educational system is responsible at large when it comes to the 
issues in the acquisition of language. These days the lessons are taught at schools and 
colleges, not to teach the skill rather to score marks. The selective-study methodology 
has disabled the learners’ autonomy and their minds have been conditioned for rote-
learning. Testing is another form of teaching. In examinations, their learning ability is 
tested in place of their analytical and creative skills. Language, being a performing-
skill, can never be enhanced under such a pattern. There are innumerable situations in 
life that are faced by an individual where he is expected to use language. Providing 
learners with templates and forcing them to mug that up is not the solution to the task 
of teaching language. 
In schools, children face a lack of motivation behind learning English 
language. Some are too young to understand the need of learning the language to be 
able to express globally. Others feel dispassionate towards the learning of the English 
language when they fail to recognise the need of learning a language which may not 
be used in their life. Such problem arises in the rural areas of the country where 
children are born and brought up in a society which is completely cut from the 
changing and developing scene of urban life. 
There are also certain unavoidable reasons behind problems of second 
language learning in India. India is a country of joint families where all members of 
the family, especially women, are responsible for all household works. Under such 
situations, family obligations lead to the lack of time for language learning. Also 
India is a country where English has the status of second or official language. It is 
hence indicative that before an individual begins learning English he has already 
acquired the rules, structure and stylistics of another language that plays the role of 
his mother tongue. Hence the existing knowledge of mother tongue interferes in the 
acquisition of a new language.  
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1.5  Factors Affecting English Language Teaching 
Having recognised that in spite of the colossal value of English language in 
our country, users of the language face multiplicity of obstacles in language learning, 
the major concerns of an educator is to sharply identify the factors which affect 
second language learning and acquisition. Principally, the factors that affect learning 
are divided into two broad categories—internal factors and external factors. 
1.5.1  Internal Factors 
Internal factors are different for every individual learner. These are the factors 
that determine the level of an individual learner based on his age, motivation, gender, 
cognitive ability, previous language background, hemispheric specialization and use 
of learning strategies. Studies have shown that an individual’s independent 
characteristics carry an explanation of his learning habits.  
1.5.1.1 Age 
Age, however, as a deciding factor for second language acquisition is a 
controversial variable. On one hand the critical period hypothesis claims that there is 
a period in humans’ life when they can best acquire a language. This period falls in 
the early years of a human life and ends at the puberty. However, the critical period 
hypothesis advocates this theory as far as first language acquisition is concerned. The 
same cannot be said for the second language acquisition as there is a huge difference 
in the two. 
1.5.1.2 Motivation 
Motivation is one of the most important internal factors in language 
acquisition. Cheng and Dornyei in their article “The Use of Motivational Strategies in 
Language Instruction: The Case of EFL Teaching in Taiwan” written in 2007 
acknowledge that: 
Motivation serves as the initial engine to generate learning and later functions 
as an ongoing driving force that helps to sustain the long and usually laborious 
journey of acquiring a foreign language . . . without sufficient motivation even 
the brightest learners are unlikely to persist long enough to attain any really 
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useful language proficiency, whereas most learners with strong motivation can 
achieve a working knowledge of the L2, regardless of their language aptitude 
or any undesirable learning conditions. (153) 
1.5.1.3 Gender 
Gender, according to many scholars, plays a vital role in language acquisition 
to an enormous extent. At this point of discussion, it is important to note that the term 
gender does not imply the biological classification as female or male; rather, it refers 
to identification as feminine or masculine in social outlook. Studies suggest that 
females are more efficient in their use of language learning strategies; hence they are 
better language users in comparison to majority of the males. Rod Ellis in 1994 in The 
Study of Second Language Acquisition shares the idea that women are more accepting 
towards new linguistic forms and carry a more positive attitude towards learning as 
compared to the men. 
1.5.1.4 Cognitive Ability 
Cognitive ability or intelligence is an imperative variable in learning language 
or any other skill. It refers to the mental level of individuals with which they are born 
with. As far as language learning is concerned, linguists believe that every individual 
is born with an innate-language-learning ability. While some people grasp the 
language effortlessly in no time, others struggle to comprehend the structures of the 
language.  
1.5.1.5 Previous Language Knowledge 
Mother tongue or the language previously attained by an individual plays a 
crucial role in determining the success of second language acquisition process. If 
learners’ mother tongue (L1) or any other language previously acquired by the learner 
(L2) belong to the same linguistics and historical background as that of his target 
language (TL), then due to the similarities in grammatical and syntactical structures, 
it becomes easier to acquire TL. For example if a person has Italian as his L1 , then for 
him learning Spanish will be easier as compared to Chinese because Italian and 
Spanish belong to same Indo-European Romanicas language family. 
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 1.5.1.6 Hemispheric Dominance 
Hemispheric dominance of the brain deals with different people’s preference 
to different modes of cognition. These preferences are linked to the dominant 
activities of left or right cerebral hemisphere of the brain. The hemispheric 
dominance of the brain defines the characteristics of an individual including 
reasoning, creativity, subjectivity or objectivity. Over the years, studies have been 
conducted to map out the association between the hemispheric dominance and 
language learning or acquisition competence. Krashen, Seliger and Hartnett, in their 
research article “Two Studies in Second Language Learning” written in 1974, 
suggested the concept that the left hemisphere of the brain is responsible with 
mathematical and logical operations of the mind. Hence, the left hemispheric 
dominant learners acquire language well when taught deductively. The right 
hemisphere of the brain, on the other hand, is equipped well for stimulus that evokes 
visual, auditory or tactile senses. It is evident hence that learners with right 
hemispheric dominance achieve success in language learning when taught with an 
inductive methodology.  
1.5.1.7 Learning Strategies 
Learning strategies as defined by Scarcella & Oxford, in 1992, are “specific 
actions, behaviours, steps, or techniques such as seeking out conversation partners, or 
giving oneself encouragement to tackle a difficult language task, used by students to 
enhance their own learning” (63). Use of right learning strategy for second language 
learning or acquisition is one of the most important internal factors responsible for 
effective learning. It cannot be denied that using a second language is using 
vocabulary, structures and phrases of a new language, which at one point in the initial 
stage needs to be learnt. Hence selection of appropriate strategies that suit the 
cognitive process and hemispheric dominance of the learners results into effective 
learning or acquisition. 
1.5.2    External Factors 
The internal factors mentioned above, though helpful in supporting the 
language learning process, are so distinctive for each learner that it rests little in the 
hands of the educators to employ these in their teaching programme. A self-aware 
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learner can make effective use of these internal factors to facilitate his language 
learning. However, for an average learner it is unfeasible to access his own needs. 
Such learners require aid from outside in the form of good teacher, clear and concise 
instructions, appropriate curriculum, effective syllabi and access to native speakers. 
They become the external factors that are responsible for effective learning. 
1.5.2.1 Curriculum 
Curriculum, as identified by David Nunan in 1988 in his book Syllabus 
Design refers to the aspects of “planning, implementing, evaluating and managing” 
an educational program (158). A successful curriculum provides teachers and learners 
with a well defined map and leads to a positive achievement in the learning process. It 
outlines the results, standards and competencies that a learner is expected to achieve 
at the end of a programme before advancing to the next level of learning. Teachers 
play a key role in developing, implementing, assessing and modifying the curriculum. 
1.5.2.2 Syllabus 
Syllabus, in the words of Kearsley and Lynch, is “the single most important 
instrument of structure in a course . . . which outlines the goals and objectives of a 
course, prerequisites, the grading/evaluation scheme, materials to be used (textbooks, 
software), topics to be covered, a schedule, and a bibliography” (191). Syllabi are 
carefully graded which set the true learning into motion. As opposed to curriculum, 
which defines the course, syllabus holds description for a particular subject. A well 
defined syllabus works as an important factor in organising the teaching methods and 
approaches to the learning. It provides the details of time required to contribute to the 
study and the topics to be covered in the defined period of time, along with sketching 
down the important bibliography that can in turn provide direction to the learning. 
1.5.2.3 Teacher 
Teacher acts as the corridor to the learning process. Teachers apprehend the 
needs and potentials of the learners in their classrooms and undergo a continuous 
modification in teaching plans and try new methods based on the requirements of 
their learners. While some teachers opt for a traditional method of imparting 
knowledge to their learners, some teachers follow the progressive ideologies and take 
up the roles of being the facilitators and guides in the learning process. The traditional 
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teaching demands good grades, and stimulates the spirit of competition; whereas, 
progressive teaching methodology aims at encouraging the spirit of participation and 
does not promote the unruly competitiveness. Although both styles of teaching have 
their own pros and cons, good teachers establish a balance between the two schools of 
thought and keep monitoring their strategies to suit the needs of the learners. 
1.5.2.4 Teacher Instructions 
Classroom instructions, given by the teacher, form another key factor that aid 
in the learning externally. The manner in which a teacher gives instructions during a 
task to the learners can lead to success or failure of learning, depending upon the 
clarity of instructions. Unclear instructions can demoralize the learners while some 
learners may even lose their confidence in the task accomplishment. It is important 
for a teacher to be precise and clear to be able to initiate a successful learning. A good 
instruction informs the learners of what is expected of them in the task, what material 
would be required while performing the task and what prerequisite information is 
necessary for the learners before entering in the task. 
 1.5.2.5 Access to the Native Speakers 
Access to native speakers of a language is one external factor that works as 
magic for the learners of that language. The L2 native speakers work as informal 
linguistic guides for the learners and can keep a regular check on their progress and 
offer useful feedback as well. Interaction with a native speaker in and outside the 
classroom can lead to exposure to the various structures and phrases of the language 
resulting into speedy acquisition of the language. 
1.5.2.6 Other Factors 
Apart from these factors outlined by the scholars, there are other factors also 
that contribute to the learning productively. These include the classrooms factors such 
as educational facilities like benches, fans and electricity in the classroom; teaching 
equipments like smart boards, maps and other aids; and instructional materials. While 
all the other factors are majorly supplementary which act as a catalyst in the learning 
process, instructional materials are the primary resources of a fruitful and directional 
learning. Moreover, a skilfully designed instructional material, to a significant extent, 
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is capable of overcoming the shortcomings of other internal as well as external 
factors.  
1.6 Conclusion 
The humankind acknowledges the contribution of English language in making 
the world a global village. In order to ensure that India does not lag behind in a fast-
paced developing era, it has become mandatory to ensure the successful acquisition of 
the language of the world—English. This research aims in contributing its bit in 
making the process of English language learning and acquisition simpler and 
effective. The current research proposes to revolutionise the English language 
teaching material by exploiting the self learning material (SLM) in the mainstream 
language teaching. Before investigating the principles of self learning study materials, 
it is essential to have an understanding of the term ‘material’ in the field of language 
teaching. The upcoming chapter attempts to explore what are instructional materials, 
the rationale behind the need of instructional materials in the learning process, 
various types of instructional materials and their importance in the classroom, and the 
role relationship between the teacher-learner and instructional materials in a 
classroom, with reference to language learning and acquisition. 
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Chapter 2 
Review of Literature on Teaching-Learning Materials 
2.1  Introduction 
Teaching and learning, especially language teaching and learning, are 
complex processes of an education system that involve the interaction of various 
variables. While for a learner, the basic necessity for learning is the awareness of 
‘what to learn,’ for a teacher, teaching is governed by ‘what to teach.’ The previous 
chapter summed up with a concluding remark that even if the internal factors 
including motivation, cognition and hemispheric dominance; and external factors 
such as teacher instruction and curriculum fall short in their effectiveness, the loss can 
be overcome by an effectual and well structured teaching-learning material.  
Materials are a set of tools that facilitate learning by providing required input 
that meet the objectives. Teaching-learning material (TLM) consists of a variety of 
resources that are used by a teacher to teach the concepts outlined in the curriculum, 
and by learner in learning and deriving knowledge out of the course. TLMs exploit 
the concepts that a learner is familiar with, and at the same time reflect upon and 
introduce a new and complex theory to raise the graph of learning.  
TLMs include books, handbooks, guided readers, eLearning and other 
technological resources. They work as representatives of the entire planned 
educational system in a nutshell and contribute to effective teaching. A good material 
contains within itself relevant questions to activate the learners’ schemata, 
meaningful activities to put the prior understanding into practical use and well 
structured and explanatory text to enhance the knowledge. TLMs include realia 
accompanied with illustrations, media and graphic organisers to strengthen the bond 
between knowledge and the learners. Acknowledging the importance of materials in 
teaching-learning process, this chapter intends to discuss what materials are, their 
types and importance, principles that play their part behind the designing of teaching-
learning material and other relevant theories. 
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2.2  Defining Teaching-Learning Materials 
Silva and Infante include the definition of teaching-learning materials in their 
work “The Role of Digital Libraries in Teaching Materials Science and Engineering” 
as “a spectrum of educational materials that teachers use in the classroom to support 
specific learning objectives, as set out in lesson plans” (210). Some of the examples 
to TLMs acknowledged by scholars are story books, blocks, samples of student 
writing, videos and flash cards which form an important tool for a teacher that aids in 
the uncomplicated explanation of the lesson. Collins English e-dictionary supports the 
theory and defines teaching material as “any device, object, or machine used by a 
teacher to clarify or enliven a subject.”  
Brian Tomlinson defines teaching-learning materials in his work “Material 
Development” written in 2001 and elaborates on the aforementioned theory from the 
point of view of learner rather than teacher. He puts in writing that materials “include 
anything which can be used to facilitate the learning of a language. They can be 
linguistic, visual, auditory or kinaesthetic, and they can be presented in print, through 
live performance or display, or on cassette, CD-ROM, DVD or the internet” (66). 
Brown in his book The Elements of Language Curriculum: A Systematic 
Approach to Program Development written in 1995 prefers to describe material as 
“any systematic description of the techniques and exercises to be used in classroom 
teaching” (139). Brown’s definition of materials reflects upon the extensive time and 
efforts that are involved in designing and organising a successful teaching-learning 
material. TLMs are not any random collection of chapters and activities; rather, they 
are derived skilfully to meet the demands and requirements of the learning process. 
Szendrei in 1996 wrote an article “Concrete Materials in the Classroom” 
where she acclaims that teaching and learning materials are tangible materials that are 
inspired by real-life and “commonly used in out-of-school” settings (418). These 
materials comprise of those educational materials that are envisioned and produced 
artificially for the purpose of education. Szendrei asserts that teaching and learning 
materials provide learners and the teacher with opportunities to involve in a 
substantial discussion.  
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This view of Szendrei is further strengthened by Richards and Renandya as 
the introduction of their book Methodology in Language Teaching: An Anthology of 
Current Practice written in 2002 claims that “instructional materials generally serve 
as the basis for much of the language input learners receive and language practice that 
occurs in the classroom” (65-66). In their manual Primary Teachers’ Use of Learning 
Materials, Baxen and Green claim that “learning materials facilitate the learning 
process and encompass more than merely textbooks. They can be created or designed 
from a variety of sources which can be derived from print, combinative, electronic 
and physical sources” (6).  
Allwright believes that TLMs teach learners how to learn. They function as 
“resource books for ideas and activities for instruction/learning, and . . . give teachers 
rationales for what they do” (qtd. in Kitao and Kitao). In one of his articles “What Do 
We Want Teaching Materials For?” written in 1981, Allwright talks about the two 
approaches on the role of teaching material. While one of the approaches, 
“Deficiency view” claims that materials serve as covering sheet to hide the 
deficiencies of a teacher and provides with guidance to cover the prescribed syllabus; 
another approach i.e. “Difference view” avows that experts, not classroom teachers, 
can produce the best possible material for teaching as the two fields require different 
kinds of expertise (6). Allwright, however, claims that “materials should be related to 
the conception of the whole of language teaching and learning as the cooperative 
management of language learning” (16).  
Sindhu, in her manual Teaching Strategies and Material Development written 
in 2007, recognizes that “Learning aids make learning meaningful and easier” (4). 
Over the time, various researches have indicated that effective use of teaching-
learning materials enhance learners’ creativity and practical thinking. Theorists claim 
that humans learn and retain better when their senses are involved in the learning 
process. Of all the five senses, humans learn best by seeing, hearing or touching 
things. Teaching-learning materials that invoke to the visual, auditory and 
kinaesthetic senses of the learner may lead to reinforced learning as learners 
remember those ideas that are presented in the manner which suits their cognitive 
style.  
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Maduna discusses Mkhtashwa’s point of view where the latter shares that the 
use of TLMs not only helps in making the lesson more understandable; in fact it 
further imprints the information on the minds of the learner (12). Schain and Polner 
advocate in their book Using Effective Discipline For Better Class Control written in 
1966 that the introduction of material, which is both visually interesting as well as 
challenging to the learners, motivates in their learning process. Therefore, the 
teaching-learning materials should be designed in a manner so as to meet the 
cognitive styles of the learners. TLMs can play the role of forming a bridge between 
learner and the things to be learnt. 
Lee, Zuze and Ross in their work found that students in better physically 
resourced schools achieved higher. Katharina Michaelowa, in her work “Primary 
Education Quality in Francophone Sub-Saharan Africa: Determinants of Learning 
Achievement and Efficiency Considerations” in 2001 analysed the “Program on the 
Analysis of Education Systems” (PASEC), data on primary education in five 
Francophone Sub-Saharan African countries Burkina Faso, Cameroon, Côte d’Ivoire, 
Madagascar and Senegal. It was found that there existed “a strongly significant and 
positive impact of the availability of students’ textbooks (BOOKS) on learning 
achievement” (17).  
Velez, Schiefelbein and Valenzuela in their article “Factors Affecting 
Achievements in Primary Education: A Review of the Literature for Latin America 
and Caribbean” published in 1993 “reviewed 18 empirical quantitative studies at the 
primary level conducted in Latin America and the Caribbean mainly in the 1980s and 
identified that access to textbooks and other instructional materials were related 
positively to academic achievement” (qtd. in Shahzadi, Shaheen and Shah 186). “The 
Multi-Site Teacher Education Research Project” conducted by Department for 
International Development (DFID) in 2003 concluded that “The impact of textbooks 
is greatest in the poorest countries where teacher quality may be low and where 
facilities and resources are scarce and generally of poor quality.” Boissiere’s paper 
“Determinants of Primary Education Outcomes in Developing Countries” written in 
2004 further confirms that in developing countries textbooks and writing materials 
are main providers of effectiveness at the primary level.  
18 
 
Hence, teaching-learning materials are the assistants in teaching as well as 
learning situation that give direction to the learning through its sequential and 
progressive arrangements of the topics to be covered. Teachers as well as learners 
depend largely on TLMs for their success in the academic programme. Relevantly 
edited and appropriately graded materials are most effective in their functioning. With 
intensive research done in the area and wide range of materials, especially language 
learning materials, readily available in the market and on internet, it has become 
feasible to have access to opportunities to better acquisition of language. 
2.3  Need to Have Teaching-Learning Materials 
Küçükahmet and Leyla, in the book “Öğretim İlke ve Yöntemleri” written in 
1995 point out certain important purposes served by the materials in an educational 
programme. Seven and Engin in their paper “The Importance and Effect of Using Aid 
Materials in Foreign Language Teaching” quotes Küçükahmet and Leyla, as they 
mention following roles played by materials in the language learning system- 
 Materials help in economical use of time and speech. 
 Good materials enhance the quality of the course. 
 Effective material makes the course simple as it presents abstract concepts 
in a concrete manner. 
 Materials assist in making the course attractive and easy to comprehend.  
 Materials held in boosting students’ interest and motivation, and create the 
desire for more learning. 
 Ideal materials provide appropriate chances for practice. 
2.4  Types of Materials 
Teaching-learning materials include within their parameters more than mere 
textbooks. While some materials are in the printed form, others are available in the 
electronic form to explore knowledge. Materials can be classified into different 
categories on the basis of different considerations. 
Carlos Mayora, in his presentation on “Language Teaching Materials,” 
published in 2013, classifies materials on the basis of the following three broad 
categories. 
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2.4.1 On the basis of their purpose 
Teaching-learning materials can be defined on the basis of the purpose they 
meet in the language teaching and learning programme. Carlos prefers to categorise 
them as given below.  
2.4.1.1 Instructional Material 
The Great Soviet Encyclopaedia defines instructional material as “educational 
resources used to improve students’ knowledge abilities, and skills, to monitor their 
assimilation of information, and to contribute to their overall development and 
upbringing.” In other words, instructional materials are the resources that govern the 
learning process and assist in transferring the knowledge from one to another. They 
are fixed in their content and oriented towards one subject. As the name suggests, 
instructional materials ‘instruct’ and direct the learners in their course of learning. 
Instructional materials act as the stimulus in the learning process, help in organizing 
the teaching-learning process and provides the models of appropriate language use. 
“The Legislative Council’s Digest” defines instructional materials as the following:  
[Instructional materials] are designed for use by pupils and their teachers as a 
learning resource and help pupils to acquire facts, skills, or opinions to 
develop cognitive process. Instructional materials may be printed or non-
printed, and may include textbooks, technology-based materials, other 
educational materials and texts.   
2.4.1.2 Authentic Material 
Nunan and Miller in their book New Ways in Teaching Listening in 1995, 
define authentic materials as “those which were not created or edited expressly for 
language learners. This means that most everyday objects in the target language 
qualify as authentic materials” (qtd. in Vaiciuniene and Uzpaliene 94). Wallace 
elaborates on the view on authentic materials in her book Reading and describes them 
as “. . . real-life texts, not written for pedagogic purposes” (145). On the other hand, 
in the words of Little, Devitt and Singleton, authentic materials can be explained as “. 
. . materials that have been produced to fulfil some social purpose in the language 
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community” (qtd. in Peacock 146). The list of authentic materials include items such 
as train schedules, pictures of road signs, business cards, labels, menus, brochures, 
receipts, literature, newspapers, television programs, radio broadcasts, films, internet 
websites and much more.  
Authentic materials expose the learners to the real language and help in 
realising that there exists a language community in the real world which uses the 
particular structure, vocabulary and grammar. It, in turn, promotes language learning 
and motivates the learners in learning the language to be able to use it in the real life 
situations. 
2.4.2 On the basis of their format  
Apart from the purposes for which the material is produced, the format in 
which these materials are available forms an important criterion of distinction of 
material types. Different materials designed on different formats meet diverse needs 
of varied learners. In the opinion of Carlos, the teaching-learning materials are 
majorly divided into three categories on the basis of their format. 
2.4.2.1 Printed Material 
Printed material is the term used to describe the materials which are available 
to the learners in the printed form for future reference. Books, textbooks, magazines, 
newspapers, journals, brochures etc are different materials that can be included in the 
above mentioned category. The hard copies of these printed materials are available 
for those learners who learn better through visual senses. 
2.4.2.2 Audio-visual Material 
Audio-visual materials, as the name suggests, refer to the materials which 
evoke the auditory and visual senses of the learners. These materials involve visual 
recordings along with sounds. Psychologists recognize the importance of illustration 
for concrete learning. Pooja Mondal in her article “The Use of Audio-Visual Aids in 
Teaching,” claims that audio-visual aids “stimulate the imagination and develop the 
mental imagery of the pupils,” “facilitate the understanding of the pupils” and 
“provide incentive for action.” 
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2.4.2.3 Electronic Material 
An insight to electronic media can be traced out from the words of Kim Miller 
where electronic materials are defined as the following: 
[Electronic materials are the] materials that are distributed digitally and can be 
accessed via a computer, the Internet, or a portable device such as an e-book 
reader. Types of electronic materials include e-books and downloadable 
electronic video and audio files.  Electronic Materials packaged together as a 
unit and checked out as a unit are counted as one unit. 
Unlike printed materials, which are stored in the form of books and are expensive in 
nature, electronic materials are readily accessible and easily available for all.  
Electronic materials can be broadly divided into two categories—online e-
resources that include webpages, e-books, e-journals and e-libraries; and offline 
resources that take in CD Rom based e-resources, MS Office applications etc. These 
electronic resources are comprehensive in nature and do not occupy much physical 
space for their storage. However, electronic resources require installation of 
electronic devices such as computers, overhead projectors etc, which can prove to be 
expensive for any institution. 
2.4.3 On the basis of their creator 
Teaching-learning materials can be created by expert material developers in 
collaboration with publishers and distributors for wide circulation in the commercial 
market, or by teacher independently keeping in mind the needs of local-individual 
classes. Based on their creators, on a broad scale, Carlos divides the TLMs into the 
following two types. 
2.4.3.1 Commercial Material 
In this day and age, there is abundance of teaching-learning materials 
available in the markets. These materials are designed by the experts following the 
standards of the world. These materials are called commercial materials. They serve 
the purpose of enhancing the teachers’ instructions in the classroom. Commercial 
22 
 
materials are produced by big publication houses based on an analysis of market 
needs, and are equipped with latest methodological details to attract their buyers. On 
one side while such materials may prove to “provide structure and a syllabus” for a 
teaching-learning programme and “standardize instructions,” on the other side they 
can be far from the needs of the learners in a particular situation as they are framed on 
general methodological grounds. There materials, though are useful aid to the teacher, 
may sometimes lead to reducing the role of a teacher to a “technician whose primarily 
function is to present materials prepared by others” (Richards and Renandya 67). 
2.4.3.2 In-house Material 
Often TLMs are specially developed by the teachers to cater the needs of their 
learners. Such materials are called as in-house materials. Gardner and Miller in their 
book Establishing Self Access: From Theory to Practice written in 1999 suggest that 
such locally-produced in-house materials are more effective than the commercial 
materials available in the markets because these materials cater to the individual and 
more specific learning goals and needs. Hence, the teacher can even modify these 
materials according to their lesson objectives. The in-house materials are more likely 
to be up to date as well as cheaper as compared to commercial materials. Among all 
these pros of such materials, certain cons may rise as well. It is evident that material 
production is a skilful and time consuming activity. Before opting to consider 
developing their own in-house material, the teachers should be well trained in the 
process, or else it may result into a failure. 
2.5  An Insight into the History of ELT Materials 
 As discussed in sections above, TLM forms an integrated part of any learning 
program. Over the ages, there has never been an insufficiency in the availability of 
English language teaching materials. Still challenges in the path of English language 
learning could never be met successfully. It has raised the concerns of the educators, 
and it has become the need of the hour to look for the reasons behind the problem. In 
the review of Howatt’s book A History of English Language Teaching, Tickoo quotes 
Gatenby’s words that “. . . language teaching suffers for want of awareness of what 
has been established in earlier generations” (103). Gatenby’s statement does carry a 
valid argument. It cannot be denied that every discovery or theory, failure or blessing, 
contributes positively to the forthcoming ones. Howatt in 1984 gave the first 
23 
 
comprehensive history of English Language teaching covering more than a few 
centuries in his thoughtful study. Keeping A History of English Language Teaching 
as the primary source of information, this section provides a detailed look at the 
history of how materials for English language teaching have evolved over the years. 
2.5.1  Early History (Late 15
th
 Century to Late 16
th
 Century) 
In Europe, in the late fifteenth century, an interest for learning the English 
language was observed in the mercantile community, especially among the Flanders. 
As a result to it, ‘double-manuals’ were published that were set in the maniere 
tradition. The French word ‘maniere’ means ‘method or style.’ These manuals were 
bilingual, written in the two languages; a dialogue of French followed by its English 
translation. Aiming to teach English to French speakers and vice versa, the majority 
of the customers of these manuals were found to be French merchants, as they 
realized the fact that even a little use of customer’s language can create wonders in 
business. First of such manuals was prepared by William Caxton in 1483. The title 
page of this book has been lost but it is referred to by its sub heading Tres bonne 
doctrine pour aprendre briefment fransoys et engloys or Right good lernyng for to 
lerne shortly frenssh and englyssh. Designed for the commercial needs, this manual 
was purely practical in its aim and gave no linguistic information of either of the two 
languages. The manual was later followed by another manual A Lytell tretyse for me 
to learne Englesshe and Frensshe published by Caxton’s assistant Wynken de Worde 
in 1498. 
In the early sixteenth century, other visible signs of growing interest for 
learning English were observed within the continent. During the time of Renaissance, 
polygot dictionaries and phrase books were published to equip the inhabitants with 
the survival knowledge of language of Europe—French, Italian and Latin. English 
found its place in these guides along with these classical languages. 
Double manuals were being written in England as well as in the entire 
continent. Howatt claims that the manuals written in the other parts of the continent, 
like France, proved better guide in providing practice for English as a foreign 
language. Among the early examples of double manuals written specifically to teach 
English is A Treatise for All to Learn to Speak French and English written by Gabriel 
Meurier in 1553. This manual contained the format for writing letters, sample 
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dialogues for making pacts and obligations, quittances and other important samples of 
use of language by merchants.  
Among the last such manuals to teach English to foreigners until more serious 
attempts were made was A Very Profitable Book to Learn the Manner of Reading, 
Writing and Speaking English and Spanish written in 1554. This manual was written 
to catch Spanish customers who were expected to visit London to attend the wedding 
of Phillip II of Spain and Mary I. The critics criticize this manual to be a work of 
haste. The manual was translation of a Flemish-Latin manual of 1551 and signs of 
haste were clearly evident. The vocabulary provided at the end of the manual was 
originally arranged in alphabetical order in Flemish-Latin manual, but when 
translated into English-Spanish, the alphabetical order was disturbed and left 
unarranged. Moreover the dialogues were set in Flemish and Latin situational 
background and contexts which remained unaltered in the translation as well. 
The mid of fifteenth century witnessed a few orthographical reforms with 
John Hart’s work. His three studies are “The Opening of the Unreasonable Writing of 
Our English Tongue” in 1551, “An Orthography containing the due order and reason, 
how to write or paint the image of man’s voice, most like to the life of nature” in 
1569 and “A Method or comfortable beginning for all unlearned, whereby they may 
be taught to read English in a very short time, with pleasure” in 1570. In his works he 
wrote his reasons of taking up spelling reforms, he gave a description of English 
pronunciation, and he criticized the failure of modern orthography in representing the 
phonetic system of language adequately. He patronized the notion of ‘one word-one 
sound.’ He devised a few new symbols to represent the sounds like j-sound in ‘jump’ 
and distinguished between v and u sounds. Eventually after much oppositions and 
differences, the consonant letter ‘j’ and ‘v’ were accepted entirely into the 26 letters 
of English alphabets in Lowth’s Grammar in 1762. Other modifications proposed by 
him included the proposal to use a small diacritic dot to indicate vowel length. He 
presented his letters in a table, carefully grading from simple to complex for reading 
practice. Each letter in his table was accompanied by a picture and a keyword 
underneath. At first, it looked like ‘A for apple’ kind of technique. But Hart followed 
a different methodology to teach. He asked his learners not to pronounce the given 
letter with a vowel sound before it, like ‘el’ of the letter ‘L,’ rather with the sound as 
used in the picture like ‘L-ion’ to give phonetic practice.  
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2.5.2    From Late 16
th
 Century to Early 17
th
 Century  
In the later part of the sixteenth century, the Reformation movement in Europe 
gained momentum. Under the leadership of Phillip II of Spain, smaller countries such 
as Flanders were selected for the typical show of power against Reformation, and 
were asked to choose between exile and fight. The young Flemings elected to flee. 
That time the friendly countries such as England volunteered to give refuge to these 
Flemings. Later they were joined by their co-religionists—French Huguenot and 
other protestant refugees from Spain, Italy and Flanders in 1570s and 1580s. Majority 
of these refugees were craftsmen, artisans, dyers, dyers, smiths, diamond cutters etc; 
and there were some with intellectual middle class teachers.  
Among the refugees, some gave their contributions in teaching of languages in 
London and other major English cities. Jacques Bellot and John Florio were among 
the finest refugee-teachers who devoted themselves to the teaching of English 
language to refugees. They employed their reflexive imagination to be able to view 
the language they were teaching from the point of view of learners of that language. 
The materials used by these refugee teachers were bilingual, following the pattern of 
earlier manuals.  
It was observed that refugees were picking up the common language of 
England, i.e. English by merely listening to the local people around them in their 
social community. While some of these struggled with the correct sounds and often 
got confused with the words, others could only get hold of the basic language and 
lacked literary skills. Also because these refugees acquired language informally by 
listening to it, they lacked the reading and writing skills. Jacques Bellot, then 
produced two teaching materials in the form of manuals—The English Schoolmaster 
in 1580 and Familiar Dialogues in 1586. These manuals were designed specifically 
to teach English as a foreign language. Bellot’s The English Schoolmaster, unlike 
other double manuals being produced at that time, was accompanied with a detailed 
description of English alphabets and pronunciation to help those who had picked up 
the language by merely listening to it. He conferred some common sets of 
homophones like hole-whole, bear-bare etc; few common ambiguities or confusing 
words such as right-straight; common minimal pairs such as ship-sheep etc. English 
language till that period had not been provided with a proper detailed grammar. 
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Therefore, Bellot discussed some difficult words and provided a few odd grammar 
points. In his second book Familiar Dialogues written in 1586, Bellot’s focus was to 
provide small French-English dialogues to French Huguenots. These dialogues had a 
domestic setting and used vocabulary as well as situations of everyday life like 
‘visiting a fishmonger,’ ‘conversation with a butcher’ and ‘seeing off the children to 
school’ etc.  
In 1586, William Bullokar also published A Pamphlet for Grammar which 
provided a brief sketch of the language in the form of common-everyday dialogues. It 
was designed on the pattern of long-established tradition of Latin-teaching dialogues 
called ‘colloquy.’ It consisted of series of questions and answers on topics related 
with day-to-day life, set in the pattern for accurate learning. Here learners had to do 
all the rote-learning and teachers had to merely give prompts by asking questions. 
John Florio, another refugee teacher, gave his contribution to English 
language teaching in the form of his two books—First Fruits in 1578 and Second 
Fruits in 1591. Florio’s First Fruits unlike other manuals of the times included brief 
linguistic points, with more focus on English spellings and pronunciation written in 
Italian language. Long and discursive dialogues dealt with artistic and intellectual 
topics and no commercial text was included within the book, though everyday 
phrases and practical language were given some place within the manuals. He even 
included some dialogues on different modes of addressing such as talking to a 
gentleman, lady, servant, merchant etc. However, in his Second Fruits, he skipped the 
linguistic notes and attached a lengthy list of six thousand proverbs in Italian instead. 
His books aimed at high-ranking aristocrat readers. The book contained scenes of 
tennis, riding, golf and other aristocrats’ activities. They were full of gossips and 
rhyming couplets on love and beauty of women. Nevertheless, there were some useful 
dialogues also which provided the necessary language for touring Italy. 
Among the royal French men, George Mason produced a small manual called 
Grammaire Angloise in 1622. However, it was criticized to contain oddly chosen 
pronunciation problems, followed by lengthy grammatical pattern and few dialogues 
at the end on the topics majorly written for female readership. Though criticized for 
its unskilled structure, it was successful in gaining teachers’ interest because of the 
prominence it gave to verb form which is now called as ‘progressive or continuous 
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form.’ Although he failed to give ‘be + -ing’ a special label, he identified it clearly as 
a distinct verbal unit.  
2.5.3  Late 17
th
 Century  
 The late seventeenth century witnessed the raise in the standards of teaching 
English as a second language with the coming of Guy Miege’s Nouvelle Methode 
pour apprendre l’Anglois (New Method of Learning English) in 1685. This manual 
was concerned with the teaching of English to French readers. In 1688, Miege 
translated this book in English and titled it The English Grammar. In his book, Miege 
emphasised on the ‘presentation’ aspect of material and believed that the material 
should not look over-crowded, and it should contain some free spaces and pictures. 
Braces and columns occupied an important place in Guy’s material as they assisted in 
making the material look presentable and understandable. His book contained within 
the grammar of the English language, a compact dictionary and a dialogue manual. 
His grammar section dealt with English orthography and pronunciation, along with 
basic concepts and word forms. Miege, studying English from the eyes of a 
phonetician, concluded that to overcome the problems of English spellings, one needs 
to master complexities of sounds of English. He was against the teaching of the 
language without its grammar. He dealt with forms of the verb and tenses. He 
encouraged the learners to learn the text by heart first before learning the rules of 
grammar, if they wanted, so that they could enjoy the process.  
2.5.4  The 18
th
 Century 
In eighteenth century, various English schools were established in competition 
with the traditional Latin schools. Therefore, grammarians themselves underwent a 
shift in the interest to meet the needs. Although, among British, new textbooks to 
teach the English language did not come up until the late eighteenth century, it did not 
decrease the interest of learning English abroad. English language teaching in non-
native countries began with England’s neighbouring countries like France, 
Netherland, Denmark and Germany. These countries had a pre-existing locally 
produced grammar even in the sixteenth century.  
Among the early works of Germans were Johnn Konig’s (also known as John 
King) Volkommener Englischer Wegweiser fur Hoch-Teutsche. This book was later 
28 
 
translated to Danish and Swedish, and hence, it served the purpose of being the 
English language teaching course book in Scandinavia. It was practical guide to 
teaching language including everyday dialogues and sample letters. Apart from this 
book, another book which gained popularity during the eighteenth century was 
Theodor Arnold’s Grammatica Anglicana Concentrata, oder Kurz-gefasste englische 
Grammatik (Summary of English Grammar) written in 1718. The biggest step in 
learning English in Germany was taken towards the end of the century when 
Shakespeare’s drama, and different other works of English literature began to gain 
popularity outside England. Inspired by English literature’s lyricism, Germans 
developed a passion for learning English phonology and prosody. As a result, in 
1792, Eber published his book Englische Sparachlehre fur die Deutschen with the 
subtitle ‘following Sheridan’s and Walker’s basic rules,’ and devoted even more 
works on English stress and rhythm. 
In Italy, the first grammar book was noticed to be published in 1728 by 
Ferdinando Altieri titled Gramatica Inglese per gl’ltaliani for his aristocrat readers. 
Another Italian teacher who wrote English language teaching textbook was 
Evangelista Palermo who followed the grammar-translation method in his material. In 
his book The Amusing Practice of the Italian Language, he provided well explained 
grammar notes in the first part, and Italian to English translation practice in the 
second part. Most of his dialogues revolved around adventures of travelling; whereas, 
most of his students belonged to the well-bred families who never took up such 
hobbies. Among the most successful English courses in Italy was Eduardo Barker’s 
dialogue textbook titled Nuova e Facile Grammatica della Lingua Inglese (New and 
Easy English Course) written in 1766.  
Besides, Portuguese, Scandinavians, Danish and Russians also showed 
interests in English language teaching as a result of which various textbooks, original 
and translated versions kept coming up across the century. Some significant ones 
among these were Et Kort och Tydeliget Begrep af en Englesk Grammatica (A Short 
and Clear Outline of an English Grammar) written by Lorents Jul. Kullin in 1744, 
Essay on a Methodical English Grammar for the Swedes written by Ifvar Kraak in 
1748, and Carl Bertram’s Rudimenta Grammaticae Anglicanae in 1749 and Royal 
English-Danish Grammar in 1753. 
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In 1766, English began to be looked upon as an essential skill to have in the 
naval affairs, and the earliest book in that year was translated from English work for 
the naval cadets by Mikahail Premskii under the title Prakticheskaya Angliskaya 
Grammatika (Practical English Grammar), followed by Prokhov Ivanovich 
Zhdanov’s Angliska Grammatica in 1772. The book contained everyday dialogues 
and common phrases accompanied with specific descriptions. Later Vasilii 
Stepanovich Kryazhev came with a more scholarly approach in his two textbooks—
Rukovodstvo k  anglinskomu yazyku (Handbook of English Grammar) in 1791 and 
Anglinskaya Grammatika (English Grammar) in 1795. These books followed a 
catechistic or question-answer approach. 
The interest spread beyond the continent and as a result of it, the first non-
European English language teaching material was produced in Serampore, India in 
1797. Written by John Miller, The Tutor was the first English teaching textbook 
written in the Third World. Aiming to teach English to the Indians, it taught 
pronunciation and gave phonetic practice to the readers. The book contained an 
extensive list of phonetically contrastive minimal pairs such as car-bar-tar-jar etc. 
Miller focused on phonetic properties of English unlike his contemporaries who 
focused on its orthographic properties. He dropped all the unnecessary difficult 
vocabulary, and chose to use the modern and practical vocabulary to teach. The list of 
words was arranged in the alphabetical order, and each word was accompanied by its 
Bengali equivalent. He presented his grammar points under the titles such as “Verbs 
Neuter” such as “to me, to you, to him, to us. . .” and “Active Verbs” like “past tense 
of be” as pointed out in Howatt’s A History of English Teaching (68). At the end of 
the book, Miller provided the book with some writing practice as well. 
The eighteenth century was the era of rise of Grammar-Translation method 
(GTM) in the field of language teaching. The method was also known as Prussian 
method in United States. It was devised for the teaching of language in secondary 
schools. The term GTM should not be confused with the practice of teaching 
language by grammar and translation. The main feature of the GTM was to replace 
the traditional text, where the knowledge of reading foreign languages was acquired 
by learning the grammar of the language separately and then applying this knowledge 
to interpret the text, with sentences that serve the purpose of laying examples for 
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understanding. First English language teaching material that was structured around 
the GTM was written by Johann Christian Flick in 1793 under the title Pracktische 
englische Sprachlehre fur Deutsche beiderlei Geschlechts, nach der in Meidingers 
franzosische Grammatik befolgten Methode (Practical English Course for Germans 
of both sexes, following the method of Meidinger’s French Grammar). The word 
‘practical,’ as it appeared in almost every book structured around GTM, in the 
eighteenth century meant ‘one that requires practice.’ The texts were, hence, exercise 
of various kinds, specifically sentence translation into and out of the foreign 
language. Such exercises were termed as ‘drills.’ The reason behind such drills was 
the importance of correct language structures. The materials following GTM were 
majorly structured around writing and reading skills, and hence, listening and 
speaking skills suffered neglect. The vocabulary in the materials was provided in the 
form of a bilingual list which learners were expected to memorize. The vocabulary 
list was accompanied by the rules of the language for translation practice. The 
medium of instruction followed in the GTM was the mother tongue of the learner so 
as to explain the rules of the two languages.  
2.5.5  The 19
th
 Century 
America, which was once a British colony, took the task of raising its stature, 
and in the extreme late part of the eighteenth century, decided to seek an alternative 
standard suited to its own purpose. Noah Webster was one of the pioneers whose 
works distinguished the American English from that of British English. He reformed 
his own system of spellings in his popular book An American Spelling Book popularly 
known as ‘Bluebacked Speller’ which Webster published in three parts. In 1789, 
Webster published An Essay on a Reformed Mode of Spellings as a postscript to his 
collection of papers called Dissertations on the English Language. Through these 
papers, he suggested three major changes to the existing system. First suggestion was 
to omit all unnecessary and silent letters like ‘hed’ in place of ‘head’ and ‘frend’ in 
place of ‘friend.’ Secondly, he suggested an alternative spelling for the same sounds. 
Example for long vowel sound /i:/ he suggested to use ‘ee’ in every word that carries 
this sound, such as ‘speek, bileev, greef’ etc. Lastly, he suggested the use of diacritic 
marks to represent the characteristics of the same letter, like soft and hard sound. In 
1804, Webster integrated these ideas in his new edition of ‘Bluebacked Speller’ and 
dropped unnecessary final ‘-k’ from words like energetick to make it ‘energetic’ and 
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‘-u-’ from words like ‘colour’ to make it ‘color.’ In 1806, Webster published his first 
dictionary A Compendious Dictionary of the English Language in which he proposed 
many spelling reforms, some of which were incorporated in the main language, while 
others were dropped.  Later in 1828, Webster concluded his work with another 
dictionary American Dictionary of English Language with the belief that Americans 
should have their own national dictionary. In this dictionary, he retained the spelling 
reforms which were widely accepted by then, dropped some and gave two alternative 
spellings of some words as well. 
William Cobbett represents the transition of focus of English language 
teaching materials from linguistic properties, rhetoric style and elegance in language 
to a tradition of full grammar of the language. Cobbett believed that when literacy is 
combined with correct grammar, it becomes a powerful tool to express ourselves and 
to get our way around a matter. He analysed speeches of politicians, bishops and even 
kings and collected examples of errors they might have made in terms of grammar 
and language style. Making these findings the basis of his study, in 1819, he 
published A Grammar of the English Language, in a Series of Letters. Cobbett put 
great emphasis on the correct grammar which paved way for the developments to 
follow. In 1852, Peter Mark Roget appeared with his Thesaurus of English Words and 
Phrases comprising of useful everyday phrases and synonyms of words.  
Fascinated by the technique with which children acquire chunks of language 
and develop an understanding to the language by observing what people do, their 
looks and expressions, Thomas Pendergast wrote his mastery system in 1864 under 
the title of a manual The Mastery of Languages, or the art of speaking foreign 
languages idiomatically. He concluded that efficient foreign language learning takes 
place when sentences are memorized and practiced so much that they can be recalled 
instantly. His methods of rote-learning provide a glimpse of Behaviourism and 
Structuralism of the twentieth century. He constructed lengthy sentences containing 
as many basic-rules of language as possible to learn in order to reduce the number of 
sentences to be learnt. 
By the end of the nineteenth century, acquiring spoken language became a 
bigger priority than reading knowledge. With Paul Passy’s establishment of Phonetic 
Teachers’ Association, which later became International Phonetic Alphabet, a new 
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insight was drawn into teaching of spoken English in 1882. In 1886, hence, 
International Phonetic Alphabets (IPA) was devised. Transcription marked the 
significant characteristics of English language teaching materials of the nineteenth 
century. Another significant feature in materials during this era included the 
collaboration of psychological theories in language learning. The importance was 
given to the notion of association in the text. It was argued that disconnected words 
and sentences cannot form a bond of association in mind, and hence, they cannot be 
learnt. Use of interlinear translation within the text was discouraged towards the end 
of the century as it was argued that it could lead to the formation of cross-association, 
and hence, it can pose problems in the learning process. The materials comprised 
conversational dialogues in order to expose the learner with useful phrases and 
idioms. The materials also began teaching grammar inductively in place of deductive 
teaching. That is, language use outlined grammatical rules rather than using language 
to exemplify the rules that have been taught. 
Henry Sweet made a significant contribution in the field of language teaching 
during the last decade of the nineteenth century with his book titled A New English 
Grammar in 1898 and The Practical Study of Language in 1899. Sweet included all 
the four skill in his materials and introduced the gradation from simple to complex in 
his materials, moving from descriptive text to narrative to dialogues.  
2.5.6    20
th
 Century Onwards 
During the first half of the twentieth century, the teaching of English as a 
foreign language emerged as an independent profession due to the fusion of Direct 
Method and Reform Movement, which had begun in the previous century. Daniel 
Jones published books such as The Pronunciation of English in 1909, The English 
Pronouncing Dictionary in 1917 and The Outline of English Phonetics in 1918. These 
books served as the source books for teachers of English.  
Applying the principles of Oral Method, Palmer published his books under the 
names of English through Action in 1925, Systematic Exercises in English Sentence 
Building in 1923. He had equipped these books with oral drills and exercises based on 
question-answer technique of Direct Method. The Oxford English Course published 
in 1930 established the ‘course package’ pattern consisting of language books, 
reading books, supplementary readers consisting of vocabulary list, reading cards and 
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a picture dictionary. The course packages were followed by C. E. Eckersley’s 
Essential English for Foreign Students in the form of a course consisting of samples 
of everyday English dialogues and language required to talk about English. It was 
later overtaken by a more situational course by L.G. Alexender under the title First 
Things First in 1967. In this book, new structural patterns were presented in the 
dialogues, accompanied with visual cartoon strips beside them. Apart from that 
audio-recording and radio served as essential language teaching aids in the mid of the 
twentieth century. In the later part of the century, audio-visual aids began to be used 
for language teaching.  
In 1970s, the English for Specific Purpose (ESP) made its place in society. 
For the spread of ESP, English course books and readers began to be replaced with 
other materials for this purpose. One such material was A Modern Course in Business 
English by A. P. R. Howatt, Web and Knight in 1963/66 which used authentic 
listening text. The structural method paved way to Audio Lingual Method, and hence, 
teaching materials began to be developed accordingly with considerable amount of 
listening and speaking activities. After 1970s, the Communicative Approach took 
hold over teaching methodologies. The materials designed are woven around the 
communicative activities and skills that could help in preparing learners for the 
practical communication. The communicative materials are carefully structured 
around the systematic development of all four skills of the language. These materials 
emphasise on pronunciation and vocabulary learning, along with providing practice 
for authentic listening and reading texts.  
 Over the years, as the theories of language learning and teaching along with 
approaches to teach language evolve, amendments are made in the teaching-learning 
materials to meet the required aim of a learning situation. In the present era of the 
twenty first century, textbooks form the most common teaching-learning materials in 
the classrooms. These textbooks provide descriptions of rules of language, and 
exercises based on the application of these rules. 
2.6      Material Evaluation 
The term ‘evaluation’ is often misapprehended to be synonymous to 
‘analysis.’ The two terms, especially when it comes to material development, differ 
wide apart from each other. Linguists argue that material evaluation assesses the 
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material from the point of view of its users and its credibility. On the contrary, 
material analysis scrutinizes the material of what it contains and what it aims to 
achieve. 
In the words of Brian Tomlinson, written in Developing Materials for 
Language Teaching, “evaluation focuses on the users of the materials”; whereas, the 
“analysis focuses on the materials” (16). Material evaluation is a subjective field of 
study, and hence, an evaluative question such as ‘Are the activities prescribed likely 
to arouse interest of the learners?’ is met with degree of variations in responses by 
different learners, ranging from ‘very likely’ to ‘very unlikely.’ On the other hand, 
material analysis is an objective in its approach, and it can be answered factually 
unlike evaluative questions. Analytical questions such as ‘Are the listening activities 
followed by a transcription of the text?’ can be answered in either ‘yes’ or ‘no,’ and 
as a result of it, concrete opinion of what the material contains and what it lacks is 
framed.  
Strengthening further the subjectivity of evaluation, Dickenson claims in his 
book that “no two evaluations can be the same, as the needs, objectives, backgrounds 
and preferred styles of participants differ from context to context” (15). Tomlinson 
defines the term material evaluation as “a procedure that involves measuring the 
value (or potential value) of a set of learning materials. It involves making judgments 
about the effect of the materials on the people using them . . .” He reflects more on 
material evaluation and recommends that material evaluation is a subjective process 
and is not just an assessment of the “credibility,” “validity” and “reliability” of the 
material towards the learners; rather, it also accesses how “flexible” the material is to 
be “adapted” by the teacher, and the “assistance” it can prove to be for the teacher 
while “preparation,” “delivery” and “assessment” of a component (15). 
In 1987, Hutchinson claimed in his work “What’s Underneath?: An 
Interactive View of Materials Evaluation” that material evaluation provides a strength 
and guidance to the teachers as it “can and should be a two-way process which 
enables teachers not just to select a textbook, but also to develop their awareness of 
their own teaching/learning situation” (qtd. in Balachandran 75). In the same year, 
Hutchinson further co-authored a book with Water titled English for Specific 
Purposes: A Learning-Centred Approach where they reached to a conclusion that 
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material evaluation is a process to match the needs to the solutions available. 
Hutchinson and Water laid down four steps for the process of material evaluation: 
“Defining criteria,” “Subjective analysis,” “Objective analysis” and “Matching” (qtd. 
in Mahfoodh and Bhanegaonkar 2). 
Mahfoodh and Bhanegaonkar in their research paper “New Approach for 
Evaluating EFLM (An Eclectic Developed Checklist)” claim that “textbook 
evaluation is a matter of examining and checking the ready-written in hand 
material/textbook to know the appropriateness or otherwise of this textbook for a 
particular context” (3). According to them, the process of evaluation follows the 
following four stages. 
i. Laying down the criteria on which the material has been designed, along 
with the situation and students for whom the material is applicable. 
ii. Defining the criteria for evaluating the material and providing with the 
checklist for the same. 
iii. Matching the criterion using a validity and reliability instrument such as 
questionnaire. 
iv. Calculating the usability of the material with the findings achieved. 
2.6.1   Types of Material Evaluation 
Material evaluation serves the purpose of evaluating the needs of a particular 
learning situation. It accesses how effective material is in its actual use by the 
teachers and students in a particular learning context. The process of material 
evaluation is stimulated by the need to select relevant as well as appropriate material 
for a particular group of learners. Sundayana, in her presentation under the title 
“Materials Evaluation,” concludes that material evaluation leads to identification of 
“specific aspects of the materials that require adaptation.” Material evaluation can be 
conducted at different stages during the course of study. On the basis of when the 
evaluation has to be conducted, scholars talk about three kinds of material evaluation. 
2.6.1.1 Pre-use Evaluation 
 The pre-use evaluation is conducted before the commencement of a course 
when textbooks and course-books are selected on the basis of their contents and 
objectives. The pre-use evaluation serves the purpose of helping the teachers by 
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judging the potential of the material to be used, thereby helping a teacher to prepare 
lessons accordingly. Balachandran in her paper “Criteria-based Post-use Evaluation 
of English Textbooks” asserts that the pre-use evaluation, though helpful, often prove 
to be “impressionistic” (76). Ellis calls the pre-use evaluation as “predictive” 
evaluation where evaluators majorly concern themselves in judging whether the 
course-book is likely of any use to the particular context or not (qtd. in McGrath 52). 
 2.6.1.2 Whilst-use Evaluation 
 In a whilst-use evaluation process, the potential of a textbook or study 
material is accessed during the use of the material in a teaching-learning situation. 
The evaluation is conducted by observing the material, students’ response towards the 
material, and its effect on the learning. The whilst-use evaluation is more reliable than 
the pre-use material as this evaluation is more proof-accompanied and objective. 
However, the whilst-use material evaluation has its own limitations. The whilst-use 
evaluation is solely dependent on observations that are made during a class, and 
hence, factors that are skipped from observing during a session are skipped from 
evaluation forever. 
 2.6.1.3 Post-use Evaluation 
The post-use evaluation, as the name suggests, is conducted after the 
completion of the lesson. Since this evaluation is conducted at the end of the lesson, it 
measures the actual effect the material had on the learning situation. The data 
achieved through the post-use evaluation is considered to be more reliable in making 
decisions concerning the materials. Scholars like Balachandran argue that post-use 
evaluation “should be administered by the teachers to find out whether the textbooks 
they use meet the learner and learning needs and to propose suggestions for additions 
and deletions to enhance the relevance and utility of the textbooks for the targeted 
group of learners” (77). Tomlinson in his book Material Development in Language 
Teaching suggests techniques of post-use evaluation of which “examination,” 
“interviews,” “questionnaire” and “post-course diaries” are some significant ones 
(qtd. in Balachandran 77).The post-use evaluation, though most efficient, is extremely 
time consuming and requires great skills for reliable evaluation.   
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2.6.2    Criteria for Material Evaluation 
Over the time, various scholars have given their checklists and list of criteria 
for evaluating the teaching materials to help the stakeholders in the evaluation 
process. David Williams in the article “Developing Criteria for Textbook Evaluation” 
based his scheme for evaluation on four assumptions—“Up-to-date methodology of 
L2 teaching,” “Guidance for non-native speakers of English,” “Needs of learners” 
and “Relevance of socio-cultural environments” (252). Leslie E. Sheldon in the 
research paper “Evaluating ELT Textbooks and Materials” suggests a seventeen 
factor based “Textbook evaluation sheet” according to which “rationale,” 
“availability,” “layout/graphics,” “selection/grading,” “appropriacy” and “flexibility” 
are some significant factors while assessing the usability of the materials (242). 
Within the framework of these features, Sheldon brings up some relevant evaluative 
questions some of which include—“Are the objectives spelt out?,” “Is there a clear 
specification of the target age range, culture, assumed background, probable learning 
preferences, and educational expectations?,” “Is there a discernible system at work in 
the selection and grading of these items (e.g. on the basis of frequency counts, or on 
the basis of useful comparisons between the learner’s mother tongue and English)?” 
and “Is the material substantial enough or interesting enough to hold the attention of 
learners?” (243-44). 
In his article “Material Development for Language Learning and Teaching,” 
Tomlinson accredits Tucker who put forward a four-component scheme for 
evaluating materials in the research paper titled “Evaluating Beginning Textbooks.” 
Similarly, Dauod and Celce-Murcia provided a checklist of criteria that can be 
employed in evaluating course books in their article “Selecting and Evaluating a 
Textbook.”  In 2005, Miekley Joshua developed a checklist for evaluating reading 
textbooks after a comprehensive research and study of previously based checklists. 
He even went further to explain how to use this textbook so as to attain a more 
reliable and valid evaluation. Among his other criteria, “content,” “vocabulary and 
grammar,” “exercises and activities” and “attractiveness of the text and physical 
make-up” are important criteria to be assessed by a teacher before selecting a 
textbook for reading. 
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There is an inexhaustible list of scholars and such checklists developed with 
the aim of helping teachers in the process of evaluating materials. However, at the 
other side of the coin, there are scholars who claim that no checklist is too ideal to be 
used by all the teachers in all the contexts. Mukundan and Ahour in their work “A 
Review of Textbook Evaluation Checklists Across Four Decades (1970-2008)” 
analyzed forty eight checklists and concluded that “framework for generating clear, 
concise and flexible criteria would be more useful than detailed and inflexible 
checklists . . .” (qtd. in Tomlinson 148). Tomlinson in his work “Material Evaluation” 
recommended adopting the process for generating one’s own principled criteria in 
place of using an idealistic and impractical set of criteria.  
2.6.3 Principles Involved in Developing Criteria for Material Evaluation 
An insight into the working of the types of evaluation suggests that most of 
the evaluations end up being impressionistic and subjective, and hence unreliable to 
serve the purpose. Brian Tomlinson in his book Developing Material for Language 
Teaching argues that the principles which govern the material evaluation should be 
well defined prior to the commencement of evaluation to ensure greater validity and 
reliability in the results of evaluation. He claims that every teacher’s teaching is 
governed by a theory that is formulated consciously or even subconsciously. When 
aware of these theories, the areas of inclination become explicit for an educator, and 
thereby, it becomes feasible to set the criteria for evaluation without being prejudiced. 
Tomlinson elaborates some of his own learning theories in his book, of which some 
are outlined below. 
 Positive and enjoyable experience while learning a language leads to 
successful language learning. 
 Most successful language teaching is achieved when language teachers 
enjoy their role as well as the materials they use for the purpose. 
 Each class has a heterogeneous group of learners. These learners may 
differ in terms of their “personality, motivation, attitude, aptitude, prior 
experience, interests, needs, wants and preferred learning style” (18). 
 At the individual level of each learner, everyone “varies from day to day 
in terms of motivation, attitude, mood, perceived needs and wants, 
enthusiasm and energy” (18). 
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 In language classrooms, high level of energy and involvement leads to 
successful learning. This energy is initially generated by the teacher and 
maintained, or even increased further, by a good material. 
 Effective materials engage learners emotionally. Materials evoking 
emotions like “laughter, joy, excitement, sorrow and anger can promote 
learning. Neutrality, numbness and nullity cannot” (18). 
 Materials addressing the learner in an informal and personal voice are 
more effective in facilitating learning as compared to materials that use a 
more formal and passive voice. 
 TLMs that include more examples and anecdotes, and those which are not 
over-burdened with an unintelligible academic language, are more likely 
to achieve positive impact on learners’ comprehensions. 
Having laid his theories of learning, Tomlinson confesses that not all theories 
can be valid for all educators.  It is essential for users to material to evaluate their 
ideologies and frame their own theories. These theories can be exploited to formulate 
the criteria for material evaluation. Some criteria he exemplifies in his book are given 
below. 
 “To what extent are the materials related to the wants of the learners? 
 To what extent do the materials help the learners to achieve connections 
with their own lives? 
 To what extent are the materials likely to stimulate emotional 
engagement?” (20) 
Once the material is evaluated following the above stated lines of criteria, it 
becomes more valid and reliable in meeting the laid goals of the learning program. 
Apart from Tomlinson, other linguists also have added more to the list of evaluative 
questions, some of the valuable evaluative questions are stated below. 
 “Is task design appropriate for the aims and goals of the syllabus?  
 Do students find the tasks and texts interesting and relevant for them? 
 Is there variety in the types of tasks? 
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 Are the tasks authentic, simulate real-life situations, or are they too 
contrived? 
 Are the objectives clearly stated for each task, so students know why they 
engage in a given task?” (qtd. in Tsiplakides 762). 
It must be noted that material evaluation can be tedious and time-taking 
initially. However, eventually the evaluator can develop a habit of conducting quick 
and efficient evaluations. Ability to evaluate the material principally and 
systematically can result not only into a more efficient learning, but it can also assist a 
material developer to create appropriate material from the point of view of the criteria 
that needs to be satisfied.  
2.7     Material Adaptation 
In most of the institutions across the world, teachers are provided with the 
‘ready-made textbooks’ beforehand, and they are expected to follow it through the 
curriculum and achieve expected results. Although there are other institutions that 
give freedom to the teachers to select their textbooks, it is observed that it is not 
always possible to have a teaching material that perfectly meets all the academic as 
well as psychological needs of the class and the learners. In every classroom, teachers 
generally are the ones who know their students, and they have a realization of what 
their students can do and what they need. They can access any learning situation, 
including the materials, and derive what their students need.  
Under such circumstances, when materials set a barrier to the learning, 
teachers and educators often adapt materials like course books, audio-visuals, charts 
and textbooks to meet the needs of particular learning situation more closely and 
allow a more positive learning. Material adaptation gives a clearer insight into the 
functioning of a classroom. It assists in closer analysis of different types of texts, and 
hence, it leads to more explanatory classes.  
Sinan Misirli in the article “Materials in TEFL: A Discussion of What Lies 
Behind Them and Implications” defines material analysis as “changing the level, 
context or additions of an activity in order to cover the needs of the learners in an 
improved way.” A similar kind of definition comes from Tanvir Shameem, who 
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writes in his web article that “Material adaptation means matching materials with the 
learner’s needs, the teacher’s demands and administration’s purpose.” Tomlinson 
presents a simpler and explicable definition of course book adaptation as he writes 
“changing existing course books in order to make them more suitable for learners, 
teachers or situation” (qtd in Trang). 
Material adaptation can be grouped into the following three categories. 
 Macro adaptation 
Macro adaptation is done prior to the commencement of a language program. 
The teacher compares the prescribed material and its contents with the syllabus and 
its objectives, and drops the redundant or unnecessary feature from the course. It 
helps in avoiding the wastage of time and energy of the teacher and the learners as 
well. Adaptation at such a large scale before beginning the course helps in foreseeing 
what needs to be supplemented or omitted keeping in mind the requirement of the 
course. 
 Adapting a unit 
While adapting a unit, the teachers can reorder or rearrange the prescribed 
activities, or opt for deleting or addition of required activity to the text within the unit. 
Adaptation at the level of a unit is slightly more specific as compared to macro 
adaptation, and hence, it tends to be more focused towards achieving the requisite 
goal of the course.  
 Adapting a specific activity 
A narrower and focused adaptation is observed when the teacher adapts a 
specific activity for the teaching of a definite point. It is often observed that the 
format of an activity may be highly beneficial for the classroom, but it is presented in 
a non-feasible or incomprehensible manner. Under such situations, the teacher can 
opt to adapt the activity by modifying it.  
2.7.1    Why to Adapt? 
Material adaptation has become one of the inevitable practices in a successful 
language classroom. Once the potential as well as limitations of the material are 
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evaluated, and needs of learners and preferences of the teacher are assessed, a good 
teacher adapts the material and activities within the texts to meet the requirements to 
achieve lesson objectives. In words of Madsen and Bowen, a teacher adapts the 
material “when he adds an example not found in the book . . . He adapts when he 
refers to an exercise referred to earlier. . .” (qtd. in McDonough and Shaw). 
McGrath in Material Evaluation and Design for Language Learning sums up 
the rationale met by the process of material adaptation. He writes that adaptation 
makes the material more suitable for the needs of the learners. He quotes McDonough 
and Shaw from their book Materials and Methods in ELT: A Teacher’s Guide as they 
claim that the purpose of adapting material is “to maximize the appropriacy of 
teaching materials in context, by changing some of the internal characteristics of a 
coursebook to suit our particular circumstances better” (85). Adaptation is required to 
deal with materials which are linguistically inaccurate and outdated, as well as those 
materials which do not provide sufficient exposure and variety in the use of language. 
McGrath asserts that by increasing the appropriacy, “we can hope to stimulate 
motivation, which in turn will lead to ‘a classroom atmosphere more conductive to 
learning’” (qtd. in McGrath 62). 
2.7.2    When to Adapt Material? 
Different teachers in different learning situations adapt their resources or 
teaching-learning materials for innumerous reasons, some of the common ones of 
which are mentioned below. 
 If the existing material has insufficient grammar coverage. 
 If the material fails to provide sufficient language practice. 
 If the material in hand is inappropriate for the level or age of learners 
being taught. 
 If the material provides an imbalanced exposure to various skills of 
language. 
 If the existing material follows outdated methodology and lacks growth 
intellectually. 
 If the material encompasses examples that are culturally inappropriate. 
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 If the existing material is confusing and misleading in its content or 
organization. 
  If the material is of inappropriate length i.e. too long or too short. 
 The above mentioned list contains just a few of the many reasons why an 
educator feels the need to adapt a material or supplementary resources that can aid in 
harmonizing materials with the learners’ needs, the teachers’ demands.  
2.7.3   Principles for Material Adaptation 
Ian McGrath in his book Teaching Materials and the Roles of EFL/ESL 
Teachers: Practice and Theory writes certain principles which govern and justify the 
changes made in the material during the process of adaptation. Some of the principles 
which McGrath has referred to are discussed below. 
2.7.3.1 Localization 
Much literature has been seen to be suggesting that teachers take material- 
related decisions once they have assessed the needs of the learners. Localization thus 
is the principle of material adaptation that regulates the use of only those materials or 
parts of these materials which may carry certain relevance in the language learning. 
Under this principle, materials which carry a systematic practice of grammar points, 
vocabulary and pronunciation etc are selected while others which are considered 
irrelevant are dropped. Not only linguistically, materials are judged from the point of 
view of their cultural relevance as well.  
2.7.3.2 Modernization 
Apart from being linguistically and culturally relevant, teaching-learning 
materials ought to be up-to-date as well. Principle of modernization governs the 
validity and appropriacy of the materials in the modern scenario. While adapting 
material under the principle of modernization, teachers assess the two aspects of 
material—language and content. If any of the two is found to be outdated and of no 
current usage for the learners, the material lacks the virtue of serving as a model for 
learners in future production of language. Such materials or parts of these materials 
can be replaced with other practically appropriate ones.  
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2.7.3.3 Individualization 
Individualization as defined by McDonough and Shaw in Materials and 
Methods in ELT: A Teacher’s Guide in 1993 refers to “addressing the learning styles 
both of individuals and of the members of a class working together” (87). The 
principle of individualization in material adaptation tends to regulate the use of a 
variety of strategies like individual work; working in pairs; group work etc while 
using a material or part of a material to ensure that different learners who have 
different learning styles meet the required learning objectives. 
2.7.3.4 Personalization 
Ian McGrath remarks in the book Teaching Materials and the Roles of 
EFL/ESL Teachers: Practice and Theory “personalization enables students to draw 
their own experience in order to express ideas in the target language” (68). Learning 
is most effective when learners are able to relate what they learn with their own 
experiences. While adapting the text or part of the text, personalizing the material 
with students’ lives enables the teachers to encourage the learners to engage with the 
material at a more individual and personal level. It can be done by adapting the 
examples to relate the text with the practical situation, modifying the activities etc.   
2.7.3.5 Humanizing 
 Humanizing the TLM is about adjusting the material so that learners can 
make a connection with the material. Brian Tomlinson’s article “Humanizing the 
Coursebook” forms a section of his book Developing Materials for Language 
Teaching. In this article, he has laid his ideas of humanizing the material, some of 
which include making a learner draw a picture on the basis of his comprehension of 
the text, asking learners to write a monologue as a part of inner-speech for any 
character etc. Such adaptations to the text and its activities allow the learners to 
connect more with the more intrinsic details within the text, which in turn strengthens 
learning. 
2.7.3.6 Simplification/ Complexification / Differentiation 
Simplification allows the teacher or educator to change the text or nature of 
the activities within the material relatively simpler for its users. Language of the texts, 
45 
 
especially drama in literature, are often paraphrased into smaller texts with simpler 
vocabulary to help learners comprehend the message. However, linguists like 
Tomlinson, McDonough, Shaw and Darian raised their concerns against the negative 
impact of such adaptation. They fear that such practices may deprive the learners of 
the flavor of the language and essence of message that part which has been omitted or 
replaced carries. 
Complexification, on the other hand, refers to the increase in the level of 
difficulty of the material. This principle allows the teacher to adapt and modify the 
material according to the level of the learner. The teacher, realizing the level of the 
learners, can choose to adapt the group work activities into individual tasks to make 
the material suit to the required level of difficulty for learners. Too simple texts and 
material can even lead to degradation in the learning. 
Differentiation in material adaptation is a combination of simplification and 
complexification from time to time, depending upon the needs of the learning 
situation. Some learners may be above average level in one skill or micro-skill of 
language, and they might need assistance in other skills at the same time. Therefore, 
in accordance to the progression of the class, materials can be adapted to meet the 
required outcome.   
2.7.3.7 Variety 
The behaviorists support the repetition of text or an activity to strengthen 
learning. The learner may develop a sense of familiarity with the topic being covered 
or the exercise being done. However, other linguists and psychologists strongly 
express their opinion against this practice, and they claim that if the material will be 
presented in the similar manner repeatedly, it may lead to boredom and disinterest 
among the learners towards learning. The principle of variety in material adaptation 
advocates the use of different activities evoking to different skills at different 
instances in order to retain the interest and motivation of the learners thereby ensuring 
positive learning.  
2.7.4    How to Adapt Materials? 
McDonough, Shaw and Masuhara in their book Materials and Methods in 
ELT: A Teacher’s Guide suggest tools for adapting material according to the varied 
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need of the circumstances. These tools can be applied in any part or feature of the 
materials, and are listed below. 
2.7.4.1 Adding 
To add refers to supplement. Addition while adapting materials is done by 
supplying more content along with the existing content or by expanding. For 
example, supplementing activities for more language skills’ practice and providing 
with more appropriate materials. While adding, the educator tends to move beyond to 
use a better alternative.  
2.7.4.2 Deleting 
Deleting, on the other hand, is the tool for adapting where certain parts of 
some material or all of it are omitted or removed from the content. For example, 
when a teacher accesses that learners are able to respond effectively certain activities 
within an exercise, such activities can be skipped and the teacher can move ahead 
with other activities to utilize time more effectively. 
2.7.4.3 Modifying 
Modifying the material refers to rewriting or restructuring the contents within 
the TLM so as to obtain a material which suits the specific needs and context better. 
Teachers may decide to shorten or extend a particular activity according to the needs 
of their learners in order to make it more meaningful and communicative.  
2.7.4.4 Simplifying 
Sometimes, teachers may find a text or any related activity too difficult for the 
level of their learners. Under such circumstances, they may opt to provide their 
learners with a simpler version of the text, or an activity involving relatively lower 
order thinking, in order to ensure that their learners’ learning takes place in a regular 
progression and that a too difficult text may not lead to inhibition or demotivation 
among these learners.  
2.7.4.5 Reordering 
Reordering may refer to proper gradation of the texts and related activities 
within the text. At times, teachers who know the cognitive level of their classroom 
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may prefer to rearrange the activities and contents of a material accordingly. They can 
opt for presenting certain grammar point prior to the reading or writing activity, in 
order to make sure that learners grasp the concrete meaning out of the material. 
Reordering can prove to be helpful tool for adaptation for any level of learners. 
The study provides evidences of inclination of various linguists and educators 
towards material adaptation. The teachers can either elect to replace their teaching 
materials with the other more appropriate ones altogether, or they can choose to adopt 
theories of other theorists in adapting materials by drafting minor elementary 
alterations in the texts or methodology to deal with the text. Evidently, it is teachers 
who have the access to the needs and wants of the learners, and who can best decide 
the materials for their learners. However, it is recommended to evaluate the material 
following a well defined criterion rather than making a very subjective and opinion-
based judgment about the materials. 
2.8 Material Gradation 
Once the material is well evaluated following the suitable criteria and adapted 
accordingly, it is always advised to grade the material appropriately. Mohammad 
Naeem in his work “General Principles in Teaching” defines material gradation as 
“placing the language items in order.” Gradation of language materials involves the 
grouping of language items according to “system of language” and “language 
structure.” Gradation of material involves putting the language items in the groups 
such as phonetics, lexical or grammatical items, and then arranging or sequencing 
these items across the teaching material in an order from simple to complex. A. R. 
Rather writes in his book Essentials of Instructional Technology that “by gradation, 
we mean that which item will come at serial No. 1 which item after that and which 
item at the end” (20).  
For an instance, in a textbook simple sentence structures like ‘This is a book’ 
shall be placed in the earlier chapters, followed by chapters that teach how to 
combine two simple sentences to form compound sentences like ‘This is a book but it 
does not have what I need.’ Therefore, different structures are exposed to the learner 
gradually at different levels of learning. The material gradation is done to ensure 
reinforced learning. It should be noted that different language items taught at different 
stages in a material should be logically connected with each other. 
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Material is graded broadly either on the basis of ordering of the linguistic 
items or on the basis of the linguistic categories to be ordered. The following part of 
the chapter differentiates between the two categories. 
2.8.1     On the Basis of Ordering of the Linguistic Items 
There are several factors which determine the effectiveness of material 
gradation. Repetition forms an important aspect of material gradation. Based on the 
repetition criteria of the material, gradation can be divided into the following two 
types. 
2.8.1.1 Linear Gradation 
Linear gradation, as the name suggests, is the technique of grading teaching-
learning material in the linear or progressive manner. Here, the simplest language 
item is introduced at first moving towards the complex one. The language item once 
taught is practiced well and the program moves forward without returning to that 
point again. As quoted in Applied Linguistics and the Learning and Teaching of 
Foreign Languages by Theo et al., “Each item is discussed in detail, and the aim is to 
attain complete command of the item before proceeding to the next item” (227). 
2.8.1.2 Cyclic Gradation 
Bosco and DiPietro in their work “Instructional Strategies: Their 
Psychological and Linguistic Bases” define cyclic gradation as “presentation of a 
point in a way leading to gradual familiarization by returning to it at different 
intervals in the course of instructions” (15). In cyclic gradation, the language items 
are laid across the syllabus in the manner that every time a new item is introduced, 
some older items are revised simultaneously. Cyclic gradation ensures more positive 
learning as compared to the linear gradation as it assists in continuous revision, and 
therefore, it reinforces learning. While designing the TLMs, the text or language item 
such as vocabulary or grammar rules can be laid in the cyclic manner so as to provide 
a continuous learning and revision process. 
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2.8.2     On the Basis of the Linguistic Categories to be Graded 
Apart from the ordering in which linguistic components of the course are 
presented, material gradation is also done according to the linguistic items of the 
course. Such material gradation is broadly of the following three types. 
2.8.2.1 Grammatical Gradation 
The language course items, under grammatical gradation, are arranged 
primarily on the basis of their structural characteristics. The theory that supports 
grammatical gradation argues that for an effective communication it is necessary to 
attain a command over morpho-syntactic rules of that language. Therefore, in the 
grammatically graded language course, the unit is developed around the morpho-
syntactic rules of the language.  
2.8.2.2 Situational Gradation  
The situational approach to language teaching forms the foundation stone for 
situational gradation of material. It was observed that grammatically ordered courses 
could not yield to practical usability by the learners in real life situations. As a result 
to the failure of grammatical gradation, it was suggested that situations in which 
learners will have to use language, constitute the important consideration while 
grading the material. Factors such as physical environment in which the learner has to 
use the language; the social and psychological roles the speaker plays in the 
conversation; and the goal that the speaker wishes to achieve through a conversation, 
play the decisive role in situational gradation of material.  
 2.8.2.3 Functional-notional Gradation 
Wilkins contributed to the theories of language teaching and learning through 
his functional-notional approach. Focusing on the purpose for which language is 
used, functional approach emphasizes on the communicative purpose of the language. 
These purposes include greeting someone, taking a leave, acknowledging an 
introduction etc. The functional-notional gradation refers to the ordering of these 
purposes from general to specific. The gradation helps in equipping the learners with 
relevant and appropriate language for communicative purpose.   
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Material gradation is an effective as well as essential tool in developing the 
material and designing curriculum. Materials which lack proper gradation serve as the 
road block and hamper the learning process. Psychologists argue that in order to make 
sure effective learning, a new item must be reproduced in proper graded manner. If an 
extremely new item is introduced at the very beginning of the program, it may 
develop a sense of apprehension among the learner which may in turn result to be a 
negative impact on learning. Also presenting easy and familiar component all 
throughout the learning program in turn would lead to no learning. Therefore, it 
becomes essential for the material designers to develop a deep understanding about 
their learners before developing the material.  
2.9 Conclusion 
This chapter provides an insight into the teaching-learning materials—how 
scholars define TLMs and what roles these TLMs play into the teaching-learning 
situations. The chapter also discusses the features that make a material good teaching-
learning material. Covering the area of material evaluation, the chapter also talks 
about the types of material evaluation. It provides an insight into how to evaluate a 
material as well. The current theoretical chapter also delves into the theory of material 
adaptation, its significance in the teaching-learning process and ways to adapt the 
material for maximum learning. Discussing briefly about material gradation, the 
current chapter highlights the importance it plays in the process of material 
production. 
Along with these theories, the chapter also investigates deep into the history 
of English language-teaching materials from late fifteenth century till date. It gives an 
insight into the changes that underwent in shaping materials from their then-existing 
form to what is seen now. However, apart from the materials that have been discussed 
and that is used in most language classrooms presently, there is another kind of 
material that has marked its place in the academics. Emerging in the last two decades 
of twentieth century, this material was meant to teach learners who, due to reasons 
like time constraints or financial constraints, could not enjoy the benefit of being 
taught in a classroom via instructions of a teacher. These teaching-learning materials 
were designed specifically in an elaborative and explanatory manner so as to assist 
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the learners in self learning. Such materials are called as self-learning materials and 
form the backbone of ‘open and distance learning.’  
The present study aims to incorporate the self-learning mode of materials in 
the regular curriculum in order to ensure more learning. For the same, the study 
provides a detailed look at the characteristics and function of self-learning materials, 
theory of which has been laid in the next chapter. 
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Chapter 3 
Theoretical Framework of Self Learning Material  
and the Evaluation of the Existing Compulsory English Study 
Material of Aligarh Muslim University 
3.1        Introduction 
The first chapter of this study discussed about the language acquisition and the 
factors that influence second language acquisition. The preceding chapter served as a 
look-back into the theories and practices that went into evolving different kinds of 
teaching-learning materials spread over the ages. Among different forms in which 
knowledge was being spread, a new type of education system surfaced in the last two 
decades of the twentieth century. This education system was termed as ‘distance 
education’ or ‘open and distance learning.’ Pandey in his research paper “History 
Development and Present of Distance Education in India” defines distance education 
as “a mode of delivering education and teaching, often on an individual basis, to 
students who are not physically present in a traditional setting such as a classroom” 
(51). The distance education system was developed to equip those learners with 
knowledge who due to some or the other constraints could not get the benefit of 
reaching out to the regular and formal classes.  
History of distance education emerges from the eighteenth century when in 
1728 a teacher named Celeb Phillips offered to teach shorthand skill through letters to 
learners in different parts of the country. A similar kind of approach was taken on a 
broader scale by Sir Issac Pitman when in 1840 he began the correspondence courses 
through mails. University of London claims to have offered the first distance learning 
program in 1858. In United States, William Rainey Harper, the first president of the 
University of Chicago promoted the concept of distance education in 1892 with the 
establishment of correspondence school courses. Australia was the first country to 
develop the Department of Correspondence Studies in 1911 in the University of 
Queensland. In the first half of twentieth century, distance education began to be 
delivered through radio and television programs as well. Since 1971, after the 
foundation of PEACENET, satellites also have taken their roles in spreading distance 
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education in the world. Distance education in today’s world is known by different 
names like ‘Cyber Education,’ ‘Virtual Education,’ ‘Technology-supported 
Education,’ ‘Web-based Education,’ ‘Extended Learning,’ ‘E-learning’ etc. Among 
all these forms of education and different technology-supported communication tools 
that contribute in the easy-access to distance education, there is an element that 
remains common to all distance learning process—the distance of the learner from the 
teacher. To overcome this significant loss, teaching-learning material took the form of 
materials specific for distance learning program i.e. self learning materials (SLM).  
3.2       What is Self Learning Material? 
A study material that has a characteristic of teaching its content directly to the 
learner in the simplest and informative manner can be termed as a self learning 
material. These materials are designed to aid learners to learn in their own time and 
pace. In the introduction of Self-Learning Materials and Modules for Health 
Workers: A Guide for the Development, Utilization and Evaluation, self learning 
materials are defined as a “learning resource that can be used by the learner without 
the presence of a teacher. . .” (2). Koul and Chaudhary in their book Development and 
Revision of Self Learning Material advocate that “SLMs are designed both on site and 
at distant learners to use on their own. SLMs include all the material prepared to 
stimulate independent study/learning” (10). 
On the similar lines, online dictionary Wordnik defines self learning as 
“Learning done by oneself, without a teacher or instructor.” Calderwood outlines that 
“Self-learning is taking in information, processing it, and retaining it . . . without the 
need for another individual to be teaching it in order for the understanding to occur.” 
To facilitate the learning process, self learning materials (SLMs) are designed with 
such skills and details that they tend to equip every user with a personal teacher 
seated beside in the form of the material. In other words, self learning materials build 
in the ability among learners to work independently thereby increasing the level of 
motivation when they accomplish the task successfully.  
A.H. Sequeira in his work “Self-Learning is Future: A New Paradigm for 21st 
Century” delineates self learning as an individualized method of learning. 
Highlighting the flexible nature of self learning materials, Sequeira remarks that self 
learning enables the learners to choose what to learn, when to learn and why to learn. 
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Self learning materials are learners’ autonomy oriented. They are specifically 
designed for the learners to give them control of their learning. The learners develop a 
sense of achievement among themselves which in turn builds the confidence. SLMs 
train the learners to find their ways around the text and look for the required answers.  
The SLM is equipped with various tools under the titles such as ‘Caution!,’ 
‘Tasks,’ ‘Notes,’ ‘Did you Know?,’ ‘Pictures,’ ‘Graphics,’ ‘Examples,’ ‘Summary,’ 
‘Keywords,’ ‘Glossary,’ etc. which makes it easier for the learners to learn the 
content on their own without any external help. ‘Self assessment questions’ and 
‘Review questions’ enable learners to gauge their progress on their own on the topic 
covered. SLM keeps the learners actively involved throughout the learning process. 
To add more, self learning materials are designed for asynchronous learning i.e. 
learning which does not occur at same place or same time. The learner has liberty to 
choose his own time and place of learning while dealing with SLM.  
3.2.1    Characteristics of Self Learning Materials 
The STRIDE handbook on Development and Revision of Self Learning 
Material lays forward the characteristics of self learning material in detail. The 
characteristics of SLM which make them different and more user-friendly for the 
learners to use are outlined below.  
3.2.1.1 Self-explanatory  
Self learning materials are presented in a style that learners can go through the 
material without any external support, even without a teacher. The content laid in the 
material is analysed in a logical manner and presented in a well graded manner with 
clear concepts. The proper gradation ensures in maintaining the continuity and 
consistency of the content within the text, which in turn promotes self-learning. 
3.2.1.2 Self-contained 
The self learning materials are self sufficient so that the learner does not 
require looking for other additional sources to clarify the concepts. The reason behind 
making self learning materials self sufficient lies in the fact that SLMs are used for 
distance mode of education, and hence, efforts are made to ensure that material 
should be self sufficient enough so that learners do not feel at a disadvantage because 
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of being at physical distance from the teacher. For this, the scope of the content of 
each unit has to be visualized in detail and only the necessary and essential details 
have to be included, skipping the unnecessary details.  
3.2.1.3 Self-directed 
By the term self-directed, it means that the material provides necessary 
guidance, hints and suggestions at each stage of learning so as to move the learning in 
the positive direction. SLMs are presented in the form of easy explanations, 
sequential advancement of the topic, illustrations and learning activities to strengthen 
the bond of learning. Like a good teacher, SLM guides the learner around the text and 
ensures learning.  
3.2.1.4 Self-motivating  
The self learning materials are designed to perform the functions of an 
efficient teacher to arouse curiosity, raise problems and relate knowledge to familiar 
situations. Learners are attracted to the learning that appears to be of practical use to 
them. SLMs are designed to make the learning process meaningful with the help of 
relevant tasks and appropriate content.  
3.2.1.5 Self-evaluative 
Feedback is an essential part of learning process. Due to the fact that SLMs 
are used in distance education, it becomes essential for course designers to think of a 
way to provide relevant feedback on learners’ progress. To meet this purpose, the 
units of SLM are followed by self-check questions, activities and exercises which are 
followed up with model answers that aid the learner in keeping a constant check on 
the trek of learning and provide the learner with the much needed feedback about the 
same. 
3.2.1.6 Self-learning 
Self-learning is the most intrinsic feature of self learning materials. The 
principle of self-learning advocates strengthening learners’ independence and control 
over their learning process. The text is laid in simple language and provided with 
examples, illustrations and diagrams to maximise the comprehensibility by the 
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learners. SLMs also equip the learners with hints, study tips, directions and references 
to facilitate further learning. 
3.2.2 Objectives in the Self Learning Materials 
As mentioned above in section 3.2.2.5, objectives form a crucial component in 
self learning materials, and therefore, they demand a detailed discussion. Ofei defines 
objectives as “an extended behavioural change that a learner is expected to exhibit 
after undergoing a learning experience.” Sanjay Mishra writes in detail about 
objectives in his book Objectives in Self Learning Materials: A Critical Analysis of 
their Expected Roles, Learners’ perception and Usage. Mishra writes that objectives 
in self learning materials can be defined as the “. . . statements of intended learning 
outcomes. In a learning package, how the learning outcomes are presented makes a 
considerable difference to how they are received by the learners” (9).  
The term ‘objective’ is often misinterpreted as ‘aim’; however, in the field of 
material development, a great variance lies between the two. In the STRIDE 
Handbook 5 Development and Revision of Self Learning Materials the difference is 
clearly defined in the lines that “The aims are expressed by the teacher as to what 
he/she would try to do or get across through his/her teaching activities. On the other 
hand, the objectives are the behaviours to be displayed by a learner” (41). To 
summarize, aims are set and meant to be achieved by the teachers, while the 
objectives are set for the learners to achieve.  
Ashish K. Awadhiya in his presentation “Development of Self Learning 
Materials” argues that the objectives in self learning materials should be: 
S : Specific 
M : Measurable 
A : Accurate 
R : Realistic 
T : Testable  
In self learning material, objectives form the backbone of the entire material. 
The stating of objectives at the beginning of each study unit helps the learners in 
accessing what to expect with the unit they are dealing with, as well as what 
prerequisites the unit expects the learners to be equipped with before dealing with the 
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unit. The objectives are presented in the form of clear and well defined statements. A 
clear objective helps in planning and evaluating the teaching methodologies from 
time to time to meet the desired outcome. These objectives are laid in behavioural 
terms, and while doing so, the action words are chosen carefully. The cognitive 
domain of Bloom’s Taxonomy plays a significant part in choosing appropriate action 
verbs in writing learning objectives which has been discussed at length later in the 
unit.  
3.2.2.1 Components of Objectives 
IGNOU’s Self Learning Material Development: Developer’s Handbook 
written in 2000 identifies the components of each objective. These components 
include the following. 
 A descriptive term (verb) which describes what learners are 
expected to do after they complete the study unit. 
 The condition under which the desired outcome or behaviour shall 
be performed. 
 The criteria on the basis of which the performance of students shall 
be assessed.    
3.2.2.2 Importance of Objectives in Self Learning Materials 
The IGNOU’s Handbook 5 Self-Instructional Course Units written in 1989, 
reviews the importance of these behavioural objectives. According to the handbook, 
the behavioural objective: 
 acts as a guiding devise in the planning of the unit as well as 
instructions that shall go into designing the unit. 
 helps in taking decisions of which assessment technique shall be 
employed. 
 facilitates the learners’ perception of what they shall achieve at the end 
of the particular unit. 
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3.2.2.3 Emergence of Different Types of Objectives 
Objectives have always played a significant role in the curriculum designing 
and material development. However, across the period of time, objectives have 
undergone a number of transformations conceptually. This section is an attempt to 
trace back the developments that underwent in outlining the objectives.  
 Educational Objectives 
Tyler is claimed to have used the term ‘objective’ for the first time in 1949 in 
his book Basic Principles of Curriculum and Instruction, as he writes the following: 
. . . if an educational programme is to be planned and the efforts for continued 
improvements are to be made, it is necessary to have some conceptions of the 
goals that are being aimed at. These educational objectives become the criteria 
by which materials are selected, content is outlined, instructional procedures 
are developed and tests and examinations are prepared. (3)  
The educational objectives are therefore the statements outlining the changes 
in behaviour of the learners that an educational institution expects to bring about. It 
outlines what instructions an educator may take up while dealing with the particular 
unit.  
 Instructional Objectives 
In 1962, Mager suggested a new conceptual idea behind writing objectives 
with the claim that objectives should demarcate what learners might be able to 
achieve after the completion of the unit which they lacked prior to the 
commencement of the unit. Instructional objectives emphasise on the use of an 
unambiguous action verb, condition in which learners shall perform, and a standard 
performance expected by them. Instructional objectives brought more clarity to the 
purpose and specification of the objectives.   
 Behavioural Objectives 
The use of action verbs in the objectives’ statement and emphasis given on 
students’ behaviour during the learning process led to the replacement of the term 
‘instruction’ with ‘behavioural’ in the concept of objectives. Like instructional 
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objectives, behavioural objectives also emphasised on what learners shall be able to 
do after the end of learning process which they could not do earlier. The results of 
various empirical studies suggested that behavioural objectives aid in making the 
learners more attentive towards the materials, and hence, they facilitate learning. 
Learners assess the relevant and irrelevant items while learning which further aids in 
better organisation of time. However, critics criticize this foundation of behavioural 
objectives of confining students’ attention to specified objectives thereby 
discouraging the incidental learning. Nevertheless, behavioural objectives have 
proven to be an enhancer to relevant learning, and incidental learning also can be 
encouraged by changing the placement of objectives within the unit.  
 Non-behavioural Objectives 
Sanjay Mishra in his book Objectives in Self Learning Materials quotes Allan 
and writes that “The over emphasis on behavioural objectives also helped re-
emergence of non-behavioural objectives such as understanding the concepts, 
appreciating art forms and developing critical thinking” (24). As opposed to 
behavioural objectives which define learners’ achievement clearly, non-behavioural 
objectives specify what teachers intend to do in the process, and hence, do not specify 
terminal behaviour or achievement of the learners which can be tested.  
Among various conceptual transformations that objectives have gone through, 
behavioural objectives have proven to be progressive in terms of techniques of 
curriculum designs.  
3.2.2.4 The Bloom’s Taxonomy 
In 1956, a framework was developed by Benjamin Bloom classifying the 
educational objectives into a hierarchical structure based on various levels of 
learning. This framework was termed as Bloom’s Taxonomy. This taxonomy was 
based on the following three domains or areas of learning. 
 Cognitive Domain  
This domain of learning is concerned with the knowledge and the 
development of rational thinking. Recalling and recognition of facts and patterns lead 
to the development of cognitive domain.  
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 Affective Domain 
The affective domain of learning deals with the emotions, feelings, values, 
enthusiasm and motivation of the learners. It includes receiving a phenomenon, 
responding to it, valuing a phenomenon, organising a thought, and internalizing the 
values.  
 Psychomotor Domain 
The domain which deals with the use of motor skills of the learners through 
physical movement and coordination is called as psychomotor domain. Development 
of this domain requires practice. It ranges from manual tasks like choosing, 
beginning, following etc to more complex tasks like displaying, altering and 
combining.  
All the three domains stated above comprise of a hierarchical structure for 
classifying learning. As one moves higher in the hierarchical level, the complexity 
increases. The level in the hierarchy are linked with each other, therefore, in order to 
master a given level, it is a prerequisite to attain mastery on the lower level. In this 
manner, Bloom’s Taxonomy leads to classifications from lower to higher order 
learning. 
The Bloom’s Taxonomy of cognitive domain of learning deserves a special 
discussion as in higher education it serves as the principal guide in developing the 
objectives in self learning materials. Affective domain and psychomotor domain, on 
the other hand, help in developing the other components of the self learning materials, 
and hence, they have not been discussed here. 
The Bloom’s Taxonomy of cognitive domain was divided into six levels by 
Benjamin Bloom in 1856. These levels were arranged from lower to higher order 
thinking, and ‘nouns’ were used to name these levels of learning viz. knowledge, 
comprehension, application, analysis, synthesis and evaluation. However, after being 
tested and assessed by specialists in 2001, a revised version of Bloom’s Taxonomy 
was published by Benjamin Bloom’s students Lorin Anderson and David Krathwohl. 
The revised Bloom’s Taxonomy included a few significant changes in the 
terminology and structure. Here, the top two higher-order levels in cognitive domains 
were interchanged in positions, along with changes in the names of three levels. Also, 
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verbs in place of nouns were used to label the cognitive levels viz. remembering, 
understanding, applying, analysing, evaluating and creating.  
Figure 3.1 explains the levels of Bloom’s Taxonomy of cognitive domain in 
the original as well as the revised taxonomy. 
 
 
 
 
 
 
 
 
Fig. 3.1 Representing Bloom’s Original and Revised Taxonomy 
 As can be seen in the above diagram (represented in Schrock) which 
compares the original Bloom’s Taxonomy with the revised Bloom’s Taxonomy, the 
higher levels of thinking i.e. ‘Evaluation’ and ‘Synthesis’ from original taxonomy are 
interchanged in their positions in the revised version, and the names have been 
changed. ‘Evaluation’ is termed as ‘Evaluating’ and ‘Synthesis’ as ‘Creating’ in the 
revised version.  
For each level of learning, Bloom had presented a list of suitable verbs that 
describe the level in the written objective in self learning materials. These verbs have 
been adopted in the revised version as well and utilised effectively while framing 
objectives in self learning materials. The Bloom’s Taxonomy of cognitive domain has 
been presented in the form of an advanced organiser below.  
The organiser presents the six levels arranged in the hierarchical order from 
lower order thinking to higher order, accompanied with the suitable sample verbs that 
are used while writing objectives for self learning materials.   
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• It refers to recognising and recalling knowledge from long term memory  
• Sample verbs are- 
Define Duplicate Identify  List  Name           
Recall  Recognise     Reproduce  Retrieve  Tell 
Remembering 
• It refers to the framing of the meaning by interpreting the received message. 
• Sample Verbs are- 
Calculate Categorise  Classify  Compare            Describe 
Discuss Exemplify  Expand   Identify               Illustrate  
Locate  Match   Outline   Summarise  Report 
Understanding 
• It refers to the implementation of the gained experience and knowledge in 
concrete situations. 
• Sample Verbs are- 
Carry out  Classify  Demonstrate Implement  Practice 
Solve  Use  Utilise   Execute 
Applying 
• It refers to the analysing of the relationship, organisation and structure of the 
components of the material. 
• Sample Verbs are-  
Appraise Attribute  Deconstruct   Detect 
Differentiate Discriminate  Distinguish   Examine 
Formulate  Infer   Integrate   Organise 
Parse   Relate   Sequence   Test 
Analysing 
• It refers to evaluating and assessing if the material available can serve the 
purpose or not. 
• Sample Verbs are- 
Appraise  Check  Coordinate Critique  Defend 
Detect  Dispute   Judge   Monitor               Rate 
Reconstruct  Select   Prioritise Support   Verify 
Evaluating 
• It refers to producing a completely new utterance. 
• Sample Verbs are-  
Compile  Compose  Construct  Create   Design 
Formulate  Generate  Improve  Plan   Produce 
 
Creating 
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The Bloom’s Taxonomy does not only help in understanding the purpose of 
learning by assisting in developing objectives for intended learning; it also helps 
material designers in planning and delivering appropriate instructions and assessment 
tasks. Apart from these, developing material objectives following the Bloom’s 
Taxonomy of cognitive domains helps in the gradation of materials from lower order 
thinking to higher order thinking, and hence, promoting the critical thinking among 
learners as well. Critical thinking means to have a logical thinking and reasoning 
skills which can be developed by moving from lower levels of cognitive domains like 
remembering and understanding to higher levels like evaluating and finally creating 
something new. Therefore, Bloom’s Taxonomy does not only help in developing 
objectives for self learning materials, it also aids in making users of self learning 
materials a critical thinker. 
3.2.3     Instructional Design in Self Learning Materials  
Self learning materials, being the main component in Open Distance 
Learning, are designed skilfully using instructional design. The instructional design is 
the term used for a systematic planning, development and the use of educational 
techniques and activities for the teaching so as to help learners in engaging in the 
education and increasing knowledge as well as motivation. The instructional design 
keeps learners at the priority and tends to adapt the learning system for the learners in 
place of making learners adapt accordingly.  
Richey defines instructional design as “the science of creating detailed 
specifications for the development, evaluation and maintenance of situations which 
facilitate the learning of both large and small units of subject matter” (9). He claims 
that instructional designs provide a deliberately arranged condition to promote the 
learning. Since self learning materials’ efficiency lie in their self-contained design, 
and they are designed for situations in which no or very little external aid can be 
expected, it becomes necessary for them to create instructional pattern within the 
material. Hence, the creators of self learning materials follow the instructional design. 
Smaldino, Lowther and Russell gave the ASSURE model for instructional 
design in 2010. They claimed that for effective instructions, careful planning is a 
requisite. Therefore, ASSURE model helps in efficiently integrating all the required 
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technology in the preparation of material to ensure maximum learning. ASSURE is 
an acronym in which each letter stands for a step: 
A : Analyse learners 
S : State objectives 
S : Select method, media and material 
U : Utilise available media and material 
R : Require learner participation 
E : Evaluate and revise 
Following the model, an instructional designer hence takes up a series of tasks 
while designing the self learning material, key steps among which include the 
following. 
 Assess the learners’ needs and determine what they need to learn. 
 Create objectives to be met in the unit. 
 Determine the assessing techniques based on the set objectives. 
 Decide upon objectives for each unit in the material. 
 Within each unit think of the activity that shall be required to bring out 
the desired outcome. 
 Look for the examples required to create the desired understanding. 
 Incorporate graphics when and where necessary. 
 Plan a self-assessment for the unit. 
 Develop the unit. 
 Test and evaluate the developed material.  
 Revise the material on the basis of the results achieved. 
Latest McMillan and CCE courses use SLM format. Moreover, various 
universities in India like Lovely Professional University, Sikkim Manipal University, 
and IGNOU are using SLM. AMU needs to incorporate it as well as it also has 
distance courses at undergraduate level. 
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3.2.4 Self Learning Materials vs. Conventional Materials  
It is important to reflect on the difference between the conventional or 
traditional material and the self learning material to successfully understand the 
characteristics which provide a leading edge to the SLMs in most of the situations. 
These characteristics of self learning materials have been termed by scholars as 
‘embedded devices.’  
3.2.4.1 Text Division 
In comparison to the conventional or traditional teaching materials in which 
the text is divided into chapters based on the topics irrespective of the time required 
to deal with the topic, the SLMs are divided into study units divided on the basis of 
the study time required in learning the given unit and acquiring the mastery over the 
topic. Majorly each study unit is designed to be covered in one week’s time.  
3.2.4.2 Text Layout 
The self learning materials, unlike traditional materials, have a generous 
layout and are provided with lots of pictures, diagrams and empty spaces for learners 
to write on. The traditional materials in contrast to it are filled with text and appear to 
be complex. The occasional empty spaces within the text not only provide a space for 
learners to write on, but also put learners psychologically at ease as the material 
appears to be presentable and non-intimidating. The useful pictures and diagrams help 
in invoking visual imagery and in forming connection with the topic.  
3.2.4.3 The Organisation of the Content 
The self learning materials are thematically structured. The language items 
and activities within a study unit of self learning materials are arranged in a well 
internally graded manner. The concepts within the text are arranged from known to 
unknown, and concrete to abstract in order to move a step forward in the learning at 
every stage. The language items and grammar activities are graded from simple to 
complex as the learner moves forward within the study unit. The creativity and 
learner’s autonomy is strengthened by moving from topics which are particular and 
personalised to general and global ones. 
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3.2.4.4 Study-time Indication 
As noted in the above section, study-time indication is one of the most 
essential features of self learning materials. Each SLM study unit is indicated with an 
estimated time limit required in dealing with the given topic. On the contrary, no such 
time limit indication is witnessed in the conventional materials. The study-time 
indication aids in psychologically preparing the learner for the minimum time 
required for devoting to a topic thereby ensuring better productivity.  
3.2.4.5 Objectives 
Self learning materials are always accompanied with instructional objectives 
before the beginning of every study unit. These objectives are specific as well as 
general and function as the describing statement that tells what learners will be able to 
accomplish after they follow the instructions within the specified study time. There 
are no such demarcations or objectives that can be seen in the traditional study 
materials. Due to this, the users of SLM always are comparatively more aware of 
their learning process as compared to the users of traditional materials.    
3.2.4.6 Address to the Learner  
While the conventional materials address the learners in third person and 
employ the passive language such as ‘it was noticed in the previous section . . . ,’ the 
self learning materials address them in second person and use a more active form of 
language to interact with the learners such as ‘you saw in the previous section . . . .’ 
Self learning materials try to make a more responsive and personal interaction with 
the learner which helps in making connections with the text easily. It makes the 
learners feel the presence of a live teacher in the form of these materials.  
3.2.4.7 Language 
Self learning materials, unlike traditional materials, are written in a simpler 
language. The sentences used for the purpose of explanation in SLM are short and 
descriptive, and the structure of these sentences is simple. The main aim of self 
learning materials is to help learners in grasping the essence of the text. To meet the 
same goal, SLMs avoid too decorative and ambiguous language and furnish text with 
simpler one which is easy to comprehend by learners of all level. Simple vocabulary 
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along with interactive and personalised style of language is used within the self 
learning materials. Use of occasional humour forms another important part in the 
language of SLMs. Humour sets learners at ease and enables them to participate 
effectively in the learning.  
3.2.4.8  Primary User 
The SLMs are primarily written for the learners as compared to the traditional 
materials which focus on teachers as their primary users. Self learning materials are 
hence self contained, and they guide the learners in dealing with the text. Traditional 
materials are written primarily for the teachers, and therefore, they come with a 
teacher’s guide in which detailed methodology to handle the text is laid. Each study 
unit in self learning materials is well explained, and it leads to another unit. 
3.2.4.9 Study Guide Inclusion 
The self learning materials, keeping up with the principle of self-direction and 
self-motivation, are equipped with a study guide that steers the learners around the 
given text. This study guide advises the learners on how to use the material and how 
to study by oneself. The conventional materials, on the contrary, are not provided 
with any such guide. However, the conventional materials include a teacher’s guide 
which directs a teacher on how the material can be used in providing the maximum 
knowledge to the learners. This fact provides evidence that while self learning 
materials are designed primarily for learners’ use, conventional materials are written 
with teachers as primary users in mind.  
3.2.4.10 Study Tips Inclusion 
Since the self learning materials are self-inclusive, they conduct the learner 
towards a better learning approach. SLMs are designed on the principle of learners’ 
autonomy and variance in the style of learning of different learners. Keeping up with 
these principles, SLM suggests different kinds of tips and methodologies to be 
implemented by different learners for better learning. 
3.2.4.11 Learning Tasks and Activities 
The inclusion of immense learning tasks and activities makes self learning 
materials different from the conventional materials. Even conventional materials are 
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equipped with a few tasks within the text which aim at promoting learning, but the 
number of activities in self learning materials is gigantic. The inclusion of these 
plentiful tasks is due to another important characteristic of SLM i.e. ‘Learning 
Activeness.’ Naz in her research paper “Employing Self through Self-Access and 
Self-Learning Materials in Classrooms: Reinforcing Autonomy in Language 
Learning” argues that “. . . it is not sufficient to simply provide the learner with the 
required information on the topic. The material should make the learner interact with 
it to result into effective learning” (138). Learning activeness refers to constant active 
involvement of the learners into the learning by making them do the tasks and 
activities. Self learning materials make the learners ‘think’ by putting forward 
question, ‘write’ by setting up exercises and ‘do’ by practical exercises and activities. 
Retention of knowledge when followed by practice and application leads to a positive 
learning. Kinaesthetic is an important contributory strategy of learning which claims 
that learners retain that knowledge best which they attain by practically doing. SLM 
provides the opportunities for the learners to use the language which strengthens the 
bond of acquisition.  
3.2.4.12 Self Assessment Opportunity 
 The conventional material or the traditional material rarely provides 
opportunity for assessing one’s progress. On the other hand, the format of the self 
learning materials puts major emphasis on the self-assessment of the learners’ 
progress after considerable time intervals. It allows the learners to keep a constant 
check on their progress. This characteristic of SLM makes it interactive and 
strengthens learners’ autonomy. The learners develop confidence by regulating their 
learning process and keeping a check on their process without an external support.  
3.2.4.13  Feedback 
It has been observed that conventional or traditional materials merely provide 
the information on the topic that needs to be dealt with. They lack an interaction with 
the learners on various important occasions. One of these important instances is the 
‘feedback.’ Learner does not only need a source of knowledge; rather, it is an 
important demand of the learning process to know whether the learner is moving in 
the right direction or not in the form of the feedback from the more experienced ones. 
SLM provides its users with a constant feedback on their learning progress in the 
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form of ‘self-check progress’ and various scales to measure where the learner stands 
in the trek of learning. The mechanism of giving feedbacks includes the integration of 
self-assessing activities, providing with sample answers, referring to page number 
which consists of explanation of the task etc. Feedback can be given in the form of 
appreciation as well as criticism, though constructively. Constructive criticism not 
only checks upon the learners, but it also motivates and inspires them to get better. 
3.2.4.14 Further Recommendations 
A good self learning material does not only guide the learner with the content 
within the text; rather, it also provides guidance beyond the text by suggesting more 
books and websites to provide them information on what might be useful to them if 
they need more assistance. 
While all the above mentioned differences between self learning materials and 
the conventional or traditional materials are significant ones, all the significantly 
distinct features might not exist within a single SLM. A good SLM however contains 
majority of the above mentioned distinctions within. 
3.2.5    Pedagogy vs. Andragogy 
Caruth and Caruth in their research paper “Toward an Understanding of 
Andragogy’s Role in the Online Curriculum of the US Higher Education System” 
define the term ‘pedagogy’ as the educational system where “the teacher is the leader 
and is completely responsible and accountable for all learning decisions such as: what 
is to be taught, how it is to be taught, when it is to be taught, how learning is to be 
measured . . .” (36). The term pedagogy is made up of the Greek words paid which 
means ‘child’ and agogus which means ‘leader of.’ Hence, pedagogy literally refers 
to the teaching or guiding of young children. However, today the term is used to refer 
to the art of teaching in general. In pedagogical scenario, the learner is dependent 
upon the teacher for learning as well as evaluation. 
In 1833, a German educator Alexander Knapp coined a term andragogy that 
meant ‘methods or techniques used to teach adults.’ The etymology of andragogy 
suggests that the word is made from the Greek word andra which means ‘adult’ and 
agogus that means ‘leader of.’ Andragogy is a self-directed method of teaching and 
learning in which learners set their own schedules of learning, and are pre-motivated 
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for their learning task. Self evaluation is an important characteristic of adragogical 
approach.  
The current study aims to develop the self learning materials for the 
undergraduate learners in the Aligarh Muslim University courses. It is therefore 
curtailed to escape the term undergraduate from the consideration. Usually, learners 
in the undergraduate courses vary from 17 to 21 years of age. They come from highly 
diverse cultural and educational background. These learners are adults, and hence, 
they cannot be dealt with in the manner which suits children, and therefore, the 
difference between andragogy and pedagogy comes to play its role. Adult learners 
differ vastly from children when it comes to learning habits. Laid below are a few 
points which are peculiar to adult learning.  
 Adult learners are largely self-directed in their learning process. They are 
responsible individuals who take the load of their learning and plan their 
steps accordingly. Children, on the other hand, are more dependent on 
adults who show them the way and guide them during the learning 
process. 
 Adult learners undoubtedly have more experience of life than children. 
This is both advantageous as well as detrimental for them. Their prior 
experiences can aid in pattern recognition and other lower order thinking. 
At the same time, these experiences can also form rigid patterns in adults 
which become difficult to break.  
 Adult learners find it difficult to break through their comfort zone and can 
prove to be unwilling to accept new forms as compared to children who 
readily take up what is directed to them.  
 Adult learners often show more motivation towards learning as compared 
to children. This is because adults are aware of the relevance and 
immediate application of the course they are enrolled in. Therefore, they 
are always sincerely motivated to perform their best. Children, on the 
contrary, are engaged in the educational processes without a clear sense of 
direction and need. For children, taking education may often appear to be 
a monotonous and irrelevant schedule of daily life.  
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 Adults are often impatient with their learning process. They expect to meet 
the fruits of their learning immediately, and they want their time to be 
utilized well. In doing so, they often get too judgemental. Children, in 
contrast to it, learn because they are asked to learn. Grades are the best 
answer to their hard work. 
 Adults often belong to different age groups, come from different 
educational and cultural backgrounds, and possess variant proficiency 
levels. As a teacher it becomes more challenging to deal with such a 
variant group of adult learners in contrast to the children who usually 
share same age groups and educational backgrounds. 
 Adult learners and children differ in their areas of interest while they 
learn. For children, topics like fairies and robot may prove to be more 
appealing; whereas, for adult learners, topics based on more practical 
applications and intellect are more captivating. Adult learners are more 
motivated for opinion-based and subjective topics. 
 The orientation to learning differs greatly among adults and children. 
While adults are more oriented towards a learning that is organised around 
life and work situations rather than the contents of the unit, children learn 
contents that are sequenced according to the subject. 
Hence, while designing study materials for adult learners, it is necessary to 
keep the cognitive skills of learners in consideration and develop material 
accordingly. For developing the self learning materials for the undergraduates, it is 
essential to focus on the practical needs of the learners and hence design the tasks to 
enhance the skills within the light of their needs and interest. The principle of 
andragogy meets the principles of self learning materials, and hence, it can be 
employed in designing the SLM. 
3.2.6   Sample Self Learning Materials 
Self learning materials have revolutionised the field of education over the last 
few decades. The flexibility in terms of study methodologies and study time offered 
by SLMs has managed to get attention of a big number of students. In the current era, 
internet has become the biggest source of information that has managed to spread its 
reach even in the remotest areas of the world. Today, there are innumerable websites 
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that follow the format of self learning materials to deliver interactive and well framed 
education to their users, and they have made it possible to attain the desired education 
at any place and any time.  
Fig 3.2 Online IELTS exercises based on the SLM format 
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The fig. 3.2 (from IELTS Worldwide) is a sample of self learning material, a 
screenshot of free grammar worksheets available on the website ‘IELTS 
worldwide.com’ that offers free worksheets to practice IELTS tests. Following are the 
key features in the material: 
 The instructions of exercise are framed in a very simple and 
comprehendible language. 
 Each instruction guides for the next step in the learning process. 
 In order to guide the learners towards the required learning, the 
worksheet provides a list of regular and irregular verbs in the 
beginning of the exercise. 
 The learners are instructed clearly to change these verbs in the past 
tense and fill in the appropriate places.  
 The exercise is provided with the answer key, which forms a key 
component of self learning materials. 
 The material ends with the recommendation of the supplementary 
resource materials to be referred by the learners in future for clearing 
their doubts regarding the topic if not cleared.  
The self learning materials do not only form a component of informal 
education; rather, formal education setups also exploit the features of the self learning 
materials to maximise the learning among the learners. The University of Edinburgh 
is one such institution that utilises the self learning materials for formal educational 
setup. The university offers the distance online course for effective learning. The 
website of the university contains a separate domain for English language learning 
under the title ‘English Language Teaching Centre’ which offers independent study 
materials for the all the skills of the language to assist the students enrolled in the 
course.  
Fig. 3.3 (from Lynch and Anderson) shows a screenshot of one of such self 
learning materials present on the website of the university. 
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Fig. 3.3 Online SLM of University of Edinburgh 
In the above sample material, the unit begins by relating to the previously 
taught knowledge. There is an element of connectivity not only within the unit, but 
also between the different units in the same text. Also, the unit is progressing in the 
guiding manner and learners are provided with model structure to make them aware 
of what is expected of them. Like an ideal interactive SLM, the material does not only 
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settle with the preaching outlook, it also makes the learner actively involved by 
giving them tasks to perform after every considerable point of time. 
Like University of Edinburgh, various universities and colleges in the world 
like University of Manchester, University of Liverpool and University of Southern 
Queensland are currently offering education using the self learning materials. In India 
also, Indira Gandhi National Open University, English and Foreign Languages 
University, Lovely Professional University and Symbiosis Centre for Distance 
Learning are some of the many universities which are offering self learning materials 
to their learners. 
3.2.7 Advantages  and Disadvantages of Self Learning Materials 
Like every material, SLMs also have many pros and cons. Some of these 
advantages and disadvantages are listed below. 
Advantages 
 Self learning materials are woven around the tasks and feedback 
mechanism which puts the learner from the passive to the active 
role in the learning process. 
 SLM allows the learners to have control on their pace of learning 
and time of learning. 
 The contents and activities of the entire study unit of self learning 
materials are cohesive and tightly organised. 
 SLM helps in making learners develop a sense of responsibility 
towards their own learning. The learners can choose to explore the 
material on their own time and own pace.  
 Disadvantages 
 Keeping in view that self learning materials are key components of 
distance education system, learners’ distance from the teachers put 
them at a loss in majority of the cases. Learners are left on their 
own, and they do not have any assistance to turn to when in need.  
However, the current study suggests the inculcation of the self learning 
materials in the regular classrooms. When self learning material would be used in 
practical classrooms, this prominent disadvantage of the SLM users i.e. to be at 
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distance from the teachers is also expected to disappear. This experimentation would 
not only lead to the lessening of burden of being the ‘supreme bank of knowledge’ 
from the shoulders of the teachers, but also lift the learners from their shells and 
participate in their own learning actively. Roles of the teacher, in such a scenario, 
would shift from being the lecturer, instructor and performer to manager, designer 
and facilitator. 
3.3 Integrated-skills Based Language Teaching 
One of the primary functions of the language is to use it to perform social 
interactions. In the practical world, for the purpose of successful communication, 
language is used in its four forms—listening, speaking, reading, and writing. These 
four skills of language also include associated skills like vocabulary, spelling, 
grammar, and pronunciation. Traditional approach to language teaching advocates in 
teaching the four skills of language in isolation from each other. One of the major 
examples of such an approach to language teaching is the ‘grammar-translation 
method’ in which learners are taught to analyse and learn the grammatical structures 
of the language in order to gain command over it. Such methods of language learning 
confines skills of language to narrow and non-communicative functions which 
provide hindrance in the use of language in practical situations. The communicative 
approach to language teaching emphasises on the integrated-skill based teaching of 
all the four skills of language in a collaborative manner in order to develop practical 
language using skills. The integrative approach to language teaching provides the 
authentic environment for learners to use language and develop all the four skills of 
language collaboratively in a meaningful context. 
3.3.1    Forms of Integrated-skill Instructions 
  The integrated-skill can be introduced in the classes through a medium of the 
following two forms of instructions. 
 3.3.1.1 Content-based Instructions 
In the content-based instructions, the learners’ primary focus is to deal with 
the content of the text, and while doing so, they practice all the skills of language viz. 
listening, speaking, reading, and writing. There are three models to perform content-
based instructions. ‘Theme-based model’ allows the learners to practice language 
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skills by integrating it within the study of context with the help of interesting 
exercises like ‘Based on the theme of the chapter, discuss with your partner . . . .’  
‘Adjunct model’ allows the language and content to be taught separately, with a 
careful-logical relation between the two, such as ‘In this chapter you saw the use of 
idioms like . . . .’ ‘Sheltered model’ allows the subject matter to be taught in 
simplified language according to the proficiency level of the learners in order to 
ensure the maximum understanding of the subject and revise the learners’ language 
skills. 
3.3.1.2 Task-based Instructions 
David Nunan defines tasks as “the activities that can stand alone as 
fundamental units and that require comprehending, producing, manipulating, or 
interacting in authentic language while attention is principally paid to meaning rather 
than form” (qtd. in Oxford 1). The task-based instructions involve learners in 
participating in the communicative tasks in the target language. In task-based 
instructions, students’ pair-work and group-tasks introduce many instances of 
students’ interactions and promote use of integrated skills in classrooms. Some of the 
examples of language tasks in which learners integrate their language skills and 
perform in target language include ‘problem solving,’ ‘decision making,’ 
‘information gap activities,’ ‘opinion exchange,’ ‘sharing personal experiences’ and 
‘role plays’ etc.   
3.3.2  Principles of Integrated Language Teaching 
 In integrated language teaching, the learners are exposed to the authentic 
situations of language use, and they are expected to communicate in the natural way 
using the target language. The integration of skills in the language teaching prepares 
the learners for real life situations. The principles of integrated language include the 
following. 
 Language should be taught collectively as a whole and not in discrete 
chunks like reading or speaking etc. 
 Language should not be taught as a subject; rather, it should be used as a 
tool to perform a task and achieve the desired goal. 
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 In place of learning detached skills, integrated skills of language can be 
acquired when learners are exposed to useful language to develop 
acquaintance with the language. 
 Students’ prior knowledge and experience should be exploited as a trigger 
to encourage them to use language in an integrated manner to talk about 
their experiences and opinions.  
3.4 Evaluation of the Existing Compulsory English Study Material of Aligarh 
Muslim University 
In Aligarh Muslim University, hundreds of students enrol every year in the 
Bachelor’s courses both in the regular and distance mode. To all these learners, 
English as a compulsory subject is offered and taught at undergraduate level in all 
their Bachelor’s courses. The intention behind making this course compulsory is to 
equip the learners with the necessary working knowledge in the language and also to 
brush the existing knowledge of English language by providing provisions for 
practice. Over here, it is important to take note of the fact that Compulsory English 
classes at Aligarh Muslim University have varied group of heterogeneous learners 
belonging to different cultural and educational backgrounds. While some of these 
enrolled learners come from a good English medium background, there are more than 
a few who have acquired their previous education in Urdu, Hindi or any other 
regional language as the medium of instructions. There are many foreigners as well in 
the Compulsory English classes. These learners have different mother tongues viz. 
Arabic, Thai, Bengali etc. They are devoid of any common language except English 
in which they lack fluency. These learners, though very hardworking and talented in 
their respective main subjects, possess a fear of the English language due to 
innumerable reasons some of which have already been discussed in the first chapter.  
The Compulsory English classes at undergraduate level are mostly 
overcrowded with sixty to one hundred and fifty students in big lecture theatres.  
Under these circumstances, it would be unfair and unmerited to expect from the 
Compulsory English teacher to produce the best desirable outcomes. Theoretical 
subjects like Geography, Biology and even Mathematics demand teachers’ 
explanations and mugging down of notes. The same is not the case with effective 
learning and acquisition of any language. Language acquisition, unlike other theory 
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based subjects, is a skill. A skill cannot be acquired well unless practiced sufficiently 
and individual doubts are dealt with. In such a case, out of the many possible 
solutions, the next important responsibility comes on the teaching materials which are 
expected to be the second source of knowledge after the teacher. These materials are 
expected to teach learners what the teacher is unable to because of such a big number 
of classes with diverse groups of students.  
The current concern raises questions like ‘Are the current Compulsory English 
materials equipped well to take up the aforementioned responsibility?,’ ‘Can the 
current material, that is being run parallel among regular and distance students, be 
trusted with providing relevant knowledge in the most explanatory fashion for the 
varied group of learners that are enrolled in Aligarh Muslim University?’ and many 
more. For the answers to many such questions, this section intends to evaluate the 
existing teaching materials spread across first to third academic semesters in the 
undergraduate courses laid in the faculty of Arts, Social Sciences, Commerce and 
Science in Aligarh Muslim University. 
3.4.1  Checklist for Evaluation  
Before evaluating the Compulsory English materials being run at the 
undergraduate level in Aligarh Muslim University, following Brian Tomlinson’s 
advice of developing one’s own principled criteria for evaluating material in place of 
using an idealistic and impractical one, a material-evaluation checklist has been 
created for the same. This checklist is based on researcher’s understanding of learning 
and teaching language which is inspired by communicative and integrated language 
teaching, and various material evaluation checklists provided by scholars like Adrian 
Tennant and N. Grant. The evaluation checklist consists of objective questions which 
can be answered in either yes, partly or no out-rightly, and it is devoid of any 
subjective question in order to ensure a more transparent and non-opinion based 
evaluation. Listed below is the checklist developed by the researcher.  
Material Layout- Yes Partly No 
Are the layout and appearance of the Compulsory English teaching 
material presentable? 
   
Is the material provided with adequate free space around the text to    
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allow the learners to make notes if necessary? 
Are the units supplied with appropriate illustrations and pictures to 
assist comprehension? 
   
Objectives- Yes Partly No 
Does the material contain well-defined objectives before or in 
between the units to make the learning more directed? 
   
Do the tasks or activities outlined within the text match with the 
objectives of the unit? 
   
Language Use- Yes Partly No 
Is the language of instructions used within the text clear and 
precise? 
   
Is the structure of language used for explanations in between the 
text simple and comprehendible?  
   
Does the material occasionally interact with the learner?    
Primary User- Yes Partly No 
Can the material be used by the learner without much external 
help? 
   
Are the instructions of the material directed towards the learner?    
Does the material show signs of dependency on teacher to teach a 
few segments? 
   
Gradation- Yes Partly No 
Are the topics covered within a study unit cohesive and 
appropriately graded from known to unknown and simple to 
complex in a scaffolding manner? 
   
Are the activities and tasks graded to move the learner from lower 
order thinking to higher order thinking? 
   
Relevance and Appropriateness- Yes Partly No 
Does the material deal with topics which are relevant and 
practically useful? 
   
Are the tasks and examples used within the material appropriate 
and relevant for the level of learners? 
   
Tasks and Activities- Yes Partly No 
Are the activities and tasks actively engaging learners in the    
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learning process? 
Does the material provide exposure and practice to the integrated 
skills of the language? 
   
Do the tasks and activities provide opportunities for authentic and 
real-life use of language? 
   
Are there sufficient tasks to develop critical thinking among 
learners? 
   
Are the tasks and activities within the material offering enough 
occasions for higher order thinking? 
   
General Framework- Yes Partly No 
Does the material provide sufficient examples as a part of 
explanations of the text? 
   
Do learners find the examples and situations used within the text 
familiar and comprehendible? 
   
Does the material provide positive and constructive feedback to the 
learners? 
   
Does the material provide enough revision opportunities?    
Is the language teaching material spun around the different needs 
of the different learners? 
   
Does the unit within the material provide learners with necessary 
linguistic explanation and grammar points occasionally? 
   
 
3.4.2 Evaluation  
In Aligarh Muslim University, Compulsory English is taught for a minimum 
of three semesters of all the Bachelor’s courses, in regular as well as distance mode. 
For the respective semesters, Aligarh Muslim University has prescribed two study 
materials in the form of two booklets that have been developed specifically for the 
purpose. Based on the evaluation checklist devised above, this section attempts to 
evaluate the material qualitatively.  
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3.4.2.1 Material Layout 
The study material used at Aligarh Muslim University has been developed on 
the topics outlined in the prescribed syllabi for the undergraduates. Although the 
topics of the syllabi have been well covered within the material, outlined with some 
useful activities and tasks, the overall layout of the material faces predicament at the 
level of arrangement of the units. The study materials appear to be a set of complex 
structure of text put together in a booklet. The headings and subheadings within the 
unit mixes with the text at many instances as they lack foregrounding such as bold 
text, underlined text or a different font-sized text. The activities within the units also 
show lack of congruence in numbering. Some activities have been left unnumbered 
which does not let them distinguish themselves from the other text. An example can 
be seen in the book-I on page number 12 with an activity covering the ‘understanding 
of phrases.’ Here, the exercise to make the learner practice the concerned topic is 
preceded by some very valuable points of explanations, guiding the learners on how 
to go around the same. Since these points are written in continuation with the 
introductory text, they get overshadowed without being noticed. This is because not 
many learners are motivated to read a lengthy and monotonous text. Hence, the good 
material suffers at the hands of poor layout. However, in book-II, different font style 
has been adopted for technical definitions and subheadings in the first unit of the 
material.  The material is not provided with any graphics, organisers and pictures 
which give it a slightly dull and dense look. Though economically a little expensive, 
colours and useful illustrations could add to the comprehension factor of the units laid 
within the material.  
Apart from the appearance aspect of the material, it needs an urgent revision 
due to many other ineludible factors. One of the major causes for the intimidating 
mien of the material is the disorganised arrangement of the study units within the 
material. The syllabus for each of the semesters, revised recently, contains three units 
comprising of the basic essential skills required by an undergraduate learner to 
communicate in the real world effectively. The first unit of book-I titled “Reading 
Strategies and Vocabulary Building” is reserved for essential skills like skimming, 
scanning, guessing meaning, and reading comprehensions. This unit has been well 
covered in the material for undergraduates. However, the single unit has been 
distributed across the material under two units, one covering six strategies of reading 
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viz. ‘Guessing Difficult Words,’ ‘Predicting Meanings,’ ‘Finding Your Way Around 
The Text,’ ‘Skimming,’ ‘Scanning’ and ‘Looking for Detailed Information’ and 
second unit covering six reading comprehension exercises.  
Moreover, the second unit mentioned in the first semester’s syllabus for the 
undergraduates includes paragraph writing on given topics, information and data etc; 
whereas, only describing people and places are the areas covered in the material and 
that too under ‘Unit 4.’ This ‘Unit 4’ in book-I is preceded by ‘Unit 3’ covering 
topics of ‘Note Making and Note Taking Skills,’ ‘Summarising’ and ‘Précis Writing.’ 
These topics no longer form the part of the first semester syllabus for the 
undergraduates and have been removed when the syllabus was recently revised. The 
‘Unit 3’ in the first semester’s syllabus that has been assigned for ‘Oral 
Communication,’ is the most disorderly unit in the material—both book-I and book-
II. In book-I, this unit has been covered under the two parts of unit five, ‘Part A’ of 
which has unfortunately been put between the ‘Unit 1’ and ‘Unit 2’ of the material. 
The second part i.e. ‘Part B of Unit 5’ has been sandwiched between ‘Unit 2’ and 
‘Unit 3’ of the material; whereas, rest of the content of this unit has been placed at the 
end of the material. In book-II, the oral communication unit again becomes ‘Unit 5’ 
distributed as ‘item 1,’ ‘item 2,’ ‘item 3’ and ‘supplementary material’ covering 
‘expressing points of view,’ ‘generating dialogues and discussion,’ ‘argumentative 
discussions’ and ‘group discussion’ respectively in four different chunks in the 
material. All this broken distributions of the units in the materials have made the 
material not only complicated, but also incomprehensible. 
  Apart from the erroneous sequencing, the book-I contains pages where both 
top and bottom of the page are paginated, one of the examples of which is Page 90, 
which has also been numbered page 5 at the bottom. There are many such pages 
across the material which may lead to making the learners confused and wasting their 
time in searching for the correct page while the rest of their class may begin the unit 
all the same. In the same material, in the sequence of the page numbers 23, 24 and 25, 
a random page number ‘24a’ creates bewilderment for the users of the learners. On 
page 42 in the book-I, the random print of “Price Rs 7/-” in bold letters adds to the 
learners’ confusion as the tag has no relation with the question with which the tag has 
been printed.  
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Furthermore, the page number 95 of book-I contains an exercise for ‘Spellings 
and Vocabulary,’ but ironically, the exercise itself contains a spelling mistake in one 
of the sub-headings where plurals has been misspelt or rather misprinted as “Plulals.” 
 
Fig. 3.4 An extract from Page 95 of Book-I 
 On a similar note, on page 29 and 30 of book-II, two questions demand 
learners to carefully study the chart and write a paragraph on the basis of its readings. 
The irony is that in place of the chart, there is a blank box on each instance, wasting 
both the questions. The entire sequencing of the units within the material with regard 
to the syllabus and other errors showing signs of carelessness on the part of the 
material designer and editor are highly unfortunate and should be urgently revised to 
save the university from infamy.  
3.4.2.2 Objectives 
Though the syllabi of Compulsory English outline the objectives for each of 
the three units separately, there is no mentioning of any such teaching and learning 
objectives before or in between the units of the materials. As discussed earlier, 
objectives play a crucial role in making the learning more directed and focused. 
Exclusion of objectives from the TLMs not only leads to directionless learning but 
also creates problems for the teacher and material designer while creating the 
material. This is evident in the designing of topics of the second unit of the syllabus 
for the first semester i.e. paragraph writing. Although the unit outlined in the syllabus 
aims at training learners in how to develop paragraph on various topics, information 
and data, due to no outlining of objective before the commencement of unit, the 
learners do not achieve the desired goal. The unit in book-I is successful only in 
giving practice in describing people and places; whereas, the other areas are left 
unexplored. Rather due to lack of guiding objectives, the material, being outdated, 
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deviates from the prescribed line of conduct and introduces practice for extra topics 
which have not been prescribed. 
3.4.2.3 Language Use 
The study material currently being used at the undergraduate level has 
employed a very interactive language while writing instructions. Addressing to the 
learners in second person, one of the basic characteristics of self learning materials, 
the material is successful in creating a familiarity with the learners. The instructions 
are guiding and response-eliciting in their formats. The language used in instructions 
is mostly clear and precise, and learners are able to comprehend what the material 
instructs them to do, though at some of the instances, the case is not the same. The 
language of instructions is misleading when on page number 10 of book-I the 
instruction says “Now read the article on the next page. . .” while the article is 
actually a six-point list and written right under the instruction instead of the next 
page. A similar example can be seen on page 47 of book-II where learners are 
instructed not to use “vowbastic and archaic words” while writing essays; whereas, 
the term vowbastic itself remains beyond the cognition of many learners at Aligarh 
Muslim University.  
 
Fig 3.5 An extract taken form Page 47 of Book-II 
The language of the instruction should not be too decorative and ambiguous. 
When learners find it difficult to comprehend the instructions, it automatically 
discourages them and they may lose their confidence in solving the current exercise. 
This also deprives them of gaining control of the particular skill as well.  
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3.4.2.4 Primary User 
Though the material interacts continuously with the learners throughout the 
course, at occasional instances, it is observed that the instructions of the material do 
not aim to instruct or guide the learner in what to do next; rather, these instructions 
addressing the teacher, directs them in what the teacher shall make the learners do. 
An example of the same can be drawn from one of the instructions on page number 
76 of book-I where teacher is instructed on how to teach ‘Describing Persons’ to 
learners.   
Fig. 3.6 An extract of Page 76 of Book-I 
The above picture proves that the particular material has been designed with 
the vision of teachers as the primary users of the material and not learners. Similar 
kinds of observations were made at various instances in book-II where material gives 
hints to the teacher on what is to be done next. Apart from various notes to the 
teacher, one of the instructions laid on page 34 of book-II shows signs of dependency 
on the teacher for the learning, and hence, it deprives autonomy in the learning. Here, 
after instructing on how to give instructions, the material has left a topic to be 
explained by the teacher.  
Fig 3.7 An extract of Page 34 of Book-II 
Apart from the instructions, the exercises and activities laid in the units 
suggest that the material designer designed the material keeping in mind the supposed 
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dependency of learners over teachers. At numerous instances, the unit appears to 
contain a set of complex and technical key terms which have been casually used 
without their explanation. Unit on oral communications in book-I, for instance, 
contains intricate and complicated rules laid on the pages that not all level learners 
can comprehend. This makes them naturally anxious, and hence, they look for a 
teacher who can help them in dealing with the unit. In the same material, page 41 
carries an activity numbered V.A.1.2 in which the instruction to solve the given 
question is incomplete. This shows that the activity requires a teacher to decide what 
to fill in the place to make it a complete instruction. 
 It cannot be hence said that learners are the primary users of the material as 
learners have to depend upon taking occasional external help from teachers. This 
scenario is even worse for the learners enrolled in the Centre for Distance Education 
as they are devoid of the facility of the external help in the form of the teacher. The 
teachers, on the other hand, due to time constraint, cannot supervise all the activities 
in the allotted time and often either skip some activities or ask learners to do some at 
their homes.  
3.4.2.5 Gradation 
A good material is the one which contains exercises well graded from known 
to unknown, involving learners’ mental progression from lower order thinking to 
higher order cognitive domain. In the current material of English language teaching 
for the undergraduate learners, most of the tasks and activities are well graded and 
assist in expediting the learning process in the positive direction. Page 9 of book-I 
contains three activities viz. activity 2.1, 2.2 and 2.3 which are well graded from 
simpler ‘remembering’ to ‘analysing’ level of Bloom’s taxonomy. Similarly, 
activities 3.1 to 3.9 in reading comprehension strategy ‘Finding Your Way around a 
Text’ of book-I are sequentially well graded from lower order thinking to higher 
order thinking. The activities deal with useful topics such as pronouns, sequence 
words, conjunctions etc, and they take the learners to the level of creating from what 
they have recently dealt with. Similarly, book-II also contains exercises which are 
presented in well graded and connected manner. Page 6 of book-II is one of the many 
examples where linguistics explanation has lead to an exercise where learners are 
expected to apply the recently learned knowledge and solve the question. 
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The units dealing with the writing skills, especially ‘Describing Places’ and 
‘Describing People’ are very skilfully graded. The activities listed under these topics 
provide learners with practice in controlled writing to guided writing activities, which 
later takes the learner to free writing as well. However, the grammatical structures for 
creating sentences are introduced at the very later stage in the material which shows 
poor gradation of linguistic components in the material. The inclusion of grammar 
items in book-II has been graded well with the writing part as these grammar points 
have been practically applied in the language structures of the writing sections.   
As far as other reading comprehensions are concerned, in book-I, the activities 
listed under the four passages and two poems lack a fruitful gradation from simpler to 
complex, known to unknown etc. The questions listed at the end of the passage 
merely restraint themselves to the analysing level of cognitive domain, and are unable 
to take the learners to the level of applying, evaluating, and creating. In book-II, 
however, the reading comprehensions not only serve the purpose of providing text for 
testing comprehension, but each comprehension provides the learners with different 
styles of text. These reading comprehensions cover different genres of writing from 
historical paragraph to descriptive text, poem, conversation, and short story. This 
does not only provide flavours to the comprehension texts, but also exposes the 
learners to different styles of writing. However, all these reading comprehension 
exercises of book-II as well take the learners from ‘understanding’ to ‘analysing’ and 
‘creating,’ but the creation exercises are merely in the form of paraphrasing and 
summarising of facts and figures, and hence, they do not provide any opportunity for 
developing critical thinking.  
3.4.2.6 Relevance and Appropriateness 
The users of the current English material in Aligarh Muslim University are the 
undergraduate learners varying from seventeen to twenty one years of age on an 
average. These learners are a diverse group with highly mixed competence levels. On 
the broader view, for the ideal set of learners the Compulsory English material 
contains very useful and practically relevant study units appropriate for the learners’ 
age groups. Learners can equip themselves with basic communicative competence if 
the prescribed objectives of syllabi are met. However, coming from diverse 
backgrounds, there are many learners who lack the necessary entrance behaviour for 
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the course; hence, they find the current material difficult to use. The needs of such 
learners cannot be ignored. On the contrary, these learners are the users for whom the 
course has been devised. Therefore, the introductory units of the material must 
contain some basic exercises to teach common structures of the language which 
learners are expected to possess. This shall help in raising the entrance behaviour of 
the weaker group of learners at the same time working as a revision exercise for those 
who are already equipped with the knowledge. In book-I, these linguistic structures 
are scanty in number and come at a much later part of the material. However, in 
book-II page 1, explanation of phrases is followed with its linguistic structure and 
examples to explain further. In writing section as well, a framework of ‘paragraph 
writing’ and ‘giving instructions’ provided in book-II helps the learners comprehend 
the structure of particular pieces of writing. 
Evaluating the relevance and appropriateness of the units in the material from 
a more critical eye, it is observed that much of the topics covered in the material, 
especially book-I, are not prescribed in the syllabus and its objectives; hence, they are 
irrelevant in the course. Examples of such topics, as discussed in the sections 3.4.2.1 
above as well, include note making, note taking, summarising and précis writing. 
These topics, on the contrary, are listed under the syllabus of next semester, but they 
do not find a place in book-II. Apart from the irrelevant topics in the material, some 
relevant and useful units seem to contain some unrelated activities as well. One of 
such activities is on page number 88 of book-I which has been shown in Fig. 3.8. It 
randomly tests learners’ general knowledge competence and links nowhere with the 
language learning.  
Fig. 3.8 An extract from page 88 of Book-I 
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At the same time, examples used within the material are mostly contextually 
familiar to the learners and provide appropriate connections between the text and the 
learners’ comprehension. The reading comprehension texts chosen for book-II such 
as the first Indian woman to climb Mount Everest, the struggle of an Indian woman 
freedom fighter and a section of Rabindranath Tagore’s Geetanjali etc are rooted in 
Indian context which makes it easier for the learners to relate with. 
The inclusion of the teaching of oral communication skills in the material 
designed for undergraduate learners is praiseworthy though. Some important and 
practically relevant topics have been allotted a place within the material, 
comprehension and acquiring of which can promote communicative competence 
among the learners. However, it must be acknowledged that the oral communication 
skills such as letter-sound relationships, stress and intonation etc form a very 
technical aspect of oral communication, and they need immense practice and models 
from real life examples. These skills cannot be mastered upon by few lines of 
descriptions. Learners at undergraduate level are novice and phonetic symbols and 
terminologies of phonetics are extremely foreign concepts for them. However 
relevant it may be, the presentation of the unit is not appropriately designed which 
makes the learners dependent upon an external aid for clarifications.  
3.4.2.7 Tasks and Activities 
The tasks and activities presented within the material for teaching English to 
the undergraduate learners in Aligarh Muslim University deserve appreciation as 
most of the time they engage learners actively in the learning processes, especially in 
the units dealing with reading strategies. Activity 1.3 on page 2 of book-I exemplifies 
this characteristic as it compels the learners to read and comprehend the idea of the 
text in general and reach to the analysing level of cognitive domain in searching for 
the answer. The activity not only provides the learners with clear and precise 
instructions, it also presents a model on how the learners are expected to perform in 
the upcoming exercise. On the similar lines, before asking the learners to read and 
comprehend the reading passages, the materials put forward pre-reading questions to 
activate the schemata and bring learners in the mood of learning by eliciting answers.  
However, the activities do not make learners attend to the evaluation and 
creation exercises in book-I. The book-II exercises though make the learners create, 
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the creation is on grounds of existing facts and reports. Due to this, critical thinking 
among learners is not engaged well which leaves the learners with half-achieved 
objectives. Except for the writing skills’ unit, there are not much occasions in the 
material where outlined activities and tasks encourage higher order thinking. It is also 
unfortunate to notice that none of the activities or tasks within the material provides 
exposure and practice in integrated skills. On an average, it is the reading and writing 
skills that have been focused on while creating the material. There is no unit in the 
current English language teaching material that has been devoted to developing 
listening skills or even in giving practice for the same. Oral communication unit 
though has been allotted its place in the English language teaching material; in book-
I, it has taken the form of the reading conversation in which sample conversations are 
asked to be read by the learners and answer the questions that follow. In all the seven 
situational conversations, not a single activity asks the learners to prepare their own 
set of dialogues on the similar pattern or situation, neither are they asked to listen to 
the recorded ones. On the other hand, in book-II (as seen in Fig 3.9), learners are 
provided with samples of ‘expressing points of view’ and ‘argumentative discussion,’ 
and they are asked to use similar structures in generating debates and group 
discussions. This provides them an opportunity to create a new utterance on the basis 
of their understanding. 
Fig. 3.9 An extract from Page 33 of Book-II 
There are a few exercises in between the units in which real-life authentic 
structure of language is tested. Such activities are supported with a preceding or 
following explanation of the rules that apply. Although communicative approach to 
language teaching advocates the exclusion of any form of grammatical and structural 
description of language to encourage natural acquisition from the exposure to it, the 
more recent theory of eclectic approach encourages using a mixture of approaches 
that can assist to yield the desirable result. It is also believed that learners, especially 
adult learners, demand logical explanation of what they learn. If they are informed 
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what common structures of language are helpful in carrying out the desired function, 
they acquire the structure comparatively easily, and they are more satisfied with the 
learning. Hence, activities such as activity 4.1.4 on page 77 in book-I, testing the 
subject-verb concord, ‘making negative sentences’ on page 91, ‘framing tag question’ 
on page 117 and some others would have been more fruitful if preceded with a 
reasonable explanation of the structure that goes into framing such responses. 
Similarly, questions numbered 1, 2 and 3 on page 24 of book-II deal with very 
technical aspects of the language which could have been preceded with an 
explanation of such graphemes in place of putting up random testing question. This 
would have served the purpose for making learners practice a skill which has been 
taught rather than testing what learners might not be aware of.  
3.4.2.8 General Framework 
The general framework of the Compulsory English material is outdated and 
complicated to some extent. There are some examples that are provided within the 
text that help the learners in comprehension of the context, only few of them are 
based in the cultural context of its users i.e. undergraduate learners in Aligarh Muslim 
University and talk about some unfamiliar context altogether which is difficult to 
identify with. As opposed to the relevant examples, Compulsory English material is 
equipped with immense activities to engage the learners in the learning, which is 
highly commendable; they lag behind when it comes to providing feedback for the 
activities and assist learners in self-evaluation. The exercises do put learners to 
continuous test, but are not followed by any answer key for self-check. It leads to a 
gap in learning. An example to it is the brain-storming questions on page 41 of book-
II. These questions are not only schemata-activating; rather, they contain the essence 
of the characteristics of the topic being taught. Such questions should be followed 
with answers to let the learners know what they lack in knowledge.  Self-evaluation is 
not only a form of checking and correcting one’s mistakes, it reinforces positive 
learning. Learners have the right to know the correct answers to the questions they 
have attended to, and at the same time, to learn while they know their mistakes. 
 The current material also does not provide revision opportunities for language 
items learned. Activities do not refer back to the ones taught earlier, thereby not 
connecting the two; hence, they do not allow any revision at any level. As far as 
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different needs of learners are concerned, the activities in the material are diverse and 
tend to cater to different needs of different learners like pronunciation and accent 
practice, descriptive writing, reading practice and more. There are still a few needs 
that could not be matched. Some learners require the linguistic explanation of the 
grammar points they learn in course of their study, others learn through kinaesthetic 
and visual inputs to comprehend. The material, built on a very traditional framework, 
if revised skilfully can cater to diverse needs and produce positive results from the 
very positive course.  
3.5 Conclusion 
The current chapter has cast a deep insight into one of the recently popular 
forms of education i.e. open and distance education, and its backbone—the self 
learning material. The crux of the chapter has been devoted to the theory of the self 
learning materials. Exploring what is meant by the SLM and what scholars say about 
the same, the chapter delves deep into the features and characteristics that make a 
material self learning material. The self learning material cannot be put on the same 
platform with the conventional or traditional teaching materials. The current study has 
outlined some basic differences between the two and followed with pros and cons of 
using the self learning material.  
Objectives, being one of the significant features of the SLM, have been 
discussed thoroughly in the current chapter with all its theory and science in the light 
of the famous Bloom’s Taxonomy. The research found that self learning materials are 
designed following an instructional design, and hence, the current chapter has 
conferred upon the instructional design as well. Since language skills cannot be 
taught in isolation, the study of integrated skills and its principles form an important 
aspect of the current chapter as well. The study claims that adult learners cannot be 
taught on the same pedagogical patterns as that of children. While teaching adults, 
there are a few psychological hurdles that a teacher needs to cross. For serving the 
purpose, the current chapter also differentiates between the pedagogy i.e. teaching of 
children, and angragogy i.e. the teaching of adults.  
Discussing the aforementioned theories in details, the study has taken up the 
evaluation of the current English language teaching material for the learners at 
undergraduate level in Aligarh Muslim University. To serve the purpose of material 
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evaluation, the researcher devised a material evaluation checklist which has been 
inspired from the evaluation checklists of various scholars. The researcher responded 
to the evaluation checklist in either yes, partly or no qualitatively after a thorough 
examination of both book-I and book-II of the material for Compulsory English, and 
provided with detailed explanation of the correspondent response along with citing 
examples from the material. The evaluation conducted in the current chapter shall 
form the basis of the designing of a sample self learning material in the upcoming 
chapter.  
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Chapter 4 
Sample Self Learning Study Material  
for Integrated Skills in English at Undergraduate Level  
4.1  Introduction  
In the previous chapter, the existing study material for imparting course in 
Compulsory English to the undergraduate students was evaluated following detailed 
evaluation criteria. Highlighting the strengths and weaknesses of the material, the 
findings of the evaluation were discussed in details and supported with examples. In 
the current chapter, these findings have been employed for creating a sample study 
material for the undergraduate students following the SLM pattern.  
4.2 Key Features of the Sample Study Material 
In this chapter, a sample study material based on the SLM format has been 
supplied. Some of the highlighting features of the same have been discussed below. 
4.2.1  Attractive Material Layout 
The current sample study material has been equipped with colourful pictures 
and illustrations along with the explanatory text. In their book Connecting Teachers, 
Students, and Standards: Strategies for Success in Diverse and Inclusive Classrooms 
Voltz, Sims and Nelson support the use of visual illustrations as they write that visual 
illustrations and colours help the learners with stronger visual cognition to form a 
bond of association with the text and information. They claim that “Many students 
remember illustrated information for greater lengths of time than text-based 
information” (37). For the same reason, the sample material also contains different 
font styles as well as different coloured fonts, which helped in distinguishing text and 
instructions, and foregrounding of information when required. The sample material 
has been provided with sufficient writing space and designed with a spacious general 
layout. 
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4.2.2  Clearly Defined Objectives 
The sample material has been preceded with a list of clearly defined 
objectives which a learner is expected to accomplish at the end of study units. The 
tasks and activities have been skilfully planned to meet the defined objectives. The 
current sample material begins with an author’s note provided with a detailed 
instruction on how to use the material for better learning. The author’s note serves the 
purpose of study guide that shall help the learners in adjusting their outlook to match 
with the material set on a new pattern for them.  
4.2.3 Use of Simple and Clear Language for Instructions  
 The sample material contains clear instructions set in the most precise and 
unambiguous language possible. In the course of instructions, use of pictures and 
illustrations aims to add to the comprehension of the laid instructions. 
4.2.4 Learners as the Primary User of the Material 
The sample material has been designed keeping in mind the primary and basic 
needs of the learners. For the same purpose, unnecessary technical details and 
academic terminology has been dropped, and learners are instructed with the help of 
suitable and culturally appropriate examples and activities involving practical 
applications of the language skills. The instructions are simple and learner-oriented. 
The unit provided as a sample in the current chapter has been designed keeping in 
mind the needs and level of the beginners. The entrants in the course for Compulsory 
English at the undergraduate level are a mixed level of learners. To begin the study 
materials with a unit for beginners will provide opportunities for learning for the 
beginners and revision for others. Hence, it is believed that none would be at a loss.  
4.2.5 Well Graded Activities and Revision Opportunities 
 To create and encourage the revision opportunities for the learners, the 
material has been carefully graded. Throughout the study unit, the texts, instructions 
and activities are linked with each other and force the learner to refer back to the prior 
learnt topic to move ahead. The material slowly and gradually helps in the growth of 
learners from known to unknown and simpler to complex. The attempts have been 
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made to encourage the shift from lower-order thinking to higher-order critical 
thinking. 
4.2.6  Relevant Topics and Appropriate Activities  
Davies and Pearse in their book Success in English Language Teaching argue 
that “Real success in English teaching and learning is when the learners can actually 
communicate in English inside and outside the classroom” (15). In everyday life, one 
uses more than one skills of the language together. It was observed that in the existing 
Compulsory English material, the speaking and listening skills of language suffered 
neglect and could not make a concrete place in the material. On the other hand, 
reading and writing have been observed to acquire a concrete position throughout the 
study material. Hence, the integration of all the four skills of language was one of the 
major objectives around which the current sample material has been developed. It 
creates the opportunities for preparing learners for real life communication. 
Apart from the four major skills of language i.e. listening, speaking, reading, 
and writing, the current sample material has also covered the sub-skills like grammar 
and vocabulary within the framework of the theme. Such integration shall allow the 
learners to acquire the skills as well as sub-skills subconsciously without being 
burdened with technical knowledge. The sample study material has been developed 
around the language items and grammatical points that are practically useful for the 
learners. The material covers topics such as ‘helping verbs,’ ‘use of adjectives to 
describe places and experience,’ ‘framing different kinds of sentences’ etc which are 
of immense practical application. The tasks are skilfully and appropriately designed 
to help the learners realise the real-life application of language skill that they are 
taught. 
4.2.7 Intensely Engaging Tasks and Activities 
The activities and exercises laid within the current sample study material 
engage learners actively throughout the course of the study unit. Since the material 
has been graded in a cyclic manner, the material demands the learners to pay attention 
at every stage in the material. To provide self-accessing and self-evaluating 
opportunities for the learners, the material has been provided with an answer sheet at 
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the end of the unit. The learners can access to this answer sheet at any point of time 
during their learning and evaluate their progress.  
4.2.8 Theme-Based Learning 
For the creation of the material, the ‘theme-based’ material designing 
technique has been opted in the sample material. In the theme-based language 
teaching, the material and activities for language learning and teaching are developed 
around a theme or topic. Brinton, Snow and Wesche wrote a book titled Content-
based Second Language Instruction. In their book, they claimed that the main goal 
for theme-based learning is to help students in acquiring “second language 
competence by working on certain topic areas.” (qtd. in Lúðvíksdóttir 10). The 
content-based instructional pattern has been applied throughout the study unit to help 
the learners find their way around the text. The current chapter aims to develop the 
material around familiar and general topics that the learners can easily relate to. 
Therefore, the theme selected for the current sample study material is ‘Journey’ 
which forms a very basic part in every learner’s life.  
4.2.9 Added Vocabulary 
 Apart from the laid format of the sample material, attempts have been made to 
expose the learners with added knowledge of some vocabulary items, including useful 
words and phrases, in the course of the material. These words have been skilfully 
used within the instructions given to the learners. To make them comprehendible by 
the learners, these words or phrases have been highlighted in golden colour and 
followed by their easier synonym in the brackets. It shall subconsciously invoke to 
the learners’ attention and expose them with their practical use as well. 
 To conclude, the current sample material has been designed keeping in mind 
the basic needs of the undergraduate learners of Compulsory English. It attempts to 
help learners in gaining the required basic competence in English language so as to 
set in motion the further learning process.  
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Sample Study Material 
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Author’s Note 
Dear learners, 
To make your learning experience more enjoyable and valuable, we 
have set your compulsory English material on the pattern of themes. For 
this purpose, we have chosen basic themes which are very common in our 
day to day lives. We have incorporated (included) various language and 
grammatical items in the course of your study of the themes along with 
raising your awareness on the conduct related with the theme.  
 We have used cartoons and coloured fonts at various instances 
throughout the unit to help you in your understanding. We have provided 
continuous testing opportunities throughout the course of the unit to help 
you know your progress. Towards the end of the unit, we have also 
provided an answer sheet covering the expected answers to the questions 
we ask you in the course of the unit.  
You may not find any technical term as the ‘heading’ or ‘sub-
heading’ in your unit. This is done deliberately because we believe that 
you need to know how to use those items to produce understandable 
English utterances, and not to know the technical definitions of the same. 
However, if you need to consult your material to clear any technical point 
in language, you can refer to the ‘Index’ which may guide to the 
respective page.  
You will find us with you, guiding and interacting all the time during 
your use of the study material. As far as the unit is concerned, you can 
take 20 hours for the entire unit and the activities in it. We’ve kept the 
language of the instructions most basic and explanatory so as to reach 
out to you. 
The current study unit that you will deal with, is based on the 
theme ‘journey.’ Once you’ve completed the unit and followed all the 
instructions, you will- 
 Have a list of different vocabulary items related with 
journey. 
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 Understand the main idea of the given reading passage and 
list main events that happened in the story. 
 Place jumbled words in correct order to form grammatically 
correct sentences. 
 Locate various contractions used in the given conversation as 
well as identify their full forms. 
 Outline your own journey experiences using appropriate 
adjectives. 
 Describe places using appropriate sentences and adjectives. 
 Construct grammatically correct sentences to seek 
information; give information; express feelings of joy, 
sorrow and wonder; and frame commands, requests and 
warnings. 
 Locate the subject-verb agreement and construct 
appropriate sentences. 
 Convert positive declaratives to negatives. 
 Listen to the prescribed audio to derive major idea. 
 Listen to the prescribed audio for details. 
 Use contracted forms in your own speech. 
 Identify contractions to be used in formal and informal 
speech. 
 Relate and contrast your opinion with the actions of the main 
character under the given circumstance in the reading 
passage. 
 Critically evaluate the conduct of the main character in the 
story. 
 Construct your own conversation to discuss the problems laid 
in the given story and think of its possible solutions. 
 Evaluate yourself as a traveller. 
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Journey 
 
 
 
Hello learners! 
The Cambridge Advanced Learner’s Dictionary and Thesaurus 
defines journey as “the act of travelling from one place to another, 
especially in a vehicle.” You must have travelled several times in your life. 
When you leave your house to reach your college, you are on a journey. In 
fact, life itself is a journey and we all are the travellers. Since you are 
going to begin the journey of your COMPULSORY English with us, what 
better topic could we think of to begin this journey other than ‘journey’?  
Our journey begins with a man named Bansali. He’s on a voyage too. 
(Oh by the way, ‘voyage’ is the other term for journey!) Let us read and 
discover what happens with him, but before you read, we want you to 
think upon the following questions and note down what comes to your 
mind.  
 
Let’s Think  
 
 When was the last time you travelled out of the station? 
 Which mode of transport did you select for the journey? 
 Do you plan your entire trip before you leave your house? 
 What would you do if you have no place to sleep in the strange city? 
How would you feel? 
 
1 
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Now Let’s Read  
 
 
…………………………………. 
 
Bansali’s train was late and it reached Bombay a little after 
midnight. It was his first visit to the city, and he didn’t know where 
to go. He thought that he would go to a choultry where he would 
not have to pay a rent, but he did not know where to find one at that 
hour. He asked a porter to get him a cheap room. The porter said 
that if Bansali gave him three rupees, he would take him to one.  
But Bansali waved him away and walked out of the station. He 
wandered through the streets and asked a number of people, but 
could not find a room cheap enough for him. He sat down on a park 
bench to think what he should do next. He was very tired and fell 
asleep on the bench. He woke up the next morning stiff in every 
limb-but he smiled when he realised that it was the cheapest night 
lodging that he had ever had.  
 
 
Did you find the story of Bansali’s journey to Bombay interesting? 
We are happy that you liked it. Now, we have an activity for you.  
Did you notice that we do not have a name of the above story? We 
tried our best but could not come up with one. Can you think of a title for 
this story? Great! Please write that in the space provided in the story 
box. 
Activity 4.1  
We hope you understood the story well. Let’s find that out!  
Given below, we have six boxes. Each box stands for an important 
event that occurred in the story. We want you to divide the whole story 
2 
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into six events or scenes. In box one, write first event of the story, 
second event in the second box, and so on. In fact, we have filled the 
first box for you. Try to fill the other boxes.  
       
 You did a great job! You can compare your answer with the answer 
provided by us in the answer sheet at the end of the unit.  
Let’s Discuss  
Before moving ahead, do you remember in the beginning we asked 
you some questions? We asked that “What would you do if you have no 
place to sleep in the strange city? How would you feel?” 
Bansali reaches at Bombay railway station late at midnight.  
3 
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Was your answer the same as what Bansali did? Why don’t you 
share your answer with us on what you would have done under the 
situation? Write that down here- 
 
 
 
 
 
 
 
 
Fantastic! We respect your answer. 
Do you Know?  
We’re sure many of you found the word ‘choultry’ new to your 
knowledge. But can you try to guess the meaning from the context? Of 
course you can! Write here- 
Choultry means _____________________________________ 
We’re glad you tried. Please check your answer with ours. 
Choultry is an Indian word. It means a resting place for visitors where 
food and a place to sleep are provided at a very cheap rate or even free 
of cost. That’s nice! ;) 
Noticing that there are some more interesting words in the story 
which can add more to your vocabulary list of ‘journey’ we want to play a 
game with you.  
Hope you will have a fun learning in the upcoming activity! 
 
If I were in a situation like Bansali ,  where I have no place to sleep in 
the strange city, I would ..…………………………………………………………………… 
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… 
 
………………………………………………………………………………………………………………
………………………………………………… 
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Activity 4.2 
We have picked up some words from the story and jumbled up their 
spellings. We are providing the jumbled words in Column A and their 
meanings in Column B. Let’s see if you can put the jumbled letters in order 
to make a word from the given story, and also find its meaning from 
Column B.  
 
Column A      
1. T V I I S 
2.  R T P E O R 
3. A V W D E 
4. G I L D O G N 
5. A N W E D R D E   
 
 
 
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Good job! Was that difficult? We’re sure you are enjoying your 
increased knowledge on vocabulary.  Remember, you can always check your 
Column B 
a. A person who carries luggage of passengers, 
especially at railway stations and airports. 
b. A room that is rented out to travellers on 
temporary basis. 
c. The action of going to see a person or a place as a 
guest. 
d. To move slowly here and there without any aim or 
knowing where to go. 
e. Move the hand to and fro to greet someone or to 
give a signal. 
5 
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answers from the answer sheet provided at the end. Don’t just stop here. 
Go ahead and use these words today in your conversation with a friend. 
 
Moving ahead, you noticed that Bansali was a kind of a man who 
does not like spending much of his money. This is not because he does not 
have much money and he is poor, but because he likes saving money. Do 
you know what do we call such people who do not spend money in spite of 
having a lot of it? They are called MISER. Do you have any miser living 
around you? Well now you know what word you can use to describe them!  
Do you Know?  
Words that are used to describe the qualities of a noun are called as 
ADJECTIVES. For example, ‘miser’ is an adjective that is used to describe Bansali 
and people like him.  
We’re pretty sure you have come across various adjectives such as 
beautiful, angry, tall, talkative, honest, cold, ugly, expensive etc. But 
there are more adjectives that lay hidden and unexplored. Let us try to 
explore more adjectives in this journey of ours! 
Adjectives for Describing Places  
amazing   ancient  beautiful   boring  
colourful  crowded   crumbling   damp   
deserted   dry    exciting   futuristic 
historical   interesting  modern   noisy    
peaceful   picturesque   pleasant  quiet    
remarkable  stressful   stunning  terrific  
traditional  towering  ugly    unique  
Adjectives for Describing People  
able   abnormal  absent-minded adventurous 
affectionate  agile   ambitious   amiable 
6 
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amusing  angelic  ardent   artistic 
assertive  attentive    beneficent   blunt 
boisterous   bright    brilliant  callous  
cautious  charming  cheerful  civil 
competent  conceited   considerate   cowardly 
crafty   cranky  critical  decisive 
deferential  deft   dependent   delightful 
devoted  dextrous   distrustful  eager 
earnest   easy-going   efficient  egotistical 
energetic  even-tempered ferocious   fervent  
fussy   generous  gloomy  grave 
hateful  hesitant   hot-headed  hysterical 
idle   imaginative  immature  impatient 
impetuous   impulsive  incompetent  inconsiderate 
indolent  insensitive  inspiring  intolerant 
joyous   judgmental  keen   lame 
lethargic  level-headed  lively   long-winded 
lovable  maternal  mature  mean 
meticulous  modest  naïve   nasty 
obliging  obnoxious  outgoing  outspoken 
passionate  passive  paternal  picky 
playful  polite   prejudiced  proud 
punctual  quarrelsome  quick-tempered quiet 
realistic  reassuring  reliable  reluctant 
reserved  respectful  responsible  restless 
ridiculous  self-assured  sensible  sensitive 
short-tempered shrewd  shy   sophisticated 
spiteful   subtle   superficial   suspicious 
 tactful   tactless   talented   timid 
tolerant   tranquil   unbalanced   uncertain 
uncooperative  undependable  unimaginative unpleasant 
unreliable  unsophisticated unwilling  versatile 
vivacious  vulnerable  warm    warm-hearted 
watchful   willing  youthful  zealous  
Adjectives for Describing Feelings  
aggrieved  afraid   agitated  amazed 
amused  annoyed  anxious  apprehensive 
ashamed  astonished  bereaved  bewildered 
calm   certain  charged  clumsy 
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confused  content  defeated  depressed 
determined  disappointed  dizzy   eager 
embarrassed  enthusiastic  envious  evil 
fierce   frantic   frustrated  glad 
gleeful   grumpy  hesitant  hurt 
inspired  itchy   jealous  joyful  
jubilant  motivated  nervous  relieved 
reluctant  repulsive  splendid  stunned 
testy   victorious 
Adjectives for Describing Food  
acidic   bitter   bittersweet  burnt 
buttery  cheesy   chewy   chocolaty 
citrusy  creamy  crispy   crumbly 
crunchy  fatty   fermented  fiery 
flavourful   fresh   fried   fruity 
garlicky  gelatinous  gingery  glazed 
grainy   greasy   heavy   herbal 
juicy   light   lemony  malty 
mashed  meaty   mellow   mild  
minty   moist   mushy   nutty 
oily   oniony   overripe  peppery 
pickled  plain   powdery  raw 
refreshing  rich   ripe   roasted 
sautéed  savoury  seared   seasoned 
silky   slimy   smoky   smothered 
smooth  soupy   sour   spicy 
spongy  sprinkled  stale   sticky  
stringy  stuffed  sugary   sweetened 
syrupy  tangy   tantalizing   tart 
tasteless  tender   toasted  tough 
unflavoured  unseasoned  velvety  vinegary 
watery  whipped  yeasty   zingy 
Adjectives for Describing Physical Appearance  
Height- 
medium  normal   short    tall 
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Build- 
anorexic   bonny    chubby   fat 
flabby    muscular   obese    overweight 
plump   skinny   slim   slender 
stocky   tubby    thin    underweight 
       
Hair colour 
blonde  brown   bald   black  
curly    grey   long   medium length 
red    short   straight  wavy  
  
Eyes - 
blue   brown   black   big 
bright   dark    grey   green  
large   narrow   round   small  
      
Complexion- 
Asian   black   dark skin  fair 
light brown  pale   tanned  white 
  
Facial features- 
beard   clean-shaven  stub   crown’s feet 
laughter lines  moustache   oval face  round face  
scars   spots   square face   wrinkles 
Adjectives for Describing Experiences  
Good Experience- 
amazing  awesome  blithesome  excellent 
fabulous  fantastic  favourable  fortuitous 
great   incredible  ineffable  mirthful 
outstanding  perfect  propitious  remarkable 
spectacular  splendid  stellar   stupendous 
ultimate  unbelievable  wondrous  
 
Bad Experiences- 
adverse  calamitous  catastrophic  destructive 
dire   dreadful  fatal   fateful 
harmful  ill-fated  ill-starred  luckless 
regrettable   ruinous  terrible  tragic 
unfavourable  unfortunate  unpropitious  untoward  
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Isn’t that a big world of words around us? We’re sure that the 
above list of adjectives will guide you in your journey of life and you will 
be able to express yourself more precisely. If you wish to have access to 
more adjectives, we suggest you to visit the following websites- 
 http://www.iluenglish.com/describing-people-a-persons-physical-
appearance/ 
 http://adjective1.com/for-journeys/ 
 http://grammar.yourdictionary.com/word-lists/ 
 
We understand that there might be many words which are new for 
you. Feel free to consult a dictionary for the meanings of those words. 
Learning new things is always better!  
 
Now you must know where we place adjectives within a sentence!  
 
Within a sentence, there are two ways of using an adjective- 
 
 
 
 
 
 
 
 
         
OR! 
 
 
 
You can place adjectives before a noun in a sentence.  
Eg.- 
The manager has a red car. 
My father had an exciting farewell on his retiring day. 
My mother has baked some delicious cupcakes for the 
picnic. 
 
You can also use adjectives in a sentence 
after ‘to-be verbs’ like is, am, are, was, 
were, been etc. 
Eg- 
The sun is too hot to go out. 
The world has been complex but 
beautiful. 
My brothers are allergic to dust. 
10 
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Do you Know?  
The verbs like is, am, are, was, were, be, being and been are collectively 
and technically known as ‘to-be’ forms of verbs. These ‘to-be verbs’ are the 
most common verbs and take different forms like mentioned above in different 
situations. 
Now! After giving you all this information, we want you to select 10 
adjectives from the list above, and use them in your sentences to share 
with us something about a memorable journey you made.  
Don’t forget! As mentioned above, adjectives should be used after ‘to-be 
verbs’ or before ‘nouns’ in the sentences. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
     
 
 
 
 
 
 
Awesome! We loved to hear from you. We’re sure you enjoyed using 
adjectives in your sentences, didn’t you?  
11 
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Coming back to Bansali, when he returned home he told about this 
experience to his wife. She was annoyed at Bansali for being so miser. 
Look at the conversation between the two- 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Bansali: Sudha, I’m so happy. This trip to Bombay had been the 
cheapest journey in my life. 
Sudha: How is that possible? I’ve heard that Bombay is an expensive 
place. 
Bansali: You won’t believe me. I did not even have to spend a rupee on 
my stay. 
Sudha: Why? Where did you stay? 
Bansali: At the park!  
Sudha: What!  Why did you spend your night at the park? Did you lose 
your wallet? 
Bansali: Oh don’t say such things! May God protect our wealth always! I 
spent my night at the park because rooms available there were 
expensive. I asked the porter and some other people too, but 
none could suggest me a choultry or a cheap lodging. Do you 
know that porter was asking me for three rupees to suggest me 
an inexpensive lodging? Such a cheat! I waved him away.  
Sudha: So you risked your life for the sake of three rupees? What if 
someone would have attacked you? It’s a strange city. You 
could have lost all your baggage to save those three coins! Oh 
God! Please put some sense in my husband. I am fed up of your 
illogical urge to save money.  
Bansali: Oh that is a valid point! I did not think in that way. Thank God! 
I’ve returned safely with my entire luggage. Next time I shall 
keep the luggage in the cloak room of the railway station and 
sleep alone on the bench. 
Sudha: Oh God! No one can change you!  
 
12 
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Did You Notice?  
Bansali and his wife Sudha made use of different types of 
sentences during the conversation. Some of the sentences ended with a 
period (a full stop), some with a question mark and some with an 
exclamatory sign. Let us look at the general structure of these sentences, 
so that you can also make such sentences correctly.  
 
 Before that, let us clarify the two terms- Subject and Object.  
 
A subject is that person, place or a thing in the sentence 
that does the action in the sentence, or is being something 
in the sentence.  Subject is the hero in the sentence. 
Puzzled?  
LOOK Carefully!  
Ramlal carries heavy luggage on his head and shoulders.  
Here, since Ramlal is doing the action of lifting the luggage, 
‘Ramlal is the subject. 
 
The elders from our neighbourhood have gone to see Taj Mahal on Sunday. 
Here, since ‘elders from our neighbourhood’ are 
doing the action of going to see Taj Mahal, the 
elders from our neighbourhood are the subject in 
the sentence. 
Mr. Ramesh books the airline tickets on his laptop. 
Here, Mr. Ramesh does the action of booking tickets. So Mr. 
Ramesh is the subject in the sentence. 
13 
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  Does it make things clear for you? If you want more clarification 
on what the subject is, you can visit the website given below- 
http://www.supergrammar.com/2011/03/subject.html 
 
Great! Let’s move ahead to the object.  
The object is the person, place or thing in the sentence, which 
is effected by the action of the subject.  While looking for the 
object in the sentence, you can ask yourself the questions that 
to whom, to what, for whom or for what is the action being 
done? Objects are ‘nouns’ that receive the action of the verb. 
Objects normally come after the verb in the sentence.  
In the sentence, the subject can perform the action without affecting 
anyone or anything also. This means, object is not very important part of the 
sentence. We can have a sentence ‘with’ as well as ‘without’ the object. 
Confusing again? Don’t worry! 
Look at the sentences in which we found the subject. Now we will 
try to find objects in the sentences. 
Ramlal carries a heavy luggage on his shoulders.  
Here, since Ramlal is doing the action of lifting the luggage, 
‘heavy luggage’ is the object. 
The elders from our neighbourhood have gone to see Taj Mahal on Sunday. 
Here, since ‘elders from our neighbourhood’ have 
gone to see Taj Mahal, the ‘Taj Mahal’ is the 
object in the sentence. 
Mr. Ramesh books the airline tickets on his laptop. 
Here, Mr. Ramesh does the action of booking tickets. So ‘airline 
tickets’ are the object in the sentence. 
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Here’s a picture that shall help you more in differentiating 
between the ‘subject’ and the ‘object.’ 
 
Activity 4.3 
Let us now test your comprehension of the subject and object 
within the sentence. We are giving you ten sentences here. We want you 
to underline the subject and the object in the sentences. We have done 
the first one for you as a sample. Do well! 
1. He visits his parents at least once every few weeks. 
2. Shamim arrived at the airport at an early hour. 
3. I could not make the train reservation this morning. 
4. When will Ahmad depart for Europe? 
5. Have you taken your boarding pass? 
6. Fawwaz asked Mohammad to sit in the 
waiting lounge. 
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7. Tara planned a voyage last summer. 
8. Do you know the route to the exhibition? 
9. Dr. Siddiqui will be leaving for the sightseeing early in the 
morning. 
10. Mr. Jahangeer discovered a new route to the mall. 
Amazing! We are proud on your efforts. Please do check our 
answer sheet for cross checking your answers.  
Other than subject and object, there is 
one more important item in the sentence 
that you must know. It is the verb. We’re 
sure most of you will think that you know 
verbs because you know its definition. 
‘Action words are called as verbs.’  
Verbs Used in Talking about Journey  
admit   break    bring   buy 
bump    carry   check    choose 
copy   depart   drop    drive 
embark   empty   enter   exit 
explore   feel   find   fly 
guide   hike   identify  keep 
knot   label   leave   lodge 
map   meet   move   pack 
pedal   program  reply   relax 
regret   rely   rest   return 
ride    rob   roam   sail 
signal   soar   shop   shut 
satisfy   smell   stay   step 
skip   stop   swim   travel 
tour   terrify   tip   trail 
upgrade  walk   wander  wear   
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These verbs have different forms, which are to be used in different cases 
such as tenses. You shall study about those in the later units. But you need to 
know that the verb is used according to the subject. It is called the Subject-
Verb Agreement. 
When making a simple present tense sentence, there is always confusion 
in where to use ‘s’ in verbs and where not. That means where to use verbs like 
‘admit’ and where to use ‘admits.’  
 
We have a trick for you! Let us suppose the extra ‘s’ added in the 
verb is actually the security provided to them. Now you need to know who are 
those subjects who need security and who do not.  
 
There are some subjects who are so strong that they do not need 
any security. They can very well take care of themselves. These subjects 
are- 
I  
You 
We 
They 
Plural Nouns 
  
Hence in a simple present sentence, the verb used after ‘I,’ ‘You,’ ‘We,’ 
‘They’ and ‘plural noun such as cars, papers, pupils etc.’ will not contain  ‘s.’ 
Example- 
 I love to go to South India. 
 You drop your tickets every time. 
 We spend a good time every year on vacations. 
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 They visit my place in July. 
 The schools take their staff on a tour every year. 
Unlike the above subjects, rest of the subjects are very weak. 
They always need a security to care of them. These subjects are- 
 
He 
She 
It 
Singular Noun 
Subjects like ‘He,’ ‘She,’ ‘It’ and ‘singular noun such as car, paper, teacher 
etc.’ always need the security of extra ’s’ to stay alive.  
Example- 
He drives his own car when he goes to Goa. 
She buys a traditional dress of every place where she goes. 
It looks beautiful in Kashmir when the tourists’ season arrives. 
Kerala invites tourists in the winter season. 
Subject-verb agreement does not only concern with main verbs like we 
saw above.  It applies to some of the helping verbs also. 
 
 
 
 
Did we tell you that words 
like am, is, are, was, were, 
been, have, has, had, do, does, 
did, can, could, may, might, 
will, would, shall, should, 
must and ought to are called 
Helping Verbs? 
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Out of the above helping verbs, is, are, was, were, has, have, do and does 
are affected in the subject verb agreement. These helping verbs can be divided 
into four pairs- 
is/are  was/were  has/have  does/do 
You can notice that ‘is,’ ‘was,’ ‘has’ and ‘does’ carry an S in their end. This 
means that they are also security verbs. They are used with weak subjects like 
‘he,’ ‘she,’ ‘it’ and ‘singular nouns.’ 
Example- 
He is planning for his journey. 
She was charged extra for her luggage. 
It has been postponed.   
My father does not want to go to Delhi. 
 
On the other hand, verbs like ‘am,’ ‘are,’ ‘were,’ ‘have’ and ‘do’ do not 
carry the ‘s.’ This shows that they are not security verbs. Therefore they will 
only be used with subjects like ‘I,’ ‘You,’ ‘We,’ ‘They’ and ’Plural nouns’ who are 
already strong.   
Example- 
You are not allowed to enter train without tickets. 
We were taken to the police station to report the missing luggage. 
They have driven many a times to the Delhi airport. 
Shyam and Geeta do their work on time. 
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 Is      Are 
Was      Were 
Has      Have 
Does      Do 
Verb+s     Verb 
 
 
 
 
 
 
 
He      I 
She      You 
It      We 
Singular Noun    They 
     Plural Nouns  
  
 
You can learn more about the rules of subject-verb agreement 
from the website given below- 
 http://www.yourdictionary.com/index.php/pdf/articles/75.s
ubject-verb-agreement.pdf 
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Activity 4.4  
Nandita is new at using English. Out of fifteen sentences, she has 
made mistakes in subject-verb agreement in fourteen sentences during 
examination. She needs your help in correcting her mistakes. You have to 
find those fourteen sentences in which she committed a mistake. Write 
the correct verb according to the subject against the sentence. 
 
 Nandita Sharma 
 Class VI 
 English Test 
 
1. Some people is good at hiking. 
2. Who among you two have the tickets for the show? 
3. I needs to exchange my rupees with dollars. 
4. Mustafa have planned to take us for the rock climbing. 
5. Rice are a common food all over the world. 
6. There are always a big danger in crossing the bridge. 
7. Every rider on the road have to drive responsibly. 
8. The bags full of clothes has been couriered to you. 
9. Every one of you is invited for the marathon. 
10.   Different countries drives on different sides. 
11.  A lot of people from India lives in China. 
12. Losing tickets are the beginning of a bad journey. 
13. Areej have travelled to many countries.  
14. The pilot wearing a pair of red glasses  are going to fly our plane. 
15. The number of tourists to north-east India are increasing every year.  
 
 
Nandita is so thankful to you!  
We’re certain that now you can produce grammatically correct 
sentences without subject-verb agreement error. 
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Now that we know what subjects, verbs and objects are, let us 
have a look at different types of sentences that we can make. 
Declarative Sentences 
 
According to Christine Scarince’s online lesson, the declarative sentences 
are those statements which provide some information. To say in simple 
sentences, in our day to day communication we use declarative sentences to say 
something about us, to talk to a friend on phone, to reply to a question and many 
more situations. Such sentences end with a full stop or period. 
From the conversation between Bansali and his wife Sudha, we have 
taken a few examples of Declarative Sentences. Let us take a look at it- 
 
 I’m so happy. 
 This trip to Bombay had been the cheapest journey in my life. 
 I’ve heard that Bombay is an expensive place. 
and many such sentences… 
Did you notice a set of pattern while creating declarative 
sentences? Looking carefully at the sentences above, we have derived a 
general formula for the structure of declarative sentences. 
 
    +    +   
Example- 
Omar and Arham have booked our tickets for the flight. 
Sarah puts the money in her bag. 
Juices are the best drinks while travelling.  
 
Subject Verb Object 
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Negative Declarative Sentences 
The sentences do not always express or talk about a positive information 
or something which happens. Sentences also use words like no and not to 
express a negative meaning as well. These sentences are called as negatives. In 
these sentences, words like ‘no’ and ‘not’ are used before verbs to make the 
sentence negative, proceeded with helping verbs. 
 
   +    +   
 
 
 
    +  
 
 
Example- 
I do not have a map of this city. 
Raju is not going for hiking. 
Mahmood has no plan for the weekend. 
 
The declarative and negative sentences are the most common 
sentences that we use in our day to day life. Can you think of five things 
that ‘you do’ and ‘you do not do’ daily?  
We’re sure you have plenty of such examples that can fit in this 
block. Now we have an activity for you. 
 
Subject Verb Object 
  Helping verb 
no 
or 
not 
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Activity 4.5 
Can you find out 5 positive declarative sentences from the conversation 
between Bansali and Sudha, and write them in the space given below? Also 
once you have collected the declarative sentences, convert them into 
negative sentences.  
 
Appreciable! We have provided a list of the declarative sentences 
with subjects and objects underlined at the end of this unit. You can 
always cross check. 
Declarative sentences are most common types of sentences that are used 
in our daily life. We use them in situations such as ‘telling about our health to a 
doctor,’ ‘writing answers in the examination,’ ‘writing letters of application,’ 
‘writing an essay or a paragraph’ and many more.  
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Interrogative Sentences 
We often ask many questions in our day to day communication. The 
sentences that are in the form of a question are called interrogative sentences. 
The interrogative sentences in English always end with a question mark (?).   
From the conversation of Bansali and his wife Sudha, we can pick 
examples of interrogative sentences easily- 
 How is that possible?  
 Where did you stay? 
 Why did you spend your night at the park?  
 Do you know that porter was asking me for three rupees to suggest me an 
inexpensive lodging?  
and of course, there are many more such examples. 
Do you Know?  
There are four different styles in which we ask a question. Let’s explore 
them! 
Yes/No Interrogatives 
 The questions which can be answered in either yes or no are called as 
yes/no interrogatives. Such questions normally begin with ‘do,’ ‘does,’ ‘did,’ ‘is,’ 
‘are,’ ‘am,’ ‘was’ or ‘were’  which are collectively called as helping verbs, or with 
the modals such as ‘can,’ ‘shall,’ ‘should,’ ‘could,’ etc.  
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Let’s take a look at the general structure of such questions- 
 
  +           +            +  
 
Example- 
Did Hamaza go to Taj Mahal last year? 
Are you allowed to visit every week? 
Can you ask for the permission for me as well? 
Alternative interrogatives 
Sometimes, when we ask a question, we provide two or more choices to 
answer from. Such questions have an ‘or’ as an important part in their structure. 
Such questions are asked for the choice of behaviour.  
Let’s take a look at the structure of alternative questions- 
 
 
     +      +            +   + OR+  
 
 
Example- 
Would you prefer tea, coffee or cold drink? 
Should Aalia come today or tomorrow? 
Does Sameed like cars or bikes? 
Helping Verb 
or  
Modal 
Noun 
 or  
Pronoun Verb  
Object  
Helping Verb 
or  
Modal 
Noun 
 or  
Pronou
n 
Verb  
O 
B 
J 
E 
C 
T 
 
1 
O 
B 
J 
E 
C 
T 
2 
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Wh-Interrogatives 
In English, some questions do not demand any yes/no answer or making 
any choice between given options. Rather, such questions demand an 
explanation or a response. Such questions are called WH-questions as they begin 
with WH-words like ‘what,’ ‘when,’ ‘where,’ ‘why,’ ‘who,’ ‘which,’ ‘whose,’ 
‘whom’ and ‘how.’ 
Take a look at the general structure of WH-questions- 
 
      +              +          +         +  
 
Example- 
Where do you live? 
What is the meaning of this? 
Which place do you like best? 
Tag questions  
The Tag-questions are the small questions attached or tagged at the 
ending of a declarative statement.  These tags change the declarative sentence 
into an interrogative sentence.  
Here’s the general structure of Tag questions- 
 
        +    +    +            + n’t +  
WH- 
word 
Helping Verb
Noun 
or 
Pronoun 
Verb Object 
S 
u 
b 
j 
e 
c 
t 
 
 
Object 
Helping Verb  
Or 
Verb 
Helping  
Verb 
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Example- 
 You live in the city, don’t you? 
Arshi needs to go now, doesn’t she? 
Tarannum has gifted Hammad a football, hasn’t she? 
 
 
Activity 4.6  
Now that you know how to frame questions, let’s check your 
understanding. Given below are ten questions that you were asked by the 
receptionist for booking your airline tickets for London. But these 
questions are in the form of scrambled (mixed up) words. You have to 
first arrange these words in the proper order to make correct questions 
so that you can answer them and book your tickets. Don’t forget to put 
all your knowledge of declarative, negative and interrogative 
sentences here to accomplish your goal! The first statement has been 
unscrambled (put in order) for you. Good luck!  
 
 
Receptionist: you help may I? 
Receptionist: May I help you?             . 
You: ____________________________________ 
Receptionist: see passport your I can? 
Receptionist:    _______ 
You: ____________________________________ 
Receptionist: book your me do where you want to for tickets? 
Receptionist:     _______ 
You: ________________________________________________________ 
Receptionist: would when like to you travel? 
Receptionist:     _______   
Did you notice that we 
put a comma before the 
tags like don’t I and 
hasn’t she? That’s 
important! 
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You: ________________________________________________________ 
 
Receptionist: Monday do want Sunday you ticket a for or? 
Receptionist:     _______ 
You: ________________________________________________________ 
Receptionist: like round trip would ticket you a way one or ticket a want you? 
Receptionist:     _______ 
You: ________________________________________________________ 
Receptionist: you alone travelling are you aren’t? 
Receptionist:     _______ 
You: ________________________________________________________ 
Receptionist: coupon you have do any? 
Receptionist:     _______ 
You: ________________________________________________________ 
Receptionist: any you luggage do have? 
Receptionist:     _______ 
You: ________________________________________________________ 
Receptionist: else is I anything can done there that for you do? 
Receptionist:     _______ 
You: ________________________________________________________ 
 
 
 
Imperative Sentences 
Till now we have seen sentences which reply to a question and give 
information (declarative) or which ask a question (interrogative). There are 
kinds of sentences which are used to give advices, instructions, requests or 
command. These sentences are called as imperatives.  
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A typical imperative sentence begins with a ‘verb.’ The subject in the 
imperative sentences is hidden and understood. We end an imperative sentence 
with a period (full stop ‘.’) or an exclamation mark (!). 
 
Let us have a look at the basic structure of such sentences- 
 
     + 
 
 
 
 
 
 
 
 
 
 
 
 
We can make imperative sentences with only infinitive verb, without ‘to’ 
also. We can add adjective after the infinite verb to make a command. 
Example- 
Be careful! 
Do your work! 
Go away! 
 
We can add ‘Do not’ or ‘Don’t’ to make a sentence negative 
imperative.  
Such sentences are normally used for warnings. 
Example- 
Do not pluck flowers! 
Don’t walk in the middle of the road. 
Don’t be late in catching the train! 
 
   Verbs
 
  
Object 
In the imperative sentences, we use 
the verb in its first or base form. 
This base form of the verb means 
verb in its simplest form. 
We will study about it in the later 
units. 
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Using ‘Do’ in the beginning of the sentence, even before an 
infinite verb, suggests that you are emphasising on your 
request or command. 
 
Example- 
Do be quiet. 
Do sit down. 
Do come in please. 
 
‘Do’ and other infinitive verbs are used to give commands 
or make requests with others, but if the imperative 
sentence has to be addressed to oneself, then it must 
begin with ‘let.’ Here, let is always followed by a pronoun.  
Example- 
Let him have that. 
Let us save money for the rickshaw. 
Let me go! 
 
Imperative sentences can also be used to make polite 
requests by adding ‘will you,’ ‘shall we,’ etc in the end 
of the sentences. We put a comma (,) before these 
words and a question mark (?) after them.  
Example- 
Let’s get started, shall we? 
Go out, will you? 
Do it quickly, will you? 
 
Activity 4.7 
We hope you have understood the concept of the imperative 
sentences. Now, let us check your comprehension (understanding). We 
have given below some declarative and imperative sentences about 
travelling. We expect that now that you have studied so much about 
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them, you will be able to convert the given declaratives into imperatives 
and vice versa. 
We have done the first one to give you an idea of what we expect 
from you. It’s a bit tricky. Good luck! 
 
 
 
Incredible!  
 
 
Declarative Sentences 
 
 
Imperative Sentences 
 
1  We mustn’t stop now. Let us not stop now. 
2 You can’t park your vehicle in front of the 
shops. 
 
3 You must not throw the garbage on the 
streets. 
 
4 
 Keep your phone battery charged 
while travelling! 
5 
You must carry some identification like 
passport or driving licence while 
travelling. 
 
6 
We mustn’t carry a large amount of cash 
while travelling. 
 
7 
 Do not agree to meet strangers in 
a non-public place.  
8 
I must keep a photocopy of my passport 
and tickets in a separate bag for travelling. 
 
9 
You must travel with companion while 
sightseeing or shopping. 
 
10 
 Do make note of your passport 
number while travelling for 
replacement when lost or stolen. 
32 
143 
 
It’s amazing to see how you are growing. We’re sure you found this 
useful and you will be a safer traveller now. Remember, Safety comes 
first! 
The answers to the activity can be checked any time from the 
answer sheet given at the end. 
Exclamatory Sentences 
Exclamatory sentences, or exclamation, are somewhat similar to the 
declarative sentences. The exclamatory sentences convey strong emotions such 
as fear, anger, irritation as well as excitement of the speaker. The 
exclamatory sentences end with an exclamation mark (!). 
Exclamatory sentences are commonly used in informal conversations 
such as Whatsapp messages, and emails. 
Let’s have a look at the sentence structure of the 
exclamations- 
        
   +     +  
 
 
Example- 
You were supposed to come in the morning!   (Anger) 
Is this mine!        (Surprise) 
I did it!       (Happiness) 
This assignment is making me crazy!    (Frustration) 
She’s adorable!       (Love) 
I got the bike!       (Joy) 
I'm really going to miss this place!    (Sorrow) 
 
Exclamatory sentences are often written with ‘how,’ ‘what,’ ‘so’ and 
‘such’ in the sentence. 
Subject Verb Object 
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 is used to make a formal exclamatory sentence.  It is 
followed by an adjective or an adverb in the exclamatory sentence. 
The general structure of the exclamatory sentence using how 
would look like this- 
 
  
+      +       +   
 
 
Example- 
How beautiful she is! 
How lovely he sings! 
 
 
 is used in the exclamatory sentences which contain singular or 
plural nouns.  
The general structure of exclamatory sentences with what is as 
follows- 
 
 
  
 +  a/an  +    +             +           +  
 
 
Example- 
What a beautiful place! 
What an exciting tour! 
Adjective 
or 
Adverb 
Subject Verb 
Adjective 
Noun 
or 
Pronoun 
V 
E 
R 
B 
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 is used in the exclamatory sentence before an adjective. The 
difference between ‘so’ and ‘how’ is that how comes in the beginning of an 
exclamatory sentence and so comes in the middle of the sentence.  
 
The general structure of exclamatory sentences with so is given 
below- 
 
   
+         +                + 
 
 
Example- 
 The highway is so smooth! 
 Ariba’s walking shoes are so comfortable! 
 
 
 is used in the exclamatory sentence before an adjective 
that is followed by a noun. The difference between ‘such’ and ‘so’ is that such is 
followed by ‘a/an’ noun (with a qualifying adjective). But so is followed only by 
the adjective. 
The general formula of exclamatory sentences using such is- 
 
   
            +         +                          + a/an +           +  
 
 
Example- 
It was such a learning experience! 
It is such a new culture! 
Subject Helping Verb  Adjective 
Subject 
Helping 
Verb  Adjective 
Noun 
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Activity 4.8 
Time to test your exclamations! We have given a few declarative 
sentences below. With a sentence, we have given you a word like ‘how,’ 
‘such,’ ‘so’ or ‘what.’ We want you to convert the declarative sentence into 
the exclamatory one by using the allotted (given) word. We’re sure it 
would be a piece of cake (very easy) for you. Get set go!  
1. New York is a very big city. (what) 
What a big city New York is!                                    ._ 
2. Dubai is very expensive. (how) 
_____________________________________ 
3. It is a gorgeous landscape. (how) 
_____________________________________ 
4. Romania is a strange city. (such) 
_____________________________________ 
5. That was a thrilling ride. (so) 
_____________________________________ 
6. He was a pleasant host. (how)  
________________________________________________ 
7. Tooba performed a graceful dance. (what) 
________________________________________________ 
8. It was a pleasant weather in London. (such) 
________________________________________________  
9. You always have a grand dinner at your place. (what) 
________________________________________________ 
10. Maryam and Tayyab’s bungalow in Manaali was very beautiful. (so) 
________________________________________________ 
That was a remarkable effort from you! We hope you have now 
understood how to frame an exclamatory sentence. Go ahead and express 
your emotions while chatting to a friend on Whatsapp with the help of 
exclamatory sentences. You are surely going to impress all. The answers 
to the above activity can be checked from the answer sheet provided at 
the end.  
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Imagine that you have just returned from a trip to Lucknow. Here 
are some places you visited 
 
We want you to update a status about your trip on your Facebook 
page. Don’t forget to use adjectives in your status. Your status should 
contain declarative sentences describing your experience in Lucknow. Use 
interrogative, exclamatory as well as imperative sentences to add style 
to your status in 70-100 words. Try to get maximum likes! ;) 
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Super like to your status!  
In the course of our journey in this unit, we emphasised a lot on 
the safety measures while travelling. You would agree that it is very true 
that while travelling, we are on our own (we have to take care of 
ourselves and our belongings). When we have to travel by a plane or train, 
which is scheduled at its time, there is always a slight level of tension and 
panic of doing everything in time or else we may miss the plane or train. 
Luggage is a big responsibility, and its transport, loading and unloading 
becomes the toughest part of the journey. Under such circumstances, 
even a slightest of carelessness can lead to heavy loss. And believe it or 
not, one man’s loss is another man’s gain! (When something bad happens 
with one person, it creates something chances for the other person).  
The Travel Channel runs a television series under the name 
“Baggage Battles.” It is a unique and interesting reality program which 
shows how luggage and other items lost at the airports and railway 
stations are collected and auctioned to make profits out of other people’s 
loss.  
We want you to go on 
Youtube, type in the search 
bar ‘Baggage Battles 
Season 1 Episode 2.’ The 
Episode was officially 
telecasted under the title 
‘London’ on 11the April 
2012. Watch the amazing 
episode and enjoy the 
unique concept (idea). We want you to pay attention on what the 
characters do and what they say in the nineteen minute long episode. If 
you do not understand it once, go ahead and watch it again. Practice 
makes a man perfect! Once you’ve done watching the episode, we want you 
to answer the questions we have for you.  
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Activity 4.9 
1. There’s some problem with our contestants. They’ve forgotten 
everything. Can you put the three contestants in their respective shops?  
Studio Antiques 
Nifty Thrifty 
 Antique & Props Shop 
 
2. How many passengers travel in London in a year through airways and 
underground tubes? 
__________________________________________________ 
 
3. Billy, Mark and Laurence & Sally had their plans when they arrived for the 
auction. We have three plans but don’t know whose plan is which. Can 
you help us out? Write the respective names in the boxes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I shall be keeping an 
eye (paying attention 
to) on art jewellery and 
watches! 
I am going to make 
money in whatever I 
buy, old or new. 
I wish to find 
something which no 
one else is looking for! 
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4. Why was Laurence so excited when he arrived at the London airport? 
__________________________________________________ 
 
5. What is so exciting about the bags for Billy? 
__________________________________________________ 
 
6.                                   What did Laurence and Sally find among the boxes of  
                                   bric-a-brac for which Sally exclaims “Oh I want this!”? 
__________________________________________________ 
 
7. How much dollars is Mark willing to pay for the ‘17 jewel old watch’? 
__________________________________________________ 
 
8. What are the other things apart from the lost luggage that are sold at 
Greasby’s? 
__________________________________________________ 
 
9. What are the two adjectives used by Billy for the 16th Century painting? 
__________________________________________________ 
 
10. Mark started the bid of the gypsy ring. What is the price with which he 
started the bid? 
__________________________________________________ 
 
11. Among our contestants, who was least interested in the 16th Century 
painting? 
__________________________________________________ 
 
12. What does Billy say when he reads            tag on one of the 
jackets he found in the bag? 
 
 
__________________________________________________ 
 
13. What was the worth of the ‘1928 Peace Dollar’ Billy found among the 
coins? 
__________________________________________________  
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14. What does Mark find wrapped in polythene inside the suitcase luggage? 
What is the adjective Mark used for that thing? 
__________________________________________________ 
 
15. What did Laurence and Sally find in the red metal box in bric-a-brac? 
__________________________________________________ 
 
16. Why did Billy choose the red and black suitcase for bidding on? 
__________________________________________________ 
__________________________________________________
__________________________________________________ 
 
17. Why does Mark stop the bidding for the gypsy ring at 720£? 
__________________________________________________
__________________________________________________
__________________________________________________ 
 
18. How does Billy find the coins in the luggage? 
__________________________________________________
__________________________________________________
__________________________________________________ 
 
19. Billy liked the 16th painting so much that he said he is willing to pay 
2200£ for it. Did you notice he said ‘pounds’ with great stress? Why do 
you think he gave importance to the word ‘pound’?  
__________________________________________________
__________________________________________________
__________________________________________________ 
 
20.  Who earned the maximum profit at the auction? You can calculate the 
price of the things bought, and the price at which the things were sold. Go 
ahead! It’s going to be fun!  
___________________________
___________________________
___________________________
___________________________
___________________________
___________________________
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__________________________________________________
__________________________________________________ 
 
We’re so excited that you have successfully done your first 
listening activity. The answers are provided at the end of the unit. We 
recommend you to not look at the answers before watching the video. It’ll 
be fun experience. 
We hope you gained confidence on your listening skills. We 
recommend you to watch English Tele-series and movies to increase your 
ability to listen to comprehend English language. Watch English news as 
well. These methods will give you entertainment, knowledge as well as 
exposure to English language. Have a fun learning! 
Did You Notice?  
 At many instances in the episode, when contestants were speaking, 
they reduced some of the words and spoke only few sounds of it. In fact, 
they combined two words together and made a mixture.  
Allow us to explain with the help of the examples.  
Did you notice when Mark was introduced, he said “I’m a hustler! I 
can buy n sell anything.” ? 
Here, Mark joined ‘I’ and ‘am’ to make “I’m” and “and” was reduced 
to “n” only.  
Similarly, Mark when shared his plan for the auction, he said, “I’m 
gonna buy old stuff. I’m gonna buy new stuff. But no matter what, we’re 
gonna make some money here.” 
Here Mark apart from joining ‘I’ and ‘am’ to make “I’m,” also joined 
‘we’ and ‘are’ to make “we’re.”  
Did you identify which words are in the word “gonna”? It’s ‘going’ 
and ‘to’ joined together.  
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We need good roads for a comfortable journey. To make your 
journey of speaking English smooth and hassle free (tension free), we are 
giving you the bricks of possible contracted forms of some common 
words in English. You can make use of these bricks to prepare a 
comfortable road for the journey. Have a happy construction!  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This joining of two words to 
make a single one, or using 
reduced sounds of words is 
called using the contracted form 
of language. The contracted 
forms of words are often used in 
spoken language. 
 
I am    I’m 
 
He is/ She is/ It is  He’s/ She’s/ It’s 
Mustafa is     Mustafa’s 
 
You are   You’re  
We are/ They are  We’re/ They’re  
 
I have/ You have   I’ve/ You’ve 
We have/ They have/  We’ve/ They’ve 
 
He has/ She has   He’s/ She’s 
It has     It’s 
Mustafa has    Mustafa’s 
 
I will/ You will    I’ll/ You’ll 
We will/ They will    We’ll/ They’ll 
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These contracted forms of verbs can be used in spoken English by 
you to create all form of positive sentences. 
Example- 
It’s very late now. 
He’s been busy all the day. 
She’d come to the party with her family. 
I’ve been working on this plan whole year. 
They’ll book the tickets for their tour tomorrow. 
You will also require cement drums full of contracted forms of 
negative verbs for the construction of a smooth road of speech.  You can 
use these contracted forms of negative verbs to make negative 
sentences. 
  
I had/ You had   I’d/ You’d 
We had/ They had   We’d/ They’d 
He had/ She had/ It had  He’d/ She’d/ It’d 
 
I would/ You would   I’d/ You’d 
We would/ They would  We’d/ They’d 
He would/ She would  He’d/ She’d 
It would    It’d 
 
He will/ She will  He’ll/ She’ll 
It will    It’ll  
Mustafa will   Mustafa’ll 
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You are not  You aren’t  You’re not 
We are not  We aren’t  We’re not 
They are not  They aren’t  They’re not 
My parents are My parents aren’t           --- 
  
You were not  You weren’t 
We were not  We weren’t 
They were not  They weren’t 
My parents were not My parents weren’t 
 
He is not  He isn’t  He’s not 
She is not  She isn’t  She’s not 
It is not  It isn’t   It’s not 
Mustafa is not Mustafa isn’t  Mustafa’s not 
I was not  I wasn’t 
He was not  He wasn’t 
She was not  She wasn’t 
Mustafa was not Mustafa wasn’t 
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Did not   Didn’t 
Cannot   Can’t 
Could not  Couldn’t 
Must not  Mustn’t 
Need not  Needn’t 
Will not   Won’t 
Would not  Wouldn’t 
Shall not  Shan’t 
Should not  Shouldn’t 
Ought not to  Oughtn’t to 
 
I have not  I haven’t 
You have not  You haven’t 
We have not  We haven’t 
They have not  They haven’t 
My parents have not My parents haven’t 
I had not  I hadn’t 
You had not   You hadn’t 
He had not   He hadn’t 
She had  She hadn’t 
They had not  They hadn’t 
We had not    We hadn’t 
It had not  It hadn’t 
Mustafa had not Mustafa hadn’t 
My parents had not My parents 
hadn’t 
He has not  He hasn’t 
She has  not  She hasn’t 
It has not  It hasn’t 
Mustafa has not Mustafa hasn’t 
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The above mentioned contracted forms of negative verbs can be 
used to construct negative sentences while using spoken English.  
Example- 
They wouldn’t mind coming travelling by bus. 
The culprit shan’t be given place in the city. 
 Saad isn’t very busy on Friday. 
Gopal hasn’t prepared for the trip yet. 
You needn’t worry for the expenses. I’ll take care of that. 
Activity 4.10 
Here’s a telephonic conversation between Aakash (a travel agent) 
and Pranab (a customer). Look carefully and find the places where you can 
use the contracted forms in their speech. There are 18 places where 
contracted forms can be used. Let’s see how many you can find. 
 
 
Aakash:  Hello! Good morning. This is Aakash from M.T.A Travel Agency. 
How can I help you? 
Pranab: Hi Aakash. I am Pranab. I’m willing to plan a trip to Mumbai with my family. 
So what’re the deals that I get? 
Aakash: Sir we have different deals depending upon the duration of your stay. 
How long do you wish to spend in the city? 
Pranab: I have a 15 day long holiday starting from next week. Is there any plan that 
can fit in the duration? 
Aakash: Sure sir! We’ve a 10 day executive deal for you. You will get to stay near 
chaupati beach. We’ll take you for the sightseeing in ‘Khandala.’ You would get to 
wave Salman Khan and Shahrukh Khan. We would take you to the ‘Filmcity.’ 
These days Amitabh Bachchan’s shooting for his upcoming movie. We would 
book a theatre show for you as well. May I know how many people will be travelling 
with you? 
Pranab: We are six people, two couples and two children. 
47 
158 
 
Aakash: I shall book your rooms in the finest hotels of the city! 
Pranab: That will not be necessary. We will be staying at our relatives’. We only 
want you to arrange for our airline tickets. Our relatives have arranged for the rest. 
Aakash: Oh! Ok sir. No problem. 
We will be charging 20000/- per 
person for the trip. You’ll have to 
bear the taxi and food expenses. 
Pranab: That is too much. I do not 
intend to travel by business class. 
Economy would be fine. 
Aakash: Sir these are the 
economy charges. You will have to 
pay 30000/- extra per person for 
the business class.  
Pranab: That is robbery!  I would rather travel by train and save lakhs of my 
savings.  
Aakash: No problem sir. Suit yourself. Hope we helped. 
Pranab: You did. You saved me from getting broke. Thank you. Good bye! 
 
 
Congratulations! You have been amazingly well. As you know, we 
have provided you with the answer sheet at the end. You can always check 
your answers from there. We hope you can now easily use the 
contractions in your speech.  
Did You Notice?  
While speaking, we are normally so fast and quick that often drop some 
sounds from the words, usually vowel sounds. The contractions are done mostly 
to the helping verbs such as will, shall, is, are, had, have etc and the negative 
marker ‘not.’ Some pronouns like them are also contracted or shortened.  
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 But be careful! Do not use the contracted forms of language when 
you are in a formal situation, like writing an application to the 
chairperson, inviting the chief guest to the function etc. Contractions are 
common in spoken language, not written.  
Go ahead and use contractions and create a conversation between you 
and your friend. Enjoy the language.  
Apart from the above mentioned contracted forms of verbs, there 
are some informal contracted forms also. The informal contracted forms 
cannot be used while talking to a person of authority such as teacher, 
boss, manager etc. These informal forms are used while talking to a 
friend. Some of the informal contractions are- 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                
Don’t know Dunno 
 Have to  Hafta 
Some more S’more 
Kind of  Kinda 
Lots of  Lotta 
Do you  Dya 
Them  ‘em 
 
 
Let us   Let’s  
Let me  Lemme  
Going to  Gonna  
Want to  Wanna 
Give me  Gimme 
Got you  Gotcha 
Got to  Gotta  
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Activity 4.11 
 Here’s a conversation between two cousins Zoha and Hafsa. The 
two have met after a year and are very excited to share their 
experiences with each other. Let’s see what they have to share! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                                                                                                
 
 
 
 
Zoha: Hi Hafsa! How’re/s you? I’m/ve missed you so much! 
Hafsa: I’m/ve hale and hearty Zoha. I missed you too. How’s/ve you 
been? 
Zoha: Happy and Cheerful! So how’re/s everything been with you? I’ve/m 
so much to share with you. 
Hafsa: I‘ve/m had a wonderful year. This year I’ve/s bought a fish tank 
and it’s very beautiful. You’re/ve gimme/gotta see that. 
Zoha: Oh really? That’re/s awesome! Which fish dya/dunno have in your 
fish tank?  
Hafsa: I have a few fish. But I must tell you about the fighter fish. 
Have you heard about it? I’ve/m been told that it can kill the other 
fishes. So I’m instructed to keep it in a separate tank. So I’m/ve got two 
tanks now.  
Zoha: Dunno/gonna about the fighter fish. But I’ve/m happy for your 
two fish tanks. I’ve/d love to have a pet too. I’d/ve been afraid of 
animals till now, but this year I’ve/m developed a liking for cats. I’ll/ve 
think upon having a cat as a pet. Hey dya/dunno know that I’m/ve been 
selected as ‘star student’ in my class? 
Hafsa: Oh I didn’t know that! I’ve/m so happy for you. You’ve/d made me 
such a proud sister! I’ve/m gonna/gotto ask my mother to get a cake
tonight and we’ll/re celebrate. 
Zoha: Thank you sister. I’ve got s’more/s’tore things to share. But 
let’s/lets eat something first! I’m very hungry now. 
Hafsa: You’re right Zoha. I feel kinda hungry too. Let’s look for our mummies. 
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We’ve highlighted the contractions used in the conversation, but 
we’re not sure which one to use. Can you tell us which of the two 
options is suitable?  
You can check your answers from the answer sheet at the end of 
the unit. 
Do you remember Bansali? We read about his miser outlook 
(attitude) in the reading section. Then we also read the conversation 
between him and his wife Sudha. Sudha was rather annoyed at Bansali 
putting all his valuable things, including his life, money and luggage, at 
stake (risk) only for the sake of saving three rupees. We saw in the 
Baggage Battles that luggage is always at a huge risk. 
What do you think were the kinds of threats involved in Bansali 
spending a night on the park bench? Was it only material risk (money and 
luggage) or some medical risk was involved as well? Remember Bansali had 
a stiff limb when he woke up!  
We want you to put yourself in the shoes of Sudha (imagine 
yourself as Sudha) and create a conversation between you (i.e. Sudha) and 
your friend. Share your concerns about Bansali with your friend using all 
that we have studied so far—adjectives, different types of sentences 
and contracted forms. Talk about the things that you want Bansali to 
improve. 
Think critically (seriously) over the situation before developing the 
conversation. We also want you to have an oral practice. If you can find a 
friend or a partner for oral speech, that would be great. If you cannot 
find a partner in dialogues, at least write the conversation here.  
 
 
--------------------------------------------------------
--------------------------------------------------------
--------------------------------------------------------
--------------------------------------------------------
--------------------------------------------------------
--------------------------------------------------------
--------------------------------------------------------
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Well done! You’ve shone like a star.  
Speak out the dialogues to yourself aloud. You can also record your 
video in your mobile while you speak so that you can assess yourself in 
your speaking skills. 
Come on, don’t be shy! A journey of thousand miles begins with a 
single step! This unit was your first step towards achieving a good 
command over English language. Hope your voyage was successful. See you 
in the later units. 
Keep learning!  
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Answer Sheet 
Activity 4.1 
 
 
Activity 4.2 
1. Visit (c. The action of going to see a person or a place as a guest.) 
2. Porter (a. A person who carries luggage of passengers especially at 
railway stations and airports.) 
3. Waved  (e. Move the hand to and fro to greet someone or to give a signal.) 
4. Lodging  (b. A room that is rented out to travellers on temporary basis.) 
5. Wandered (d. To move slowly here and there without any aim or knowing     
where to go.) 
Bansali reaches at Bombay railway station late at midnight.  
He does not know where to find a cheap room at such a late hour. 
A porter offers to take him to a cheap room if Bansali pays him three rupees, 
but Bansali denies. 
Bansali wanders on the streets in search of a cheap room to stay in. 
Finally he gets tired and sleeps on the bench of a park. 
When he wakes up, he has pain in his body, but he is happy to have spent the 
cheapest night.  
53 
164 
 
Activity 4.3 
1. He visits his parents at least once every few weeks. 
2. Shamim arrived at the airport at an early hour. 
3. I could not make the train reservation this morning. 
4. When will Ahmad depart for Europe? 
5. Have you taken your boarding pass? 
6. Fawwaz asked Mohammad to sit in the waiting lounge. 
7. Tara planned a voyage last summer. 
8. Do you know the route to the exhibition? 
9. Dr. Siddiqui will be leaving for the sightseeing early in the morning. 
10. Mr. Jahangeer discovered a new route to the mall. 
 
Activity 4.4 
1. Some people are good at hiking. 
2. Who among you two has the tickets for the show? 
3. I need to exchange my rupees with dollars. 
4. Mustafa has planned to take us for the rock climbing. 
5. Rice is a common food all over the world. 
6. There is always a big danger in crossing the bridge. 
7. Every rider on the road has to drive responsibly. 
8. The bags full of clothes have been couriered to you. 
9. Every one of you is invited for the marathon. (NO ERROR) 
10.   Different countries drive on different sides. 
11.  A lot of people from India live in China. 
12. Losing tickets is the beginning of a bad journey. 
13. Areej has travelled to many countries. 
14. The pilot wearing a pair of red glasses is going to fly our plane. 
15. The number of tourists to north-east India is increasing every year 
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Activity 4.5 
Here’s a list of all the positive declarative sentences from the 
conversation of Bansali and Sudha. See if you’ve found any 5 of them. We’ve 
converted them into negatives for you.  
 I’m so happy.  
I’m not so happy. 
 
 This trip to Bombay had been the cheapest journey in my life. 
This trip to Bombay had not been the cheapest journey in my 
life. 
 
 I’ve heard that Bombay is an expensive place. 
I’ve not heard that Bombay is an expensive place. 
 
 I spent my night at the park because it was an expensive room 
available there.  
I did not spend my night at the park because it was no 
expensive room available there. 
 
 I asked the porter and some other people too, but none could 
suggest me of a choultry or a cheap lodging.  
I did not ask the porter and some other people too, but none 
could suggest me of a choultry or a cheap lodging. 
 
 I waved him away. 
I did not wave him away. 
 
 I am fed up of your illogical urge to save money.  
I am not fed up of your illogical urge to save money. 
 
 I’ve returned safely with my entire luggage. 
I’ve not returned safely with my entire luggage. 
 
 Next time I shall keep the luggage in the cloak room of the railway 
station and sleep alone on the bench. 
Next time I shall not keep the luggage in the cloak room of the 
railway station and sleep alone on the bench. 
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Activity 4.6 
Receptionist: May I help you? 
You: Hi! Yes. I want to book an airline ticket. 
Receptionist: Can I see your passport? 
You: Sure! Here it is! 
Receptionist: Where do you want me to book your ticket for? 
You: London. 
Receptionist: When would you like to travel? 
You: Please make it for next week. 
Receptionist: Do you want a ticket for Sunday or Monday? 
You: That would be great. Please make it for Monday. 
Receptionist: Would you like a one-way ticket or you want a round-trip ticket? 
You: A one-way ticket for now. 
Receptionist: You are travelling alone, aren’t you? 
You: Yes, I’m alone. 
Receptionist: Do you have any coupon? 
You: No I don’t have any coupon. 
Receptionist: Do you have any luggage? 
You: Yes I’ll be carrying a bag. 
Receptionist: Done! Is there anything else you want me to do for you? 
You: No that’ll be okay. Thank you.  
 
 
 
 
56 
167 
 
Activity 4.7 
 
Activity 4.8 
1. What a big city New York is! 
2. How expensive Dubai is! 
3. How gorgeous landscape it is! 
 
Declarative Sentences 
 
Imperative Sentences 
 
1  We mustn’t stop now. Let us not stop now. 
2 
You can’t park your vehicle in front 
of the shops. 
Do not park your vehicle in front of 
the shops.  
3 
You must not throw the garbage on 
the streets. 
Do not throw the garbage on the 
streets. 
4 
You must always keep your phone 
battery charged while travelling. 
Keep your phone battery charged 
while travelling! 
5 
You must carry some identification 
like passport or driving licence 
while travelling. 
Do carry some identification while 
travelling! 
6 
We mustn’t carry a large amount of 
cash while travelling. 
Let’s not carry large amout of cash 
while travelling. 
7 
You mustn’t meet strangers in non-
public places. 
Do not agree to meet strangers in a 
non-public place.  
8 
I must keep a photocopy of my 
passport and tickets in a separate 
bag for travelling. 
Let me keep a photocopy of my 
documents and tickets in a separate 
bad for travelling. 
9 
You must travel with companion 
while sightseeing or shopping. 
Do travel with a companion while 
sightseeing or shopping! 
10 
You must always make note of your 
passport number while travelling 
for replacement when lost or stolen. 
Do make note of your passport 
number while travelling for 
replacement when lost or stolen. 
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4. Such a strange city Romania is! 
5. The ride was so thrilling! 
6. How pleasant host he was! 
7. What a graceful dance Tooba performed! 
8. Such a pleasant weather it is in London! 
9. What a grand dinner you always have at your place! 
10. Maryam and Tayyab’s bungalow in Manaali is so beautiful! 
Activity 4.9  
1. Billy Leroy   Antique & Props Shop 
Laurence and Sally  Studio Antiques 
Mark Meyer   Nifty Thrifty 
2. Over one billion passengers travel in London in a year through airways 
and underground tubes. 
3. Billy   I shall be keeping an eye on art jewellery and watches. 
Mark  I am going to make money in whatever I buy, old or new. 
Sally  I wish to find something which no one else is looking for. 
4. Laurence was excited when he arrived at the London airport because 
London was his birthplace. 
5. Billy finds bags exciting because it is unknown that what is inside them, 
and that makes it a complete gamble. 
6. Sally exclaimed at the collection of butterflies and moths which they 
found inside bric-o-brac. 
7. Mark was willing to pay 200 $ for the 17 jewel old watch. 
8. Other than the lost luggage, Greasby’s also auction things that have been 
sealed or that have been left unclaimed in all over the London. 
9. The two adjectives used by Billy for the 16th century painting are- 
exquisite (meaning beautiful) and fantastic. 
10. Mark started the bid of the gypsy ring at 6 £. 
11. Among the three contestants, Mark was least interested in the 16th 
century painting. 
12. When Billy reads the ‘Made in China’ tag on one of the jackets he found in 
the bag, he exclaimed ‘garbage!’. 
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13. The ‘Peace Dollar’ that Billy found in the collection of coins from the 
luggage, was worth 1000£.  
14. Mark found an antique pocket watch inside the suitcase. He used the 
adjective ‘elegant’ to describe it. 
15. Laurence and Sally found a watch fob inside the red box in bric-a-brac. It 
is also called as ‘double Albert chain’. 
16.  Billy chose the red luggage for bidding because the suitcase was worn 
out. It showed that the owner of the suitcase has travelled a lot. This 
indicates that the suitcase belonged to a rich person who can afford to 
travel. 
17. Billy heard a jingle when he was searching for something in the luggage. 
When he looked at it, he found a collection of coins wrapped nicely in a 
plastic packet. 
21. Billy was willing to buy the painting for 2200£. He said ‘pound’ with 
emphasis because pounds are of more value than the dollars. 100 £ is 
equal to 125$. He wanted to express that he is willing to pay such a big 
price for the painting. 
22. Laurence and Sally earned the maximum profit. 
Here are the calculations- 
 
Laurence and Sally- 
Item   Bought at   Sold in 
Bric-a-brac  80£ for 4 boxes  300£ for a watch fob. 
Gypsy ring  780 £    2000£ 
Total spent 860£ 
Sold at  2300£ 
Total Profit 1440£ 
 
Mark Meyer- 
Item    Bought at  Sold in 
Black Army Swiss bag 75$   600$ for pocket watch 
Total Profit 525$/ 362£ 
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Billy Leroy- 
Item    Bought at  Sold in 
Red and Black Bag  50£   1000£ 
Total Profit 950£ 
Activity 4.10 
Aakash:  Hello! Good morning. This is Aakash from M.T.A Travel Agency. How 
can I help you? 
Pranab: Hi Aakash. I’m Pranab. I’m willing to plan a trip to Mumbai with my 
family. So what’re the deals that I get? 
Aakash: Sir we’ve different deals depending upon the duration of your stay. How 
long do you wish to spend in the city? 
Pranab: I’ve a 15 day long holiday starting from next week. Is there any plan 
that can fit in the duration? 
Aakash: Sure sir! We’ve a 10 day executive deal for you. You’ll get to stay near 
chaupati beach. We’ll take you for the sightseeing in ‘Khandala.’ You’d get to 
wave Salman Khan and Shahrukh Khan. We’d take you to the ‘Filmcity.’ These 
days Amitabh Bachchan’s shooting for his upcoming movie. We’d book a theatre 
show for you as well. May I know how many people will be travelling with you? 
Pranab: We’re six people, two couples and two children. 
Aakash: I shall book your rooms in the finest hotels of the city? 
Pranab: That won’t be necessary. We’ll be staying at our relatives’. We only 
want you to arrange for our airline tickets. Our relatives have arranged for the 
rest. 
Aakash: Oh! Ok sir. No problem. We’ll be charging 20000/- per person for the 
trip. You’ll have to bear the taxi and food expenses. 
Pranab: That’s too much. I don’t intend to travel by business class. Economy 
would be fine. 
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Aakash: Sir these’re the economy charges. You’ll have to pay 30000/- extra per 
person for the business class.  
Pranab: That’s robbery!  I’d rather travel by train and save lakhs of my savings.  
Aakash: No problem sir. Suit yourself. Hope we helped. 
Pranab: You did. You saved me from getting brook. Thank you. Good bye! 
Activity 4.11 
Zoha: Hi Hafsa! How’re you? I’ve missed you so much! 
Hafsa: I’m hale and hearty Zoha. I missed you too. How’ve you been? 
Zoha: Happy and Cheerful! So how’s everything been with you? I’ve so much to 
share with you. 
Hafsa: I’ve had a wonderful year. This year I’ve bought a fish tank and it’s very 
beautiful. You’ve gotta see that. 
Zoha: Oh really? That’s awesome! Which fish dya have in your fish tank?  
Hafsa: I have a few fish. But I must tell you about the fighter fish. Have you heard 
about it? I’ve been told that it can kill the other fishes. So I’m instructed to keep it 
in a separate tank. So I’ve got two tanks now.  
Zoha: Dunno about the fighter fish. But I’m happy for your two fish tanks. I’d 
love to have a pet too. I’ve been afraid of animals till now, but this year I’ve 
developed a liking for cats. I’ll think upon having a cat as a pet. Hey dya know 
that I’ve been selected as ‘star student’ in my class? 
Hafsa: Oh I didn’t know that! I’m so happy for you. You’ve made me such a 
proud sister! I’m gonna ask my mother to get a cake tonight and we’ll celebrate. 
Zoha: Thank you sister. I’ve got s’more things to share. But let’s eat something 
first! I’m very hungry now. 
Hafsa: You’re right Zoha. I feel kinda hungry too. Let’s look for our mummies. 
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Chapter 5 
Conclusion 
5.1  Introduction 
The present chapter puts forward an overview of the present study. This 
chapter attempts to conclude the researcher’s study and the findings that have been 
presented across the chapters. The current chapter also intends to put forward some 
recommendations which, if implemented, may produce better results. The chapter 
finally concludes with a discussion on the limitations of the current study in the light 
of the practicality. 
5.2  Overview of the Study 
The world has been advancing with every passing moment. To share new 
discoveries, intellect and political ideologies, it needs a common language. Over the 
years, English has been successful in making itself recognised as one of the most 
internationally-acclaimed official languages by the United Nations. India is a country 
known for its multilingual culture. The New Indian Express published an online news 
article on 16
th
 July 2013, in which it mentions about ‘The People’s Linguistics Survey 
of India.’ This survey was completed in December 2012. Recognizing the fact that 
“the country has lost nearly 250 languages” in last five decades, the survey claims that 
presently 780 languages exist in India which are used by a population of 1.21 billion 
Indians. Out of these 780 languages, none of them is given the status of ‘the national 
language of India’ by the Constitution of India. However, the constitution designates 
‘Hindi’ and ‘English’ as the official languages of India. The popularity of ‘Hindi’ 
limits itself to the North and Central India, and suffers an anti-Hindi agitation in 
Southern parts of the country, especially Tamil Nadu. Amidst all this mayhem, 
English enjoys the privilege of being the ‘bridge-language’ connecting India.  
The first chapter of the current study discusses the position enjoyed by English 
language in the world, especially in India, and at the same time throws light upon 
persisting poor condition of English language in India. To look into the reason behind 
the existing problem, the chapter discusses some of the major challenges that Indian 
learners face while learning or acquiring English. The chapter also discusses the 
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major factors affecting the acquisition of English language. These factors are both 
internal and external; some of which include age, motivation, cognitive ability, 
previous language knowledge, hemispheric dominance etc among the internal factors, 
and curriculum, syllabus, teacher, teachers’ instruction etc among external factors. 
Among all these factors, the teaching-learning material is one factor that the 
current research believes can compensate up to some extent for the weaknesses of the 
other factors. Jocelyn Right, in an article “The Importance of Learning Materials in 
Teaching,” describes teaching materials as “a generic term used to describe the 
resources teachers use to deliver instruction. Teaching materials can support student 
learning and increase student success.” The second chapter, hence, is dedicated to the 
key term material. The chapter serves as the review of literature, and discusses what 
teaching-learning materials are and what role do they play in the teaching-learning 
process. Consulting the definitions provided by the scholars, an understanding of the 
teaching-learning material has been developed in the second chapter. The chapter also 
discusses various types of teaching learning materials differentiated on the basis of 
their purpose, format and creator.  
The study believes that nothing new can be created until failure or success of 
the existing ones inspires the new creation. Since the current study aims to design a 
new teaching-learning material, a section in the second chapter has been dedicated to 
a detailed history of English teaching materials generated across the world from as 
early as the fifteenth century till date. The section discusses how the emergence of 
new approaches to language teaching have laid to the emergence of teaching-learning 
materials from ‘a bilingual manual’ for teaching important dialogues to the trading 
community of the fifteenth century to the ‘textbooks’ for creating communication 
opportunities in the present era. The second chapter also discusses some important 
aspects of material development such as ‘material evaluation.’ This section studies the 
scholars’ view on material evaluation, its types and the principles involved in the 
process of evaluating the material. ‘Material adaptation’ forms an intrinsic part in 
material development. Hence, the second chapter includes some discussion on 
material adaptation; why and when to adapt a material, and what the underlying 
principles in adapting the material are. Finally, the second chapter concludes with the 
discussion on another significant area of material development i.e. ‘material 
gradation.’ 
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A new kind of material that has evolved recently over the past few decades is 
the self learning material. The third chapter of the study specifically covers this area 
of research, and therefore, it is dedicated to the self learning materials. In the third 
chapter, a quick glance into the evolution of distance education has been followed by 
a detailed discussion over the SLM. The ‘self learning materials,’ being a 
distinguishing characteristic of the distance education, are more explicit, explanatory 
and learner-oriented as compared to the other conventional teaching-learning 
materials. Apart from its features like self-contained, self-evaluating, self-directed and 
much more, the objectives of SLMs provide them with uniqueness and clarity in 
outlook. The third chapter discusses in detail about the ‘objectives’ in the material, 
and also throws light upon the Bloom’s Taxonomy of cognitive domains of learning. 
As discussed in the third chapter, these objectives are specific, measurable, accurate, 
realistic and testable. Apart from the objectives, the third chapter of the study deals 
with the ‘instructional design’ that forms the key component of the self learning 
materials. Self learning materials aim for developing learners’ autonomy. Therefore, 
the instructional design helps in constructing material according to the needs of the 
learners in place of forcing learners to adapt to the material.  
Discussing a detailed list of points on which SLM differs from the 
conventional material, the third chapter highlighted that the SLMs are more user 
friendly. In terms of ‘text layout’ which is complex and claustrophobic in the 
conventional teaching materials, SLMs follow a more generous layout. Objectives, as 
mentioned earlier as well, make the SLM more directed and assist learners in 
preparing for the learning. The key feature of the SLM which makes it more effective 
is the simple language of instruction and constant address to the learners. The third 
chapter puts forward the highlights of the SLMs which make them more interactive 
and productive by providing feedback and self-evaluation opportunities.  
The third chapter also throws light over the difference between pedagogy and 
andragogy. While pedagogy is defined as the science or art of teaching a child, 
andragogy deals with instructing the adult learners in the learning process. The 
current study aims at designing study materials for the undergraduates at Aligarh 
Muslim University. Therefore, it is a requisite to look into the principles underlying 
the distinction between the two terms before employing andragogy. Language is a 
performing skill which is a blend of four major skills—listening, speaking, reading, 
176 
 
and writing. To ensure an effective language development of an individual, all four 
skills of the language have to be dealt with inclusively. The third chapter discusses the 
forms and principles of the integrated language teaching for the same.  
The critical evaluation of the existing undergraduates’ Compulsory English 
material being run at the Aligarh Muslim University forms the other half of the third 
chapter of the current study. Brian Tomlinson in his book Developing Material for 
Language Teaching emphasises on the creation of an evaluation checklist underlying 
the evaluator’s theory of language teaching and learning to ensure a more valid and 
reliable evaluation. He writes “it is very important that evaluations (even the informal 
ones) are driven by a set of principles and that these principles are articulated by the 
evaluator(s) prior to the evaluation” (17). Hence, for the purpose of evaluation, an 
evaluation checklist was formulated which was inspired by Adrian Tennant’s and N. 
Grant’s evaluation checklists. This evaluation checklist consisted of twenty six item 
questionnaire covering domains of material layout, objectives of the unit, language 
use in the material, primary users of the material, material gradation, relevance and 
appropriateness of the topics covered in the unit, nature of tasks and activities, and 
other general frameworks of the material such as feedback and motivation. The 
findings of the qualitative evaluation of the Compulsory material were laid in detail 
within the third chapter and substantiated with examples from the material.  
Evaluation of the Compulsory English material revealed that the existing 
material consists of some very useful and relevant topics for the undergraduate 
learners with instructions laid in an interactive language. Although the material has 
many positive points, there are some major concerns that surfaced after the material 
evaluation. One of the major predicaments in the existing Compulsory English 
material is the erroneous layout of the material. The third chapter of the current study 
submits many evidences where the material has not only proven to be complex and 
intimidating, but also containing faulty spellings and misleading instructions. Apart 
from pages carrying two page numbers at various instances, the units within the 
material are disorderly. At the level of content, while some units carry unnecessary 
and irrelevant topics laid under them, there are some units which do not justifiably 
deal with some relevant topics. Listening skill is completely neglected, and the 
activities meant for speaking skills have taken the form of mere reading 
comprehension of dialogues. Excessive use of technical terminology and less focus on 
177 
 
creation suggest that the material being used currently is more inclined towards the 
‘text-oriented learning’ in place of the ‘skill-oriented learning.’  
In Aligarh Muslim University, every year hundreds of learners take admission 
in different undergraduate courses like B. A, B. Sc, B.Com, B. Tech, M.B.B.S and 
Diploma Engineering. Recently a new bachelors’ course has been introduced in 
A.M.U under the name of B. Voc. Apart from the regular set of learners, Aligarh 
Muslim University runs a Centre for Distance Education which adds to the number of 
learners enrolled in A.M.U. Therefore, it would not be an exaggeration to say that the 
learners at A.M.U form an extremely heterogeneous group, both linguistically and 
culturally. In contrast to the learners who have a good language competence when 
they take admission in A.M.U, a number of entrants in graduation courses in A.M.U 
come from Madarasa background along with many who have acquired their 
education in some regional language medium schools. The Compulsory English 
material set for an ideal undergraduate level of learners can prove to be rather too 
difficult and intimidating for these learners and can discourage them.  
The present study suggests that one of the solutions to the above mentioned 
problems can be the self learning material. As discussed in chapter three, the self-
explanatory and self-contained features of the self learning materials provide a teacher 
available to the learners at any time and place that is suitable for them in the form of 
the available material. The chapter four of the present study presents a sample study 
material for the teaching of English language to the undergraduates of Aligarh 
Muslim University. This material, developed around the principles of SLM, has been 
developed following a theme-based learning format. For the same purpose, the texts, 
examples and the activities have been developed around the theme of the material 
incorporating the language items prescribed in the material. The theme has allowed 
for a smooth integration of all the skills of language viz. listening, speaking, reading, 
writing, and sub-skills like vocabulary and grammar, along with an enveloping skills 
i.e. the critical thinking. The layout of the material has been kept a generous one, with 
sufficient space around the text to put the learners at ease. The material has been 
provided with a list of objectives in the beginning of the unit. The colours, pictures 
and graphic organisers have been exploited to create a strong bond of association for 
the learners with visual cognitive intelligence. There have been many activities 
invoking to the logical thinking by the learners. The sample material contains 
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instructions laid in the simple and clear sentences. The material has been highly 
interactive, addressing the learners in second person, providing constant feedback and 
motivating the learners for the task to follow. The sample study material has been 
internally graded from known to unknown and simple to complex across the entire 
unit. The sample material follows a cyclic gradation pattern which allows the material 
to refer back to a language point taught or any textual information presented in the 
earlier parts of the unit. This technique allows the learners to be mentally attentive 
throughout the unit in the material. 
Established in 1877, the Department of English in Aligarh Muslim University 
is one of the oldest departments of the Aligarh Muslim University. The Department of 
Aligarh Muslim University is the result of the vision of Late Sir Syed Ahmed Khan of 
empowering Muslim youth with the language of the world—English. Today, it has 
become the responsibility of the English department to fulfil the vision of its founder 
by looking into the existing problem under the mirror of practical situations, and 
revise the existing material accordingly. 
5.3 Recommendations 
 Based on the evaluation of the existing Compulsory English material and the 
understanding of the existing situation, the current study would like to present a few 
recommendations to be implemented in the material. 
 As is discussed above, the entrants into the various courses at undergraduate 
level in Aligarh Muslim University are a mixed group having varied levels of 
competence. While some come with a sound working-knowledge of English 
language, there are many who face difficulties in framing simple sentences at 
length. To deal with the situation, the current study suggests developing the 
units of the study material in a graded manner, beginning from units for 
beginners to intermediates and finally moving towards advanced level. It is 
believed that such gradation will allow opportunities for learning for the 
learners of all the levels of competence. While for beginners, it shall be a 
learning opportunity, for others it can serve the purpose of providing revision 
opportunities. It shall ensure an inclusive growth in the classroom and lower 
the level of inferiority among the beginners. 
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 In the course of the research, during evaluation of the existing Compulsory 
English material in A.M.U, it was found that the linguistic and grammatical 
points covered were highly relevant and useful; whereas, the topics were 
spread across the material in an ungraded manner. The study recommends that 
these topics should be divided into the three groups viz. ‘beginners,’ 
‘intermediates’ and ‘advanced.’  
Topics such as nouns, pronouns, verbs, adjectives, adverbs, 
prepositions, punctuation, kinds of sentences and their general structure and 
tenses can form the part of grammatical items in the beginners unit. Simple 
reading passage like ‘Bansali and his train journey’ and simple poems like 
‘There are three chairs and table’ can be adapted from the current material. 
While in writing, descriptive paragraph can be included along with giving 
feeds on ‘asking for information,’ ‘greetings’ and ‘taking leave’ along with 
‘making learners construct their own simple dialogues’ to be included in the 
speaking section. A simple listening activity is a must for the ear-training of 
the beginners.  
 For intermediates, the unit can be made a little difficult by introducing 
topics such as phrasal verbs, modals, sequence words, prefixes and suffixes, 
active-passive, reported speech and articles among the grammatical syllabus. 
As a part of developing speaking skills, learners can be given training in vowel 
and consonants sounds, along with giving practice in expressing gratitude, 
agreeing and disagreeing, followed by asking them to produce their own 
debates and speech. For the reading comprehension, passages with a little 
difficult vocabulary and language structures can be adapted from the existing 
material, some of which are ‘Eucalyptus tree’ and ‘Penguins’ along with a 
poem such as about the old woman and the children on page 47 in book-I. The 
grammatical items dealt with in the units for intermediates, can serve as the 
prerequisites for the teaching of ‘new report’ and ‘article’ writing. A difficult 
listening comprehension involving learner’s analysing and evaluating skills 
shall be employed for the learners within the material. It is believed that 
learners with less competence will gradually climb the stairs with a gradual 
increase in the difficulty level in material.  
 For the advanced level, the units can be introduced with the maximum 
difficulty for all the level of learners. Grammar for the advanced level can 
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include the phrase structure and clause structure. The reading part of the 
advanced learners can adapt complicated poems requiring an intense 
comprehension of the message such as ‘The Gift of God’ and passages with 
complex vocabulary such as in ‘A Definition of a Gentleman’ and ‘The Battle 
of Waterloo.’ The figures of speech such as simile, metaphors and idiomatic 
expressions can be introduced along with the reading passages. Integrating the 
unit, these items can be made to be exploited in writing articles and essays by 
the learners. Stress, tone and intonation can be introduced in the unit for 
advanced level of learners, and hence, learners can be given speaking 
activities employing these. Listening comprehensions can include listening to 
comprehending the programs of native speakers with dialectal variations. 
 The study recommends the revision of the existing Compulsory English 
material and the development of new material on the format of theme-based 
material. The theme-based material designing has been promoted in the study 
due to many reasons, one of which being themes allow the learners to connect 
more easily with the study material. While the learners’ interest is captured 
into the themes, learning of skills take place subconsciously through task-
solving and analysing. Themes create more opportunities of meaningful 
participation prompted by the desire to know more and communicate one’s 
ideas based on the theme. Another reason for emphasising on theme-based 
material designing is that it allows a more integrative outlook to material 
development. Since the themes are selected from the practical situations, it 
demands the learner to participate more naturally. In day to day lives, learners 
communicate using more than one skill of language at a time. Hence, when 
real life themes are brought into the use for designing material, they allow the 
material designer to think of practically relevant activities involving all the 
skills of language. It also highlights that the theme-based materials provide 
opportunities to practice more practically useful language skills. Beyond 
language teaching, themes assist in creating opportunities for socially-
responsible citizens as well. 
 The study proposes the materials to be designed following a cyclic gradational 
pattern in place of linear gradation. An item once taught, is more liable to be 
forgotten as soon as a new item is introduced within the unit. Cyclic gradation 
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creates immense revision opportunities for the learners by forcing them to 
refer back to the linguistic or grammatical item taught once in the unit, and 
apply the understanding of it in solving the current task. The cyclic gradation 
helps in forming a link between various linguistic and grammatical items, and 
learners know the practical relevance of the topics they are introduced to. It 
allows promotion of subconscious learning and keeps the learners actively 
involved throughout the unit. 
 The current study also recommends following the exercises and activities 
outlined in the material with a feedback statement or the answer key in the 
form of an answer sheet at the end of the unit. The study believes that testing 
is a form of learning. Activities help in testing of the learners’ comprehension. 
However, if the learners are kept devoid of the results of those tests, the effect 
of the test goes unrealised. Providing an answer sheet at the end of the unit 
shall promote self-evaluation opportunities for the learners. The study believes 
that even if the learners turn back to the end of the unit for copying the 
answers without trying to solve on their own, they do put their efforts in 
reading the question, turning back and searching for the answers, and copying 
the answers. In either of the cases, learning does take place.  
 Another very significant change the current study would recommend is opting 
for a user-friendly and generous layout while designing the material. The use 
of illustrations, graphics, pictures and colours does not only confine to the 
young learners’ curricula, but is highly motivating for the adult learners as 
well. Using appropriate cliparts, pictures and graphics assist in strengthening 
the bond of association by the adult learners as well. Adequate spaces around 
the text put the learners mentally at rest, and they become more receptive to 
the information in place of being alarmed by the complex text. Using different 
font styles for instructions and information help learners in easily 
differentiating between the two. Also the use of different colours within the 
text helps in foregrounding the intended message, and hence, it aids in better 
retention. 
 As the study recommends the designing of the material in the theme-based 
format, it is also suggested to include an author’s note before the 
commencement of the study unit addressing the learners. The author’s note 
182 
 
can serve the purpose of the study guide and assist in familiarising the learners 
with the new style of the material. The author’s note can inform the rationale 
behind the format used in the designing of the material and inform the learners 
about the prerequisites in dealing with the topic. Unlike the existing 
Compulsory English material, the current study suggests to commence the 
study units with an index marking all the topics along with the page numbers 
that the unit expects to cover. The study material developed following the 
recommended format will not only confine itself to the testing in the final 
examinations; rather, it can serve as the guide to clarify the doubts in future 
concerning the related topics.  
 Listening skill is one of the most important skills to be developed within the 
learners of a language. Unfortunately, this skill has been completely ignored in 
the existing Compulsory English material. Most of the learners, even after 
spending 12-16 years of their lives in acquiring education from the English 
medium schools and colleges, are unable to comprehend the news reports in 
native English accent, watch an English movie without subtitles and listen to 
the English commentary while watching cricket. Needless to say, the inclusion 
of the activities to develop and enhance the listening skill is strongly 
recommended. 
 For the inclusion of activities for the development of the listening skills in the 
study material, the current study suggests to exploit the authentic material such 
as English tele-series, movies, songs, commentary, speeches, and news 
reports. To include the listening material, the study advices the inclusion of a 
CD containing all the prescribed listening material along with the print 
material. The latest English language teaching materials such as Macmillan’s 
Fun with Grammar, Oxford Publication’s Spoken English for My World and 
Cambridge University Press’s Embark come with a CD attached with the book 
that contains all the prescribed audios and AVs for the listening activities. Not 
only private publication houses, but also other central government universities 
such as English and Foreign Languages University in Hyderabad provide a 
CD for the listening practice along with their course materials for various 
courses. An alternative of CDs can be online uploads of the prescribed 
listening materials. IGNOU exploits the use of technology by instructing the 
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learners enrolled in various courses to listen to the audios uploaded on their 
online portals like EduSat, e-gyankosh and ignou.ac.in. The Department of 
English in Aligarh Muslim University has its own online portal on the website 
of A.M.U i.e. amu.ac.in. This portal can be used in uploading the material for 
listening practice by the learners at their homes. Although in the current era, 
everyone has easy access to internet, still there can be many who would have 
some problems in accessing the website for the listening practice. For these 
learners, the prescribed audios can be saved in the computers put in the 
computer lab of the Department of English and allotted time table for the 
practice. If nothing works out, the audios can be uploaded in the computers of 
the Computer Centre of A.M.U where every student is liable for free computer 
access. 
 Speaking skills, though included in the existing material, have not been 
judiciously incorporated in the material. Apart from giving information on the 
various aspects of speaking the language, development of speaking skills 
require a judicious practice in speaking along with assessment by a teacher. 
Although it becomes a little effort demanding, it is necessary to assess the 
speaking of the learners and provide them with constructive feedback. The 
Central Board of Secondary Education has launched the system of Assessment 
of Speaking and Listening in the curriculum of ninth and tenth class students. 
Under this system, learners are made to listen to an audio and asked 
comprehension questions accordingly to test the listening skills. For the 
assessment of the spoken skills, the videos of the learners are recorded and put 
in a CD which is sent to the board for the assessment. A similar kind of 
technique can be employed in A.M.U. as well. A portal for the assessment of 
the learners’ skills can be designed on the website of A.M.U where learners 
can upload their recorded videos for the assessment. This technique can prove 
to be affective for the regular as well as distance mode learners as well. 
Teachers can assess by watching the video and also upload a sample video to 
be viewed by all. Past few years have witnessed multidirectional advancement 
of the technology and many educational institutions have opted to exploit the 
improving technology for better education. The Department of English of 
Aligarh Muslim University should take up revolutionary steps and use the 
technology in bringing out the best results. 
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 The final recommendation that the current study wishes to lay undertakes all 
the above mentioned points. It is recommended to produce the material for the 
teaching of English in the Department of English compiled in the form of a 
book. Currently the material being run in the Department of English, A.M.U is 
a set of worksheets compiled in the form of a booklet. The study proposes to 
publish an English language study material developed following the format of 
self learning material. The units of the material should be internally graded 
from simpler to complex and known to unknown; and also the material should 
be graded from units for beginners to those for intermediates and advanced 
level learners. The material should be equipped with relevant and interactive 
illustrations and pictures to motivate the learners. The current Compulsory 
English material is sold in the market in the form of two booklets at reasonable 
rates. The study recommends the publishing of the material for all the 
semesters in the form of one book, integrating all the skills of language along 
with the prescribed linguistic and grammatical items, presented in the theme-
based format with colourful illustrations. Nowadays, interactive English 
course books provided with CDs are available in the market in affordable 
prices. If the Department of English adopts to publish its book, it will not be a 
big price difference for the learners. In fact, it will be a resource book and 
personal guide for the learners in future.  
5.4 Limitations 
Despite the pros and recommendations mentioned earlier, there are a few 
limitations of the suggested material. Some of these are mentioned below. 
 For some buyers of the material, the study material in the form of a colourful 
book might appear to be a bit costly in comparison to the photocopied sets of 
booklets that are currently available. 
 For the learners who are habitual of the typical ‘product-oriented’ teaching 
methodology, the ‘process-oriented’ self learning material set in the theme-
based format might appear to be unsatisfactory and difficult to handle in the 
beginning. However, once the learners accomplish a few tasks and activities, 
handling the material shall not be a problem. 
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 It is easier to implement the speaking skills’ development classes in the 
practical-classroom teaching situation. However, developing tasks for teaching 
in the printed material is very challenging as speaking skill is one of the 
productive skills and requires continuous assessment. 
 The activities for the development of the listening skills are highly dependant 
on technology and internet, which may prove to be a problem in practical 
situations.  
 The use of colourful illustrations and adequate free space around the text 
require more number of pages than the material assorted in the complex 
manner. 
 The material has made a generous use of coloured fonts at various instances 
within the text. This may prove to be an obstacle in making the 
monochromatic or Xerox copy of the material as the similar purpose would 
not be able to be realised. 
 The development of the self learning material requires immense efforts and 
time from the part of the material designer. Although once created following 
the recommended guidelines, it shall prove to an assistant to the teacher in the 
regular classes, and a teacher to the learners enrolled in the distance courses.  
To sum up, self learning materials are the vision that once incorporated in the 
curriculum may prove to be highly beneficial in raising the graphs of learning in every 
level of learners. Brian Tomlinson’s words from Materials Development in Language 
Teaching best sum up the current study where he remarks the following: 
. . . we should not expect one research-based model of language 
acquisition to triumph over all others. We must therefore be careful not 
to prescribe applications of unsubstantiated theories. But this should 
not stop us from applying what we do know about foreign and second 
language learning to the development of materials designed to 
facilitate the process. (6) 
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